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Behind the By-Lines 


Education other aspects life 
there are varying ideologies and marked 
conflicts among those who support the dif- 
ferent points view. The question 
values now seen paramount edu- 
cation, and philosophical backgrounds as- 
sume increasing importance this field 
they political and social arrangements. 

timely and appropriate, therefore, 
that this problem the aims and purposes 
education considered just now, when 
the conflicts between nations accentuate the 
correlative conflicts the outlooks life 
which they hold. Our article for 
this issue, Three Competing Philosophies 
Education, presents the principal funda- 
mental philosophical attitudes toward edu- 
cation, The author, Dr. Herman Harrell 
Horne, professor emeritus Education 
New York University, taught history and 
philosophy education that institution 
from 1900 until his recent retirement. 
the author score books which 
emphasize the idealistic and religious out- 
look. Among the most recent his vol- 
umes are The Democratic Philosophy 
Education, The Philosophy Christian 
Education, and Tomorrow the Making 
(the last 

British Psychology Wartime has been 
prepared Cyril Burt, Professor Psy- 
chology University College, London. 
the author eight books and numer- 
ous magazine articles. His most recent 
books are How the Mind Works, The 
Subnormal Mind, The Backward Child, 
and Factors has served 
many committees, including the Committee 
the War Personnel Selection, 
and was chairman the Advisory Com- 
mittee the Industrial Health Board 
(Medical Research Council). From 1924 
1931 was Professor Education 


the University London. 1942 was 
president the British Psychological So- 
ciety. 

Edgar Knight, now Kenan Professor 
Education the University North 
Since 1919 has been editor 
the High School Journal. the 
author dozen books education and 
co-author half dozen others. Among 
his latest publications are Education the 
United States, What College Presidents 
Say, and Twenty Centuries 
Dr. Knight has been contributor THE 
ForuM and 1942 de- 
livered the Kappa Delta Lecture, 
Progress and Educational Perspective, 
the Convocation the Society San 
Francisco. 

From Generation Yours the 
convocation address delivered Dean 
Messenger, the University Idaho 
last summer when retired Dean 
the School Education and became Dean 
Emeritus. exhibits his philosophy 
life this was developed through his 
teacher and administrator. 
After term eleven years Professor 
Education and Director the Summer 
Session the University Vermont, Dr. 
Messenger was Dean the School Edu- 
cation the University Idaho for 
twenty-four years prior his retirement. 
lege, and Interpretative History 
Education. served for many years 
counselor Kappa Delta his institu- 
tion. now lives farm Florida. 

the November issue printed the 
first two articles Education 
After the War, Cross, for many 
years executive officer the Colorado 
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Three Competing Philosophies 
Education 


Horne 


the purpose this paper set 
forth brief form three fundamen- 
tal ideas philosophy which compete 
for first place our thinking, name 
some the persors who support each 
idea primary, give the positions 
the three philosophies, show their ap- 
plications education, and give some 
suggestions concerning choosing between 
the competing philosophies. 


Three Fundamental Ideas 
Philosophy 
The question is, what the ultimate 
principle explanation? Some 
“man,” some “nature,” and some “God.” 


philosophical triangle might drawn 
follows: 


God 


man nature 


The questions then would be, from 
which angle the triangle pro- 
ceed the other two? Or, philosophical 
circles might drawn follows: 


The circle representing God broken 
because cannot prove the existence 
God the unity embracing all. 

The philosophical names representing 
these three ideas, man, nature, and God, 
are respectively: pragmatism, realism, 
and idealism. 

Living representatives these three 
philosophies are John Dewey, 
Perry and Breed, and Hock- 
ing. Perry represents realism phi- 
losophy; Breed, philosophy 
education. 
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Each these philosophies has char- 
acteristic emphasis, both itself and 
applied education. These emphases 
are respectively: human creativity, com- 
formity the laws nature, and the 
realization personality. 

kind test question might 
ask each the philosophies, “What 
man?” Pragmatism might say, nature’s 
novelty; realism, nature’s creature; 
idealism, child spirit. Pragmatism 
takes man man, realism grades him 
down, idealism grades him 

few quotations will help these views 
come Dewey writes: 


call action thought constituting 
objects direct the same say that 
miraculous, For not thought ideal- 
ism defines thought which exercises the 
reconstructive function. Only action, 
interaction, can change remake objects. 
“Thought,” reason, intelligence, what- 
ever word choose use, existentially 
adjective (or better adverb), not 


James, the pragmatic inspirer 
Dewey, calls pragmatism the “cash- 
value” theory ideas. reminds 
the thirteenth quatrain Omar the 
fifth version Edward Fitzgerald: 


Some for the Glories this World; and 
some 
Sigh for the Prophet’s Paradise come; 
Oh, take the Cash, and let the Credit go, 
Nor heed the rumble distant Drum! 


*John Dewey, Experience and Nature, New 
York, Norton and Co., 1929, 158. 

George Santayana, Reason Religion, Irwin 
Edman (Editor), The Philosophy Santayana. 
New York, The Modern Library, 1936, 189. 

*John Draper, Between Religion 
and Science (1874), New York, Vanguard Press, 
1926, 85. 

James Fraser, The Golden Bough, Vol., 
The Macmillan Co., New York, 1942, 712. 
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Santayana the realist with naturalistic 
background writes: 


The universe, far can observe it, 
wonderful and immense engine, its 
extent, its order, its beauty, its cruelty 
make alike 

The learned scholar, John Draper, 


wrote the spirit naturalistic 
realism some eighty years ago: 


For her [Science] the volume inspira- 
tion the book Nature, which the 
open scroll ever spread forth before the 
eyes every man. Confronting all, 
needs societies for its dissemination. In- 
finite extent, eternal duration, human 
ambition and human fanaticism have never 
been able tamper with it. the earth 
illustrated all that magnificent 
and beautiful, the heavens its letters are 
suns and 


The English poet, Arthur Hugh 


Clough, wrote realistic fashion: 


fortifies soul know, 
That though perish, truth so! 


And again, 


Play tricks upon thy soul, man, 
Let fact fact, and life the thing can. 


Sir James Fraser naturalistic and 
realistic outlook but the end his 
researches anthropology wrote 
certain words that really express 
idealistic viewpoint, follows: 


must remember that bottom the 
generalizations science or, common 
parlance, the laws nature are merely 
hypotheses devised explain that ever- 
shifting phantasmagoria thought which 
dignify with the high-sounding names 
the world and the universe. the last 
analysis magic, religion, and science are 
nothing but theories thought.* 


Another illustration idealism. The 


mathematician Keyser (Columbia) 
wrote: 


then employ our words the sense 
last indicated, may say with almost 
perfect confidence that our Universe 
essentially and ultimately, 


Lord Tennyson expresses idealistic 


philosophy his familiar lines from 
“The Higher Pantheism”: 


Speak Him thou for hears, 
and Spirit with Spirit can meet— 
Closer than breathing, 
and nearer than hands and feet. 


God law, say the wise; 

Soul, and let rejoice, 
For, thunder law, 

the thunder yet His voice. 


Some Further Representatives 


There are different kinds pragma- 
tism, e.g., that James (Harvard) and 
Dewey (Columbia). There are also 
different kinds realism, e.g., that 
Perry and Durant Drake (Vassar). And 
there are different kinds idealism, e.g., 
that Royce (Harvard) and Bowne 
(Boston University). Into these impor- 
tant refinements can not now enter. 
The following persons are not stereo- 
typed. general way they represent 
groups the three philosophies are 
studying. The lists are, course, in- 
complete. Among the pragmatists are 
(Oxford and Cornell), Tufts 
(Chicago), Meade (Chicago), 


Keyser, Mathematics and the Question 
Cosmic Mind, New York, Yeshiva College, 
1935) 
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(Chicago), Bode (Ohio State), 
(Chicago), Potter (New York 
City), Smith (Chicago), and 
Kallen (New York City). 

Among the realists are John Locke 
(English), Thomas Reid (Scot), Her- 
bart (German), Spencer (English), 
Bertrand Russell (English), Samuel 
Alexander (English), Whitehead 
(Harvard), Montague (Colum- 
Cohen (College the City New 
York), and Lovejoy Hop- 
kins). 

the idealistic group belong Plato, 
St. Augustine, Berkeley (Irish), Hegel 
(German), Fichte (German), John and 
Edward Caird (Scots), Mary Whiton 
Calkins (Wellesley), Leighton 
(Ohio State), Adams (California), 
ningham (Cornell), Palmer 
(Harvard), and Urban (Yale). 

course, any one these groups 
one would good intellectual com- 
pany. There are cynics, pessimists, 
rabid meek pacifists. 
Each group believes certain dignity 
possible man. group satisfied 
with the kind world have today; 
perhaps realists take with least emo- 
tion. All have the common desire 
understand our world, each his own 
way. 

Positions the Three Philosophies 


Having seen the prime idea each 
the systems, now have study 
them somewhat more detail. will 


q 
q 
|| 
| 
_ 
Re 
Be 
4 
4 
7 
3 
4 


136 


here proceed giving the three answers 
the same set questions, The answers 
given will the same order here- 
tofore, viz., pragmatic, realistic, ideal- 
istic. 

What reality? experience,— 
the interaction organism and environ- 
mind. 

What the object which know? 
modifiable and modified the 
knowledge have it. Rather, 
entirely independent any knowledge 
dependent upon the divine knowledge 
and will. 

What truth? Truth man-made 
and consists the workability ideas. 
Rather, truth the correspondence be- 
tween idea and any part reality. 
Rather, truth consists the coherence 
ideas and the whole truth 
found only the whole reality. 

What method shall use arriving 
the knowledge the truth? The scien- 
tific method: experience prob- 
lem, data, hypothesis, testing, and 
summarizing the results. Rather, ad- 
dition thereto, the method analysis 
which the ultimate constituents are 
found. Rather, addition, the method 
dialectic which inconsistencies 
thinking are eliminated and final self- 
consistency attained, 

What should our attitude toward 
evil? The only problem evil the 
practical one how get rid it. 
Rather, the existence evil natural, 
endure it! Rather, evil atoned for 
through suffering and victory the 
spirit over it. 
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What the human body? That reality 
whose functioning when alive itself 
the mind. Rather, the body itself real 
part the material universe. 
Rather, the instrument the mind 
which uses gaining knowledge and 
executing purposes. 

all things change? Yes, “the only 
constant change.” Rather, the proc- 
esses nature are always changing but 
there measure permanence the 
laws descriptive the process. Rather, 
there changeless eternal order which 
embraces the changing temporal order. 

the human soul immortal? This 
belief can not disproven and when 
proves satisfying may 
(James). Rather, the in- 
credible. Rather, the 
credible. 

Are relations internal external, i.e., 
are things dependent upon each other 
independent each other? Some rela- 
tions are external and some are internal. 
Rather, all relations 
Rather, all relations are internal. 

Has man freedom choice? 
James, yes; Dewey, no. Rather, the 
negative correct, Rather, the 
tive correct. 

Where are the values life 
found? those things that are perceived 
valuable. Rather, those things 
that are valued. Rather, all things 
whatsoever, the Divine Mind rejoicing 
all its 

Let said this point again that 
the answers are three each question 
and represent respectively pragmatism, 
realism, and idealism. Also, should 
said that obviously the answers require 
amplification for fuller understanding. 


1945] 
Applications Education 


Teachers and educational systems il- 
lustrate these three philosophies, usual- 
some mixed form. There are other 
important philosophies too, the short 
bibliography the end this article 
indicates. presenting the applications 
education the three philosophies, 
they will now taken singly. 

First, the pragmatic philosophy 
education, Education the reconstruc- 
tion experience, enriching its present 
content through the perception wider 
relationships, and directing its subse- 
quent course. redirecting the course 
experience, creativity involved. Society 
should not restrain coerce the activities 
the individual, except cases 
emergency. The interests the indi- 
vidual will lead him effort. The pro- 
ject method, individual group, should 
utilized. Experimentation under guid- 
ance order. The school program 
should fluid and subject change. 
Education growth end itself. 
The teacher should the periphery 
guide, not the center director. 
This the “New Education.” 

The realistic philosophy education 
holds that knowledge nature’s laws 
and conformity them are primary 
importance, There solid scheme 
things and pupils had better adjust them- 
selves it. The race has not lived 
vain, the cultural heritage invaluable, 
and man should master his traditions. 
Fact and principle remain, instruction 
them indispensable. There should 
some required studies. Education 
largely matter habit-formation. The 
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teacher should have and exercise author- 
ity. Pupils should restrained and 
disciplined, and effort should re- 
quired. This for the most part the 
“Old Education.” 

The idealistic philosophy education 
stresses the cultivation personality. 
Education temporal process and 
world process; takes all the time there 
and all the things there are probably 
develop the person. The unending 
quality education suggests human 
The cosmic Spirit con- 
cerned that men should realize their 
true selves. Education the perfecting 
humanity the image divinity. 
The goal infinite, the process end- 
less, and education means end. 
Pupils are really candidates for eternity, 
finite but immortal spirits need find- 
ing themselves. Teaching the con- 
tagion personality and teachers are 
really co-operators with God the de- 
velopment man. There some the 
new education and some the old 

help make the three philosophies 
education concrete, consider the case 
vandalism the school buildings 
some the children early adolescent 
age. (Recently thirty-nine rooms 
New York City public school building 
were wrecked five boys from 
years age.) The pragmatist might 
say: The school work was uninteresting. 
Let the pupils follow their real interests 
and there will problem disci- 
pline. The realist might say: Here 
clearly case the infraction the 
rules, non-conformity The 
youngsters must learn what the violation 
law means. They have reason- 
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ably penalized. (This the view the law 
takes.) The idealist might say: Mani- 
festly case mal-adjustment between 
personalities. The teachers did not un- 
derstand and sympathize with the boys, 
had not made them their friends. The 
boys possibly had poor home and com- 
munity training, and did not fully re- 
alize the meaning their acts. Right 
personal relations from the outset would 
have prevented “the hatred” which the 
boys alleged was the cause the out- 
break. may that each philosophy 
here has something valuable con- 
tribute. 


The Most Acceptable Philosophy 


Another can not answer for you. Cer- 
tain criteria judging philosophies may 
suggested. Your philosophy life 
and education should give you in- 
tellectual conviction, emotional satisfac- 
tion, and practical guidance. 
lectually convincing system inwardly 
self-consistent and outwardly harmony 
with science. emotionally satisfying 
system gives you courage danger and 
strength distress. practically guiding 
philosophy helps you decide the 
next step. 

Here the main thing: reach your 
fundamental idea. You may then, you 
like, borrow from other 
long your mixture consistent. 
eclectic, yes, but fundamental first 
and always self-consistent your borrow- 
ings. 

teaching educational admini- 
stration philosophy-conscious. lends 
dignity your enterprise, gives directive 
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your efforts, and enhances your self- 
knowledge. helps you answer such 
questions as: Where are we? Where 
want go? How get from 
here there? What progress are 
making? 

Shakespeare makes Friar Lawrence 
advise Romeo take 


Adversity’s sweet milk, philosophy, 
comfort thee. 


One Shakespeare’s most delightful 
creations, the clown Touchstone, says 
Corin, shepherd: 


goes much against 
Hast any philosophy thee, shepherd? 


Teachers are some respects like shep- 
herds, with rod protect and 
guide. “Hast any philosophy thee, 
shepherd?” 


BIBLIOGRAPHICAL Nore. reading 
philosophy, exponents are better than crit- 
ics. For the pragmatic philosophy edu- 
cation read Dewey, Democracy and Edu- 
cation. For realism read Herbert Tonne, 
Realistic Philosophy Education, 
Somerset Press, Inc., Somerville, 
1942. For idealism read Hocking, Human 
Nature and Its Remaking. For exposi- 
tion and commentary pragmatism 
idealist read Horne, The Democratic 
Lodge, The Philosophy For 
comparative study high level all 
the leading current philosophies educa- 
tion read Brubacher, Modern Phi- 
losophies Education. For statement 
the leading modern philosophies educa- 
tion each advocate, read Bru- 
bacher (Editor), Forty-First Year Book 
the National Society for the Study 
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British Psychology Wartime 


Cyrit Burr 


British Psychological Society, 
question was more frequently put 
than this, especially colleagues over- 
seas: “What are psychologists doing 
your side the Atlantic meet the 
problems the war and post-war 
reconstruction?” Now that the war itself 
attempt brief review the various 
contributions which British psychology 
has made, this country have been 
greatly hampered the shortage 
trained psychologists. The Associates and 
Fellows the British Psychological 
Society number barely four hundred. 
these only few are industrial 
vocational psychologists profession; 
small number hold teaching posts 
colleges and universities; but the vast 
majority are, during peace-time, engaged 
educational child psychology. 


Child Psychology 


happened, when war broke out, 
almost the first problem attacked 
was problem this very field. Plans 
for evacuating children from London 
and other large towns had been con- 
sidered soon after the Munich crisis; and 
former psychologist the London 
County Council, still touch with many 


Incidence Neurotic Symptoms among 
Evacuated School Children,” Brit. Educ. 
Psych., 1940, pp. 8-15, and later 


its teachers, was asked informally 
study the question from the psycho- 
logical standpoint. The children were 
dispersed reception-areas various 
parts the country; and, since several 
the teachers who went with them had 
been research students department 
elsewhere, was possible forthwith 
make review the immediate needs 
and results. this way were able 
practical suggestions for billeting officers, 
teachers, foster-mothers, and others. 
Our ultimate object, however, was 
observe the effects the sudden en- 
vironmental change the children 
themselves. Many had predicted that 
the separation from home and from 
mother’s care would induce profound 
nervous disturbances; and most 
anticipated numerous cases emotional 
shock from the raided towns, point 
fact, surveys carried out with the co- 
operation teachers the different 
reception-areas (since published the 
British Journal Educational Psychol- 
and elsewhere) have demonstrated 
that the increase nervous emotional 
disorders was most cases compar- 
atively small. London, psychological 
surveys the school population had 
already been carried out peace-time; 
and thus were able make direct 
comparison. After evacuation, true, 
the number serious cases nervous 
disorder amounted, average, 
between and per cent—no small 
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proportion; but the pre-war survey had 
already revealed many per cent 
suffering from symptoms equally grave, 
even during conditions peace. Most 
the fresh cases proved quickly curable, 
when proper psychological precautions 
could taken. And was noteworthy 
that not few instances the change 
from slum life healthy conditions 
the country, often homes that were 
actually superior those from which 
the children came, proved definitely 
beneficial. 

more troublesome problem was the 
juvenile delinquency, not 
only among the evacuees but all over 
the country. While adult crime usually 
diminishes after the outbreak large- 
scale war, the amount juvenile and 
adolescent crime nearly always rises. The 
figures differ greatly from one area 
another, and are highest the industrial 
towns. average, the increase 
about per cent among boys and about 
half that amount among girls. The causes 
are both mixed and complex: some are 
comparatively 
the absence fathers and big brothers, 
the break-up family life consequent 
evacuation, and the general atmos- 
phere excitement and strain: others 
have come light only after special in- 
vestigation—e.g., the unduly high 
wages earned duller youths, the clos- 
ing schools, clubs, and recreational 
institutions certain districts, and other 


local conditions too numerous de- 


*“Delinquency Peace and War,” Health 
Education, 1940, pp. 165-172. 
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The investigations these war-time 
problems are interest, not only because 
the immediate needs, but because the 
situation has provided us, were, with 
compulsory experiment vast and 
varied scale upon the influence differ- 
ing environments upon the minds 
children. have found, for example, 
that quite unsafe accept sweeping 
popular generalizations about the in- 
dispensable advantages mother’s 
care; have learnt great deal about 
the conditions under which foster-homes 
can made success; above all, the 
character residential institutions for 
children has come under review, and 
now being subjected much-needed 
criticism and reform. One lasting benefit 
will the growing appreciation shown 
teachers and education authorities 
the help that can rendered the 
educational psychologist tackling all 
such problems peace-time well 
war. The demand for trained psycholo- 
gists has already increased with unex- 
pected speed; and psychologists them- 
selves have come realize the need for 
improving and broadening the basis 
that training. 


Military Psychology 


this country the value psy- 
chologists the fighting services was 
not fully understood until compara- 
tively late stage. During the previous 
war 1914-1918 the British Associa- 
tion for the Advancement Science 
appointed Psychological Committee 
study psychological problems arising 
out the national emergency. the 
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main the committee was concerned 
with such matters propaganda, re- 
cruiting posters, the treatment shell- 
shock, the increase delinquency and, 
above all, reforms post-war education. 
Personnel selection was also advocated, 
both publicly and privately; but, apart 
from few small studies the selection 
men for special jobs (e.g., visual tests 
for night flying, auditory tests for sub- 
marine detectors), there was system- 
atic testing the British Army analo- 
gous that carried out the United 
States. Moreover, those days there 
was little co-ordination 
ogists working different parts the 
country. 

Towards the close the war, how- 
ever, the problem fatigue munition 
factories led the establishment the 
Industrial Fatigue Research Board un- 
der the Medical Research Council. This 
Board turn set Psychological 
Committee, which has continued inves- 
tigations, not only upon industrial psy- 
chology, but also upon vocational selec- 
tion throughout the intervening period. 
secretary the first committee and 
chairman the second, was able 
keep touch with the work done 
Great Britain, and also endeavoured, 
with the aid students and colleagues 
abroad, collect information about the 
progress military psychology other 
countries. few weeks before the out- 
break the second war, the British 
Psychological Society prepared regis- 
ter qualified psychologists with 
note the fields work which 


*“Psychology War,” Occupational Psy- 
chology, XVI, 1942, pp. 95-110. 
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they were ready assist; and later, 
when the time seemed ripe, was sug- 
gested that should give presidential 
address the Society reviewing the 
possible applications psychology 
various problems war, and describing 
more particularly what psychologists 
had been doing this direction both 
Informally and their own 
tive, members the psychological de- 
partments London, Cambridge, Edin- 
burgh, and elsewhere had undertaken 
number minor researches par- 
ticular war-time problems, especially 
the field personnel selection. One 
the chief issues that faces nation which 
proposes raise huge conscript army 
speedily possible after the out- 
break war the problem training. 
Accordingly, with the aid few re- 
search students who had already at- 
tempted investigations into teaching 
efficiency the schools, own de- 
partment compiled questionnaire 
training methods the three fighting 
services, with special reference the pos- 
sibilities swift improvement, Among 
numerous incidental conclusions, two 
points stood out sharp relief: first, the 
need for selecting instructors with teach- 
ing aptitude (in place the old drill 
sergeant), and secondly the need for 
abandoning the implicit notions trans- 
fer training which governed the tra- 
ditional methods the army. But, 
now appears, these points had 
means escaped young and influential 
group military experts this coun- 
try. 
The Army. was not until after 
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the disasters France that the Army 
Council considered introducing selection 
tests into all units receiving intakes 
recruits, The decision, would seem, 
was largely influenced the example 
set both America and Germany. 
1941, the subject was taken with 
great energy the new 
eral, Sir Ronald Adam. small Ad- 
visory Committee was appointed, con- 
sisting Dr. Myers, the Na- 
tional Institute Industrial Psychology, 
Professor Drever Edinburgh, and 
myself, with whom later Professor Bart- 
lett Cambridge and 
Dr. Philpott, were also associated. Mem- 
bers the committee were asked 
visit the various Army Commands and 
report. result, Directorate Se- 
lection Personnel was instituted 
the lines their recommendation, with 
Brigadier McLean the first 
Director, Lt. Col. Davies 
his Inspector, and Senior Commander 
Edith Mercer Assistant Inspector for 
the A.T.S. When Brigadier McLean 
was subsequently transferred aid 
developing plans for the invasion 
France, was succeeded Brigadier 
Buchanan Smith, who the present 
director. 

Centres have been established, not 
only this country, but overseas; and 
the staff the Directorate now com- 
prises over thousand men and three 
hundred women. the number psy- 
chologists this country small, 
have found necessary draw 


“Validating Tests for Personnel Selec- 
tion,” British Journal Psychology, XXXIV, 
1-19. 


THE EDUCATIONAL FORUM 


January 


largely teachers for sergeant-testers, 
personnel selection officers, and the like. 
During their college training most 
the teachers our secondary schools 
have had courses psychology and 
mental testing; and their knowledge and 
experience has proved invaluable en- 
abling overcome the shortage 
psychological specialists. turn, this 
choice has itself awakened among 
teachers lively interest the possibili- 
ties psychological methods; and 
must now have provided the nation 
with number young people, already 
familiar first hand with the problems 
selection, testing, and instruction, who 
will doubt prove invaluable stand- 
by, when the war over, meet the 
urgent call for teachers that the raising 
the school-leaving age will inevitably 
produce. 

The first task the Directorate 
Personnel Selection was undertake 
job-analysis work the Army, 
classifying the immense variety jobs 
under about eight nine main catego- 
ries, and construct, validate and stand- 
ardize suitable tests general intelli- 
gence, special aptitudes, and relevant 
knowledge skill, with view facili- 
tating appropriate training recommen- 
dation for each new recruit. For the pur- 
poses these preparatory researches 
soon appeared that the methods worked 
out educational psychologists, when 
first assessing the validity mental and 
scholastic tests for use schools, could 
readily adapted for the special prob- 
lems the now the vast 
amount time and co-operative labour 
spent these novel problems has not 
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only furnished with new and valuable 
tests, but has also produced ingenious 
modifications simplifications the 
old devices, that will the greatest 
service practical psychologists when 
they take once more the study 
educational problems, 

addition centres for the exam- 
ination and classification ordinary 
recruits, War Office Selection Boards 
have since been established throughout 
the country for the selection officer 
candidates. More recently special Army 
Selection Centres have been set for 
the re-examination and re-allocation 
misfits, wounded men, repatriated 
prisoners, etc.: here these special cen- 
tres, where the problems adjustment 
are encountered their most acute form, 
have found one the most fruitful 
fields for psychological research mo- 
rale, temperamental characteristics, illit- 
eracy, and the like. 

the same time, the examination 
young adults systematic and ex- 
tensive scale has provided unique op- 
portunity for reviewing the eventual 
results our educational system, when 
the pupils our schools have grown 
up. For example, among the older men 
find appreciable proportion who 
were absent from school altogether dur- 
ing the later years their childhood— 
playing truant, going out early work, 
ing the after-history and attainments 
these cases with those who attended 
school regularly right the official 
leaving-age later, can assess the 
effects full-time schooling con- 
trasted with its neglect during later 
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One surprising revelation has been 
the large amount semi-illiteracy that 
appears, even among the regular attend- 
ants, when tested five ten years after 
they have left the elementary school. 
This and other incidental discoveries 
have displayed the urgent need pay 
greater attention the post-pubertal 
period and the psychology the 
young adolescent. 

(b) The Navy. Psychological work 
for the Navy carried out the De- 
partment the Senior Psychologist, 
directly responsible the Chief the 
Naval Personnel (the Second Sea 
Lord). The Senior Psychologist, Mr. 
Alec Rodger, was, like Col. Davies, for- 
merly investigator attached the 
National Institute Industrial Psy- 
chology. For the Navy the staff psy- 
chologists required naturally smaller 
than that for the Army: includes eight 
civilian psychologists and about 160 
W.R.N. officers and others, who assist 
the testing and similar duties. The 
psychological investigators the Navy 
tend work more the periphery 
than those the Army. But there 
close liaison between psychologists work- 
ing for the two services: (one psy- 
chologist shared both); and the 
tests employed for the more fundamen- 
tal purposes selection are similar 
general principles. 
many other psychological problems have 
been taken for the Admiralty, e.g., 
those arising out the anti-submarine 
campaign and the general task naval 
training. 

(c) The Air Force. During the last 
war, certain amount psychological 
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research was carried out for the Royal 
Flying Corps Professor Spearman, 
Dr. Wynn Jones, and others the Psy- 
chological Department, University Col- 
lege, London. The problem selecting 
aviators has also attracted much attention 
among medical workers and particularly 
psychiatrists: the past the medical in- 
vestigator has favoured relatively 
simple method assessment, often 
physical physiological (cardio-vascu- 
lar indexes, tests respiration, reaction- 
time, muscular dexterity, equilibrium, 
and the like). But their mode valida- 
tion left much desired; and 
the clinical tests proposed have not 
proved very reliable practice. De- 
cember, 1941, the Air Member for 
Training created post his Depart- 
ment with the title Adviser Train- 
ing Methods: this has since developed 
into section known Training Re- 
search. The main activities the section 
are provide effective psychological 
testing service aid the classifi- 
cation personnel and make factual 
studies instructional methods and re- 
sults. the early stages its work 
was joined Professor Bott Toronto, 
who has given invaluable assistance 
this country, largely developing 
adapting the methods already tried out 
the Royal Canadian Air Force. new 
R.A.F. trade called Clerks’ Personnel 
Selection has been instituted; and the 
number engaged psychological work 
now amounts approximately two 
hundred. Here elsewhere the psycho- 
logical department with its officers pos- 
sess advisory rather than executive func- 
tions: they make recommendations, but 
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for the administrative officers 
accept and carry them out, they 
approve. 

the Army and Navy, tests 
general ability (perhaps not quite the 
same thing “general intelligence”) 
have proved exceptional value, 
though their value may differ greatly 
different branches the Services. For 
certain types work, tests more 
specialized aptitudes and skills may 
almost equal importance. For this pur- 
pose, however, less reliance now 
placed simple “psycho-motor” tests 
the kind favoured earlier investi- 
gators; and have rather urged that 
the laboratory should moved into the 
cockpit, and that more specialized tests 
should resemble principle what the 
vocational psychologist terms “Anal- 
ogous” and “Sample” tests—based 
simplified sample the actual job, in- 
stead tests elementary hypo- 
thetical abilities. every service, but 
most all perhaps the Air Force, the 
need for assessing temperamental char- 
acteristics has proved most press- 
ing. For this purpose some have advo- 
cated classification the men accord- 
ing so-called body-type, rather the 
lines proposed Sheldon America 
and Kretschmer Germany. Recent 
studies, however, show that the correla- 
tions, though usually positive, are far 
too small practical value. Corre- 
lations with physiological measurements, 
such blood pressure, pulse-rate, and 
the like, are somewhat higher. Tests 
like the Rorschach blots and the Pressey 
X-O tests yield co-efficients that are 
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higher still. But few the temperament 
tests far proposed have stood 
the requirements scientific validation. 
Far more effective personality study, 
based elastic questionnaire and 
life-history sheet, supplemented de- 
veloped scheme interviewing, largely 
but not wholly clinical lines. 

disentangling the causal factors 
such conditions flying stress, the 
methods partial and multiple correla- 
tion, familiar the educational psy- 
chologist, have proved extremely 
fruitful. The results appear show con- 
clusively that medical fac- 
tors, that were formerly stressed—such 
the temperature the air, the lack 
oxygen, the degree visibility, the 
crews—are far less importance than 
psychological. One two psychologists 
who are familiar with these statistical 
techniques have even tried their hand 
applying these and factorial methods 
the analysis non-psychological prob- 
lems, such casualties, meteorological 
conditions, and the like; and have thus 
opened new line research. 

Towards the close the last war, 
the work psychologists for the fight- 
ing services, particularly America, did 
much speed the application 
psychology social and industrial prob- 
lems generally the period peace 
that immediately followed. So, too, 
may anticipate that fresh spurt 
energy will accrue psychological study 
from the novel efforts now being made 
the British Army, Navy, and Air 
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Force. huge mass valuable data has 
already been collected; and its analysis 
yielding many suggestive conclusions 
theoretical interest. cite one simple 
illustration, curious and unexpected 
correlation has emerged between the fre- 
quency partial color-blindness and the 
prevalence dark pigmentation hair 
and eyes; and has already stimulated 
fresh research this field. Quite re- 
cently own laboratory has received 
for statistical analysis data for set 
typical body-measurements for over two 
thousand men: means simple 
factor-analysis, have been able 
confirm quite definitely the existence 
physical factors analogous those dis- 
covered the mental 
“general” factor, making for bodily size 
all dimensions (the most influential 
factor all), and marked bipolar fac- 
tor, making for distinction between 
two contrasted types, virtually the same 
those called pyknic macrosplanch- 
nic, the one hand, and leptosomic 
microsplanchnic, the the 
correlation these body-types with 
physiological and temperamental charac- 
teristics smal] but positive. the cog- 
nitive side, the results factor-analysis 
are still more conclusive. America 
the use multiple factor-analysis for 
this purpose little more than ten years 
old; this country work London 
schools nearly thirty years revealed, 
appeared reveal, evidence for four 
main abilities: general factor, usually 
identified with innate intelligence, and 
three more specialized capacities for 
verbal, numerical, and manual prac- 
tical work respectively (g, and 
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they are sometimes labeled). Inde- 
pendent researches the Army, the 
Navy, and the Air Force seem clearly 
corroborate the existence these four 
factors, least four factors (by 
means simple and means innate) 
very similar those disclosed early 
educational inquiries. will remem- 
bered that the new reorganization 
English schools, proposed the recent 
Education Act, aims re-classifying all 
pupils the post-primary stage accord- 
ing their special aptitudes, and allo- 
cating them schools three main 
“technical.” Hence any demonstration 
three corresponding mental “factors,” 
and proof that they are already mani- 
fest puberty, would great prac- 
tical importance. would out 
place examine this issue here: must 
content myself with saying that, the 
opinion most British psychologists, 
the general factor intelligence is, 
the age question, far more im- 
portance specialized 
though these can longer denied. 
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the munition factories far less use 
has been made psychologists during 
the present war compared with the 
previous: the chief investigations have 
been concerned with such problems 
lighting, ventilation, accident-proneness, 
and absenteeism. After the last war the 
Civil Service Commission introduced in- 
telligence tests for ex-service men 
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temporary expedient; and the data then 
obtained provided the basis one 
the most widely used our group tests 
Group Test No. 33). The 
Commission has now appointed psy- 
chological consultant, and has asked 
various psychologists prepare 
intelligence-tests, not only for use when 
demobilization begins, but also part 
the annual entrance examinations for 
administrative and executive clerks. 

But all the psychological inquiries 
carried outside the fighting services, 
perhaps the most interesting have been 
those undertaken psychologists and 
others for the Wartime Social Survey 
the Ministry Information. Many 
systematic surveys have been made 
the attitude the general public 
towards different war-time and post-war 
problems, they arise from year 
year. general the methods adopted 
are not unlike those the Gallup polls. 
But effort has been made profit 
the results recent psychological and 
statistical researches social attitudes, 
problems sampling, the construction 
questionnaires, and the technique 
interview, the hope rendering the 
procedure scientific possible. 

the eyes the educational psy- 
chologist, perhaps the most instructive 
result will the general procedure 
adopted overcome the difficulties 
sampling. textbooks 
limit their discussions the principles 
random sampling only. But for social 
and educational surveys different plan 
often necessary and may even prove 
superior. Here again the devices worked 
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out educational psychologists seem 
have pointed the way. the 1920 
survey London school 
divided the entire population 
studied into number horizontal sec- 
tions layers, according type 
school, and took from each section 
random sample, proportionate size 
the number that section, Similar 
methods have since been used eco- 
nomic surveys, and are commonly known 
“stratified sampling.” 

surveys for the Ministry In- 
formation much the same principle has 
been followed. The whole country first 
divided into regions: for most purposes, 
the twelve Civil Defense regions, which 
are virtually the same the Ministry 
Food regions, have been taken; and 
each region typical large towns, small 
towns, and rural areas are then chosen. 
cross-division usually made accord- 
ing occupation: dozen occupational 
groups are distinguished, but for most 
purposes these are pooled form five 
main cultural levels, 
sponding with the classification occu- 
pations used psychologists for voca- 
tional guidance. Finally, yet another 
cross-division generally made accord- 
ing sex and age. 

Many the surveys have been un- 
dertaken provide information for dif- 
ferent government departments—on 
habits and preferences regard meals 
for the Ministry Food, clothing 

Mental and Scholastic Tests (L.C.C. Report 
No. 2052), 1921. 

Inquiry into Public Opinion regarding 


Educational Reforms,” Occupational Psychology, 
XXVII, pp. 157-167. 


THE EDUCATIONAL FORUM 


147 


needs for the Board Trade, house- 
wives’ whims and wishes regard 
lighting, heating, location dwellings, 
and the like. Other surveys, which 
psychologists have taken more direct 
part, have aimed checking the effec- 
tiveness the Ministry’s publicity cam- 
paigns—on salvage, “digging for vic- 
tory,” infectious and venereal disease, 
the attitudes different 
sections the public tewards the films, 
pamphlets, and illustrated booklets 
issued its propaganda services. 

But educational psychologists the 
surveys greatest interest will doubt- 
less the inquiry educational re- 
forms. preliminary review post- 
war needs was found that the topics 
uppermost the public mind were (in 
order frequency): first, education; 
second, housing (first bombed areas) 
third, economic conditions; fourth, 
health conditions, Taking education 
first, and inviting the co-operation 
leading psychologists and educationists, 
framed detailed questionnaire cov- 
ering the whole field education, and 
submitted first educational experts 
and then representative members 
the general public. The reports the 
former have already been published.’ 
Here impossible summarize more 
than two three the more suggestive 
findings. First, was revelation 
most discover how profound 
the ignorance individual members 
the general public, educated well 
uneducated, regard both social 
problems generally and the actual 
facts British education and its organ- 
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ization. Secondly, still 
more surprising find how close the 
correlation, all questions not 
ing special knowledge experience, be- 
tween the views the experts and those 
the general public, provided wide 
and heterogeneous sample the latter 
averaged. Although the notions in- 
dividuals taken singly are apt very 
erroneous fragmentary, nevertheless, 
the survey broad enough, these de- 
fects seem the long run compen- 
sated cancel out. Finally, and per- 
haps this the most satisfactory point 
all, these novel inquiries appear 
demonstrate both the practicability and 
the reliability the stratified methods 
sampling for educational and for 
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other surveys: the same time, they 
have, not unnaturally, brought light 
number technical problems which 
call for intensive study psychologists 
themselves. 

conclusion, then, may, believe, 
fairly claimed that our wartime ex- 
perience has been most encouraging. Not 
only psychologists, but also the govern- 
ment departments have become last 
convinced that psychology practical 
science, with special contribution its 
own make social and national prob- 
lems; and from these unexpected ven- 
tures have managed learn much 
that will prove lasting value the 
theory and the methods psychology 
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the century that has passed 

since the establishment the-first 
public institutions for the education 
teachers, this country has provided for 
that purpose more agencies and facilities 
than have been provided any other 
people the This distinctive 
educational achievement reflects the sig- 
nificance the central issue American 
education all these years and its most 
persistent problem today. The story 
this issue and problem ranks high among 
the most dramatic and the most fascinat- 
ing parts our entire democratic epic. 
this story appear the hopes for Amer- 
ican democracy long cherished far- 
sighted leaders, even the public did 
not always promptly share those as- 

Historically viewed, the growth 
teacher-education intimately related 
the growth other forms education 
this country. The movement pro- 
vide for the education teachers and 
make integral part the pub- 
lic educational structure and recog- 
nized function the state resembles the 
movement provide universal educa- 
tion the United States. Both move- 
ments were born poverty and 
atmosphere social contempt and de- 
rision; both were nurtured infancy 
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thropy; both faced violent opposition 
and the obstinacy prejudice and big- 
otry; both were exploited unscrupu- 
lous pedagogical politicians and political 
pedagogues; both were accused irre- 
ligious and paganistic intent. But sweet 
have been the uses the adversities 
both movements: the idea universal 
elementary education has conquered the 
continent. Public secondary education 
has become widely extended 
well-nigh universal. There has been 
such growth colleges and universi- 
ties and opportunities for graduate and 
professional study and research ad- 
vance nowhere else the world the 
democratization the higher learning. 
Meantime, provisions for the training 
teachers have developed into the most 
important and one the most extensive 
all American educational undertak- 
ings, The faith, courage, and persistence 
that produced the agencies for the edu- 
cation teachers were precisely the 
same qualities human effort that pro- 
duced the elementary, secondary, higher 
and professional schools. 

During the past century the American 
people have become increasingly gen- 
erous providing the financial resources 
schools, This has been particularly 
true since 1900 and was very marked 
the 1920’s when education reached its 
loftiest quantitative triumphs. Even 
allowing for our penchant for bragging 
can say safely within the limits 
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truth that have provided the finest 
and the most expensive physical equip- 
ment for education the world. these 
more visible and tangible ways the edu- 
cational standards the United States 
exceed those any other comparable 
countries. 

The American people have also made 
abundant quantitative provisions for the 
schooling their teachers 
pective teachers since New York and 
Massachusetts led the way century 
more ago, and particularly since 1900. 
Five years before Massachusetts estab- 
lished the first public normal school, 
New York had begun use academies 
for the training teachers and 1844 
became the second state provide 
public normal school. Some states fol- 
lowed the pattern set New York 
1834 for the use academies means 
teacher-educational work and some 
followed the pattern set Massachu- 
setts 1839 and New York 1844 
provide state normal schools. the 
outbreak the Civil War seven other 
states had followed Massachusetts and 
New York and had established normal 
schools: Connecticut and Michigan 
1849, Rhode Island 1852, Iowa 
1855, Illinois 1857, Minnesota 
1858, and Pennsylvania 1859. the 
turn the century every state had made 
some kind provision for the training 
its teachers; but was not until 1910 
that all the American common- 
wealths had established state normal 
schools, 

Since the modest beginnings century 
ago for the training teachers, made 
under great difficulties and heavy sus- 
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picions, agencies for that purpose have 
meantime greatly increased that the 
list itself impressive. addition 
normal schools, which were generally 
transmuted into degree-granting teach- 
ers’ colleges the have had 
teachers’ institutes; training classes 
academies and later the high schools; 
summer sessions since the latter part 
the past and departments and schools 
education the colleges and universities, 
especially since the early part the pres- 
ent century; extension classes promoted 
higher educational institutions; field 
courses and also recent years that lat- 
est and most fashionable device 
teacher-education known the “work- 
shop”; and home-study courses and in- 
struction mail. longer must 
teacher prospective teacher depend 
for pedagogical training upon re- 
stricted campus narrow pedagogical 
course study. Teachers and prospec- 
tive teachers may now become long-dis- 
tance students the science education 
and the art teaching and learn even 
correspondence the most modish no- 
menclature vast pedagogical lan- 
guage. 

The battles for the beginnings in- 
stitutions for the education teachers 
and for making them integral parts 
the state’s educational system were 
generally long and bitter. Even those 
states where there was unusual faith 
the value such schools legislatures 
were indifferent and often openly hos- 
tile, ignorance and prejudice were stub- 
born, and campaigns against such insti- 
tutions were waged with much heat. 
The rise these institutions was 
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stimulated the reform movements 
that began the period Jacksonian 
democracy the second quarter the 
nineteenth century and promoted also 
the development the idea 
universal schooling, 
schools, just universal education, 
time developed out the basic educa- 
tional needs young American democ- 
racy. The development institutions 
for the education teachers histor- 
ically significant because its basic re- 
lation the continuing task strength- 
ening the democratic processes this 
country. The movement for teacher- 
training institutions was, therefore, 
vital part the democratic movement 
century ago for universal education. 

The outcome the struggle for nor- 
mal schools was most fortunate for the 
idea universal the ad- 
vocates normal schools had failed, 
the subsequent story American edu- 
cation would have been very different. 
Henry Barnard said that different out- 
come the fight Massachusetts 
1841, when efforts were made abolish 
the state board education and the 
normal schools after brief trial, “would 
have changed the whole condition 
public instruction this country, for 
half century, not forever.” And 
keenly observing foreign visitor this 
country when the initial battle over the 
establishment normal schools was rag- 
ing the late 1830’s, wrote that the 
motion abolish the normal schools 
Massachusetts has passed the legislature, 
“and better institutions had been 
substituted their stead, the cause 
Democracy would, that act, have sus- 
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tained severer blow Europe than 
has suffered since the enormities the 
French Revolution.” 

When the movement for teacher-edu- 
cation began century ago, conditions 
surrounding teachers and teaching were 
dismal and dispiriting. The pioneer 
treatise teaching published English 
this country (1829), significantly 
called Lectures Schoolkeeping 
Samuel Hall, quoted writer the 
Journal Education, saying that: 
“Every person who conscious his 
imbecility other business, esteems him- 
self fully competent” teach. And Hall 
himself wrote: 

portion those who engage 
teaching are such have received in- 
struction, except what they derived from 
common schools. The employment 
little more respectable, their esti- 
mation, than manual labour. 

According the records, the candi- 
date had only present himself enter 
the early training class the Albany 
(N.Y.) Normal School 1844. 
dozen years later passing examination 
the subjects the elementary school 
was required along with knowledge 
English grammar and the ability 
analyze and parse ordinary prose 
sentence. 1890, again according the 
records, student was desired nor- 
mal school New York who did “not 
read readily and intelligibly, spell cor- 
rectly, and write legibly.” Nowadays 
there are faculty members higher edu- 
cational institutions who would like 
see return this requirement. 

When the first normal schools were 
established they were isolated from the 
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collegiate system the time, their cur- 
riculum was chiefly that the common 
elementary schools, and generally they 
were viewed inferior institutions. 
Moreover, under the ancient pedagog- 
ical dogma formal discipline and the 
transfer training, which remained un- 
disturbed until four five decades ago, 
emphasis the schools was mental 
training. Under theological dogma disci- 
pline was very severe, often vindictive. 
Theology had long made children imps 
the devil, which had beaten 
out them, and imps the devil they 
continued until the psychologists 
undertook the tidy task making them 
chemical metamorphosis 
that has been confusing many parents 
well teachers. Reforms teacher- 
education and the schools generally 
had wait upon more intelligent and 
humane concept child life, keener 
consciousness the vital relation the 
school society, the need for intelli- 
gent control nature and nurture for 
worthy social purposes, and the concept 
education growth and self- 
activity the fundamental law 
growth. 

American education general has had 
its greatest expansion since 1900, due 
primarily the immense increase 
economic wealth, the growth demo- 
cratic ideas education, and the findings 
the psychological laboratories. The 
increase the national wealth during 
the first three decades the present 
century was without parallel the his- 
tory the world. The experimental 
psychologists overthrew the dogma 
faculty psychology, presented evidence 
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that seriously questioned the validity 
the doctrine formal discipline and the 
transfer training—except under cer- 
tain conditions—and formulated and 


popularized the doctrine individual 


differences, that ancient edict nature 
with which Adam himself must have 


become acquainted through his expe- 


rience trying unsplit and integrate 
the split personality the first prob- 
lem child recorded history. 

Following accompanying these 
revolutionary changes and discoveries 
came new national educational cur- 
rency, the Carnegie unit, very fitting 
product age devoted industrial 
efficiency and mechanical precision. This 
pedagogical gadget was accompanied 
followed the theory the equiva- 
lence studies, the dictum that one sub- 
ject good another taught for 
the same time. Mr. Duffus, 
his Democracy Enters College, remarks 
that may not “entirely accident 
that the automobile and the unit system 
were invented about the same time 
and were perfected and popularized al- 
most simultaneously.” 

Under these influences and the ten- 
dency democratize education, teacher- 
education has also had its greatest quan- 
titative development during the present 
century and particularly during the past 
two three decades. But, according 
competent studies made the 1920’s 
teacher-training institutions were admit- 
ting from secondary schools much 
smaller proportion “the brighter and 
better-circumstanced graduates” than 
were admitted the colleges liberal 
arts and the universities. Happily, data 
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more recently gathered indicate im- 
provement this condition, the re- 
cent volume the Commission 
Teacher Education indicates. There has 
been improvement requirements for 
certification, although much yet remains 
done. Steady increase the stand- 
ards required for membership the 
American Association Teachers Col- 
leges may encouraging evidence 
improvement this field. There evi- 
dence also improvement the edu- 
cation the staffs teacher-training 
institutions, Quantitatively, teacher-edu- 
cational developments this country 
during the present century are distinctive 
achievements, whatever the verdict when 
viewed qualitatively comparison 
with advances the professions law, 
medicine, and engineering. 

While there have been improvements 
also teachers’ salaries, pensions and 
tenure, here again much yet remains 
done, some states low salaries 
teachers are still public immoralities. 
About three-fourths the teachers are 
now protected some form security 
disability and retirement. The pro- 
fessional lives teachers have increased 
during the present century but the turn- 
over the profession still heavy 
that teacher-training one our most 
expensive forms education. 

These are highly creditable achieve- 
ments. However, much more needs 
done that authority com- 
parative teacher-education few years 
ago asserted that while may have the 
and least well-edu- 
cated teachers any comparable coun- 
try, have without peradventure 
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doubt the best-dressed and best-looking 
teachers the world. This pleasing re- 
port may due the fact that four 
out five our teachers are women. 
witty Britisher who, most foreign- 
ers, had difficulty understanding the 
feminization 
which formerly was monopolized 
men, remarked that male teachers would 
soon extinct the United States 
the buffalo. 


has often been noted that, histor- 
ically viewed, education appears 
conservative and rank this respect 
along with other deep-seated human in- 
terests and activities—religion, politics, 
and economics. So, also, 
ically examined, does teacher-education 
appear. And yet, notwithstanding their 
alleged conservative character and their 
tendency resist change, and even 
allowing for the obvious values edu- 
cational experimentation which our 
country also excels all other countries, 
both American education general and 
American pedagogy particular have 
often seemed very susceptible inno- 
Teacher-education this country, espe- 
cially since the middle the past cen- 
tury, has revealed its imitative nature 
frequently changing its fashions, 

few illustrations this characteris- 
tic will suffice. About century ago 
form education said its zealous 
advocates very promising, and 
somewhat related the education 
teachers, appeared the Fellenberg 
manual-labor school which flourished 
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for time many parts this country. 
society was organized New York 
for the promotion this educational 
plan. But practical tests proved the 
scheme far less satisfactory than 
its advocates claimed, and practically all 
the institutions which tested this novel 
educational device -gave fac- 
titious, artificial, and impracticable, and 
the manual-labor school 
Its extravagant promises were 
unfulfilled. 

Promising also seemed the monitorial 
system, which may properly con- 


sidered sort harbinger interest 


teacher-education. The Lancasterian 
scheme was widely adopted the larger 
cities, especially the East, and was 
reported the official system New 
York City from 1808 1852. Very 
good and public-spirited men expressed 
high hopes for the system. Governor 
DeWitt Clinton, who played such 
leading role the history New York 
state, applauded the plan and Joseph 
Lancaster “the benefactor the 
race.” said Lancasterianism would 
bring about new era education: 
was blessing sent down from heaven 
redeem the poor and distressed 
this world from the power and dom- 
inance ignorance.” strongly urged 
the system for its promises financial 
economy and the speed with which in- 
struction could given multitudes 


children for whom adequately trained 


teachers were then lacking. But this sys- 
tem was based upon false plausible 
concepts teaching, the claims its 
over-zealous advocates were vain and 
fell into disrepute and was discarded. Its 
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rosy promises were also unfulfilled. 

Some years ago enthusiastic pedagog- 
ical lectures-at-large advocated the novel 
method teaching children write 
with both hands simultaneously, the 
argument that this technique the 
children would get more writing done. 
the 1880’s and 1890’s the question 
recess recess the elementary 
school became heated issue among the 
educationists, and especially those elder 
statesmen, the National Council Edu- 
Enthusiastic advocates said that 
recess prevented exposure the 
children, removed opportunities for rude 
play and corruption morals, and 
tended refine manners. Recess was 
fruitful source colds, catarrh, sore 
throat, diphtheria, pneumonia, and 
severe injuries. The no-recess plan re- 
lieved teachers disagreeable duties 
and eased their burdens. Opponents 
the plan pointed out that teachers were 
not entitled relief the expense 
the welfare the children. the end 
long and warm session argu- 
ments late 1896 whether young 
children should have opportunity re- 
lax means recess, was decided 
that the matter closed. But before 
the weary schoolmen passed the next 
topic their program they voted them- 
selves recess get their own breath. 

Two other illustrations the appar- 
ent ease with which teacher-education 
has changed its styles appear what the 
books Pestalozzianism and Herbar- 
These pedagogical methods, 
like the Fellenberg manual-labor school 
movement and Lancasterianism, were 
also imported from continental Europe. 


The strongest influence Pestalozzian- 
ism, the first pedagogical impact upon 
this country after 1860, radiated from 
the Oswego Normal School under the 
energetic leadership Edward Sheldon 
and fascinated many parts the coun- 
try. The principles this system were 
natural and simple rather than artificial 
and complex—instruction should 
based upon the natural development 
children, their instincts, capacities, and 
interests; the teacher’s knowledge the 
nature children fundamental 
teaching; the child individual; the 
materials his instruction are means, 
not ends; the immediate environment 
and experiences the child are the most 
valuable materials instruction—prin- 
ciples that nowadays would have 
accepted sound both progressives 
and essentialists American education. 

But enthusiastic advocates went all 
out for Pestalozzianism, especially for 
that part known “object training.” 
They were not content let simple 
principles remain simple. The informal 
was formalized and highly specialized. 
Pestalozzi himself had foreseen and 
warned against the danger allowing 
the mere outward form appear the 
real substance his method—a danger 
which has menaced good ideas edu- 
cation recent years. seemed 
know the tendency unduly confident 
pedagogical interpreters “to mistake the 
clothing idea for the idea itself,” 
Herbert Spencer criticized the Pesta- 
lozzians England whom Charles 
Dickens also satirized Hard Times, 
where held ridicule Mr. Grad- 
grind and Mr. Choakumchild. our 
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own country public clamor developed 
against the degeneracy object teach- 
ing and its removal from the public 
schools was But, degeneracy 
the method was not due Pestaloz- 
zianism but the impulsive Pestaloz- 
zians, who made mistakes not unlike 
those being made extremists 
American pedagogy today. Then now 
big pedagogical words were often used 
when simple words would have done 
better. the promises Pestalozzian- 
ism were unfulfilled the fault was not 
much its principles those men 
and women who misinterpreted them. 

Then came that extraordinary wave 
enthusiasm for the pedagogy Her- 
bart which swept this country during 
the latter part the past and the early 
part the present century. Its prin- 
ciples included came include the 
doctrine interest, the “culture-epoch 
theory,” the “five formal steps,” and 
apperception, that big word for simple 
idea which some cynical but wise ob- 
server has described the “pedagogical 
Holy Ghost.” 

These, too, were sound principles 
education, intelligently used. But like 
other devices that preceded and have 
followed it, Herbartianism another 
illustration good pedagogical ideas 
done death alleged friends. True, 
Herbartianism was perhaps somewhat 
difficult for most teachers understand, 
but the hands highly fervid in- 
terpreters misinterpreters became 
more abstruse, highly formalized, and 
mechanical, finally went seed and was 
large part But before 
ran its course and ceased be, the vague 
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words and phrases Herbartianism 
were the lips thousands teachers 
and teachers teachers, many whom 
did not understand their meanings. 
President Nicholas Murray Butler has 
said that “Herbart has many sins 
answer for,” and suggested that the 
German philosopher 
had foreseen the evil uses which the 
five formal steps were put this 
country, “he would have regretted ad- 
vancing the doctrine upon which they 
came based.” But, without coming 
the defense Herbart, perhaps 
would more nearly accurate note 
that the fundamental weaknesses Her- 
bartianism were the Herbartians, 
Proposals for educational reform al- 
ways represent protests against tradition 
and conservatism, protests against what 
may called the momentum social 
inertia. This was true reformative 
movements the past and particularly 
true the latest attempts educational 
reform. So-called progressive education 
this country has now had about 
quarter century organized existence 
and has been the bountiful beneficiary 
philanthropic foundations, fact, one 
their fair-haired children. Its oppor- 
tunities for promoting better educational 
practices have been larger than those 
any movement educational reform 
this country has ever known. Perhaps 
would not good manners indulge 
another platitude pointing out 
that there little anything new the 
theories progressive education. Most 
its principles were well set out and 
emphasized many educational the- 
orists the past, and especially Co- 
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menius two centuries before the leading 
exponents American progressive edu- 
cation were born and Plato twenty 
centuries before Comenius was born. But 
neither Plato nor Comenius had the 
genius nor the vehicles for publicity and 
propaganda nor grants for experimenta- 
tion that the Progressive Education 
Association has enjoyed. the ancient 
philosopher and the seventeenth century 
bishop and educationist had been fa- 
vored Athens and Moravia might also 
have resounded, this country has re- 
cent years, with such catchwords “free- 
dom,” “interest,” “self-activity,” “learn- 
ing doing,” “child-centered- 
ness,” “personality,” and “integration.” 

But the light what happened 
other good educational movements the 
past, may not improper inquire 
whether the same similar fate may 
befall progressive education. 
good features lost through be- 
trayal its alleged friends and fall 
victim its over-zealous advocates, 
whose promises performing peda- 
gogical miracles seem extravagant and 
often unfulfilled? will those who 
call themselves progressives profit the 
lessons educational history and 
their enthusiasm for the new education 
insist upon making distinction between 
sound and tested principles and capri- 
cious expedients and techniques for peda- 
gogical practices? 

Already there are even 
among some its leaders. One them 
has pointed out that the darling weakness 
progressive education its failure 
elaborate any theory social welfare, 
“unless that anarchy extreme 
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individualism.” said that progressive 
education cannot build intelligent pro- 
gram out the interests the children; 
cannot place its trust the child- 
centered school.” Dr. John Dewey him- 
self, who has been closely identified 
with progressive education, more than 
decade ago warned against its excesses. 
seemed called upon rebuke some 
his fervid disciples who, following 
him afar off and obviously misunder- 
standing his basic teachings, were prom- 
ising cast out pedagogical devils 
random and his name and without 
his consent. The New Republic for 
July 1930, wrote that the doctrine 
freedom could such extremes 
that children would display “egotism, 
cockiness, impertinence”; and that pro- 
gressive educators, their enthusiastic 
reaction against tradition, could easily 
allow catchwords and slogans deceive 
them into inconsistent practices. Such 
cases represented enthusiasm rather than 
understanding. warned against the 
extreme emphasis upon “child-centered- 
ness” the expense subject-matter, 
against casual improvising the curricu- 
lum and “living intellectually from 
hand mouth.” The fear adult im- 
position and indoctrination, 
could become veritable phobia with 
some the progressives. David Page, 
first principal the Albany Normal 
School, issued similar warning nearly 
“If children are allowed 
direct their own studies, they usually 
make themselves very poor scholars.” 
Some observers have been asking 
whether the recent change the name 
the Progressive Education Association 
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the American Education Fellowship 
means that this militant organization has 
disavowed any its theories. Appar- 
ently, one can judge its recently 
announced eight-point program which, 
however, does not reveal any specific 
educational doctrine, has now deserted 
the child for the community the cen- 
ter the educational process, 


The vast institutional developments 
teacher-education have been accom- 
panied other evidence interest 
this subject for the improvement 
teaching. have educational organiza- 
tions and societies and educational jour- 
nalism beyond anything developed 
anywhere else the world. are un- 
matched the publication pedagog- 
ical books and treatises and the mak- 
ing educational surveys and special 
studies. One the eight stout volumes 
the National Survey the Education 
Teachers about decade ago, given 
over bibliography alone, listed more 
than 4,000 books, monographs, treatises, 
and special studies dealing with teacher- 
And since the pioneer efforts 
educational research the 
more than 100,000 pieces were reported 
1941, “if research liberally inter- 
preted and unpublished 
cluded.” While some observers would 
have very generous consider 
real research all the pieces reported, 
nevertheless the cultivation the scien- 
tific study education represents an- 
other serious improve teaching 
and protect the schools from dry rot 
and These developments 
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are all the more significant the light 
the fact that only few decades ago 
education was opposed only reluc- 
tantly recognized proper collegiate 
and university study. has now won 
place among the legitimate fields for re- 
search. But that place questioned and 
not always highly respected the 
place held the older disciplines, the 
criticisms should not teacher edu- 
cation but the teacher-educationists. 

When James Walker became presi- 
dent Harvard College 1853 
complained his inaugural address that 
“next religion, there was subject 
which there was much cant edu- 
cation.” Hall’s Lectures School-Keep- 
ing, already referred to, was followed 
1847 Theory and Practice 
Teaching, David Page, first princi- 
pal New York’s first normal school 
That institution met with 
much opposition, did the early normal 
schools elsewhere, and was ridiculed 
and denounced many sides. The poli- 
ticians were unfriendly, according the 
books, and the teachers the state had 
little love for the school its foreign- 
born principal. Page came from New 
England. But his book was great suc- 
cess, When the copyright expired 
1889 more than 100,000 copies had been 
sold, and has been said that other 
book education “has been read 
many American teachers through 
many years.” Probably other Ameri- 
can educational treatise “has much 
claim considered classic.” Read 
now after nearly century, reveals 
maturity and depth pedagogical 
wisdom that make some the swivel- 
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chair machine-made books education 
today suffer sadly comparison. Since 
these pioneer books century more 
ago, and especially during the past three 
four decades, pedagogical writings 
have covered this country The Atlanta 
Journal claims cover Dixie—like 
dew. 

These developments this field have 
been greatly stimulated another evi- 
dence interest teacher-education,— 
the rapid growth professional educa- 
tion the colleges and universities. 
Just eighty years ago address be- 
fore the National Teachers’ Association 
Ogdensburg, New York, President 
Thomas Hill, Harvard College, 
questioned whether the colleges and 
universities should include the col- 
legiate curricula what called “didac- 
tics.” believed that this subject 
belonged liberal education should 
confined institutions for women. 
viewed professional education 
unmanly matter and frowned upon the 
appointment professors pedagogy 
the colleges the country. 

Prior 1890 few higher educational 
institutions had undertaken work this 
field, the State University Iowa, the 
University Michigan, and New York 
University apparently being among the 
first so. 1891 William 
Harris, United States Commissioner 
Education, referred the “wider and 
more general recognition the im- 
portance education university 
study” and evidence pointed what 
called “the new departure taken 
Harvard the matter pedagogy,” 
apparently referring the appointment 
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Paul Hanus professor the his- 
tory, art, and techniques teaching 
that institution, also referred 
the work Clark University where 
Stanley Hall two years earlier had been 
installed president and professor 
psychology, after having served pro- 
fessor that subject Hopkins where 
and his laboratory had attracted 
many able students, including Dewey, 
Cattell, and Jastrow. 

Since those modest beginnings most 
the major universities have estab- 
lished departments schools edu- 
cation, some them quite elaborate 
organizations, and practically all inde- 
pendent colleges arts have entered 
this field. But pedagogy, subject 
collegiate and university study, early 
fell under heavy cloud suspicion. 
Professors other departments looked 
upon courses that subject vague 
and superficial and professors edu- 
cation deficient disciplined learning. 
unfortunate that professional edu- 
cation has developed away from rather 
than more closely the liberal arts and 
the humanistic tradition. may have 
been unfortunate when the professor 
pedagogy became professor educa- 
tion, change title which seems some- 
times license for him wander 
all over the catalogue, More unfortu- 
nate, however, the apparent fact that 
schools and departments education 
the colleges and universities have not 
yet been able attract healthy quota 
the best and most promising students. 
This condition not high tribute 
those who engage this important 
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The history 
clearly shows that place our edu- 
cational structure should greater care 
exercised than the selection teachers 
teachers. shows the necessity for 
those who teach teachers men and 
women the best minds, broad and 
generous education, scholarly habits, and 
cultivated and attractive personalities. 
Here responsibility for effective edu- 
cational leadership which cannot es- 
cape shift others, and our 
institutions play our expected part the 
advancement real learning, the 
maintenance superior standards in- 
integrity, and strengthening 
the desire for excellence among prospec- 
tive teachers and teachers service. 
When all our teacher-education insti- 
tutions are staffed with such personali- 
ties, derision and scorn for professors 
education will disappear and more prom- 
ising young men and women may 
attracted teaching. 

Our record teacher-education, dur- 
ing the past century, when quantitatively 
viewed, record which can well 
proud. When subjected the harsh 
test history some direct and compel- 
ling questions arise, Those who are 
engaged teacher-education are not 
without honest critics. Not only does this 
important segment our educational 
history have lessons for today and 
the years ahead, but intelligent, 
keenly observing and friendly critics say 
that some current tendencies 
teacher-education have warnings well. 

the everlasting credit the 
teacher-education agencies, however, 
that they not try evade ignore 
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constructive criticisms their In- 
stead, they are co-operative and will- 
ingly furnish data their institutions 
and work, even though some the in- 
formation may expose weaknesses and 
invite criticism when statistically manipu- 
lated. Just what these critics say? 
And true what they say about 
professional educationists? 

For one thing they say there edu- 
cational danger the heavy emphasis 
upon the pedagogical and technical sub- 
jects programs teacher-education, 
especially for prospective teachers and 
the undergraduate level. They see 
danger the inflation the pedagog- 
ical curricula teachers colleges and 
schools and departments education 
the universities and colleges, the ten- 
dency “swell” the technical offerings 
and requirements the neglect the 
broader and so-called cultural subjects. 
They say this tendency obvious also 
graduate work, Graduate courses 
education twelve representative 
higher educational 
state and five independent universities— 
increased from 132 1900 1,636 
thirty years later and since 1930 have 
become almost countless. Some irrever- 
ent observers say that these courses have 
become numerous some places that 
their bulletins read like catalogues 
mail-order houses. There complaint 
also, often from students themselves, 
upon whom the pressure heavy get 
ahead degrees, that there wide 
overlapping some the courses. The 
critics inquire whether this condition re- 
flects educational wildness and confusion 
purpose. Some our critics also 
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raise their brows the apparent ease 
with which advanced degrees educa- 
tion are acquired, and ask whether this 
may due part institutional com- 
petition for students. They also ask 
whether the institutions that engage 
mass production graduate work 
education are danger creating for 
themselves artificial prestige and 
thereby encouraging the lowering 
educational standards. 

These critical questions come not from 
the cynics the scorner’s They 
come from honest critics and earnest 
friends education who desire see 
the profession teaching grow dig- 
nity and excellence. But whatever the 
answers the critics’ questions, this im- 
mense expansion graduate work 
this comparatively new discipline 
through which John Smith becomes Dr. 
John Smith, sometimes without too 
much intellectual inconvenience, does in- 
deed seem democratic; and those who 
would find the pedagogical rainbow 
American baseball apple pie. 

The National Survey the Educa- 
tion Teachers dozen years ago re- 
ported that “teachers, and, more par- 
ticularly, teachers training were 
found insufficiently concerned 
with socially important problems,” and 
aware social issues con- 
fronting the next generation. 
healthy sign doubt that those re- 
sponsible for the education teachers 
nowadays are apparently more sensitive 
than ever before the problems with 
which American society faced well 
the stresses and strains, perplexities 
and frustrations which are said face 


children and youth. These educationists 
appear eager give teachers and pro- 
spective teachers clearer acquaintance 
than formerly with contemporary eco- 
nomic, social, and political problems, 
well with the psychological, emo- 
tional, personal, physical, and moral 
problems young people. trying 
meet these responsibilities, however, 
appears the danger that professional edu- 
cation will extend itself too many 
directions the same time and weaken 
itself under the weight assumed 
tasks and the promise offering solu- 
tions everybody and for all problems. 
Critics see danger such ambitious un- 
dertakings and censure educationists 
for trying too much. They say 
that trying make Admirable Crich- 
tons out the teachers may mak- 
ing them jacks-of-all-pedagogical trades, 
assuming increase their functions 
and trying make them the same 
time physicians, nurses, oculists, dentists, 
policemen, and experts 
economics, international and racial rela- 
tions, politics, soil-conservation, and 
numerous other problems, This view 
the function teachers assumes that 
the schools can work miracles places 
where miracles need worked in- 
deed, but which the wisest men the 
past have been unable perform. The 
critics say there danger the tend- 
ency dump little everything 


one can perfectly free till all are free; one can perfectly 
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the curricula teacher-training institu- 
tions often superficial manner, 
through coercion courtesy 
every wind passion prejudice and 
every pressure group and the implied 
promise that teachers can cure all the 
social distempers confused world 
and remove all the painful conditions 
muddled social and economic en- 
vironment. this danger the advice 
David Page nearly century ago 
sound today. emphasizing the neces- 
sity that teachers understand the “high 
import true education,” warned 
against their attempting “to erect 
superstructure upon insufficient foun- 
dation” and the ambition the schools 
undertake everything. 

professional educationists are 
also warned the history teacher- 
education this country well 
our contemporary critics against our ap- 
parent tendency toward pedagogical 
priestcraft, through the “super-analysis 
and hyper-dissection the teaching 
process” and the development 
pedagogical jargon peculiar and under- 
stood only our craft. The danger 
that lurks here that the art teaching 
may suffer rather than improve our 
tendency make complex—an error 
into which many promising educational 
movements the past sadly fell— 
instead keeping teaching the simple 
process that is. 


moral till all are moral; one can perfectly happy till all are 
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Winter 


Ver Soy Harris 
Mid-winter morning, and sky, 
The landscape,—dull mid-winter monotones 
gray, and white, and black. Great hills piled high 
With snow, gentle sweep merge mounds and cones. 
Like plumes smoke the sullen fog-mist lifts. 
The spun-glass trees ice gleam, crystal-white 
And, sweeping through the valleys, deep, white drifts, 
Beneath snow pine-triangles, lie,—fleece-light. 
The drab, slate-colored stream,—a ribbon,—flows 
Below branch net-work crystal lace. 
And the frosted snow-crust, big, black crows 


Silhouette fantastic figures, they pace. 


world your world apart; 


world winter magic,—for the heart. 


APPRECIATE very much the honor 

speaking today, partly because the 
importance the occasion, but more 
because speaking you. know 
you, and can speak you with famili- 
arity and frankness not easy among 
strangers. fact would rather give 
your commencement address than 
give one any other The 
spirit Idaho students beyond ade- 
quate praise. 

one the prerogatives older 
people give advice younger ones, 
and the privilege the younger not 
take it. Therefore, not give you 
any advice. wish rather indicate 
you some the things you will find 
your heritage. generation passes 
you world partly inherited and 
partly made. You will have take 
is.” fixed over somewhat after 
got but did not very good 
job. hope you may better. 

The length generation com- 
monly regarded from quarter 
third century, but the majority 
you will live for nearly half century. 
shall therefore mean generation 
the past half century, and your gen- 
eration the next half century. The last 
fifty years has been changeful period, 
and believe the next fifty will show 
still greater What challenge 


address, Forty-ninth Com- 
mencement, University Idaho, May 29, 1944. 


the remainder the twentieth century 
offers you! trust that you are ac- 
cepting the challenge start the 
greatest all adventures—an adventure 
thinking. the thinking men— 
call philosophy, religion, soci- 
ology, what you will—that makes the 
real world are living in. will call 
for the best that you, but have 
faith you and your abilities and 
purposes. believe you will not fear the 
monsters the deep. 

period life has been character- 
enormous increase produc- 
tion. When was high school boy 
was told that the population was increas- 
ing rate which short time would 
make the needs the people greater 
than the capacity the world pro- 
duce. not know whether was 
given the Malthusian formula not 
but was worried. How little did 
know about what humanity could do! 
How little did Malthus know! 

generation had energy, enthusi- 
asm, loyalty, fervent patriotism, faith 
humanity, and high hopes. were 
superlatively optimistic, and for the most 
part were actuated good motives. 
felt sure that were traveling 
high speed the road greater and 
greater prosperity. rejoiced our 
achievements and felt our responsibility. 
transfer you full measure 
all the characteristics just mentioned 
except optimism, faith humanity, and 
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hopes which sorry say are some- 
what attenuated. 

make good world you will need 
restore the broken spirit the Ameri- 
can people. not refer the war 
any its direct results. Just 
present the war our greatest problem, 
long range view. The period the war 
will short compared lifetime. 
The world will yours for about 
half century. You will have time for 
great achievements. The problems and 
prospective struggles offer challenge 
such none has ever had before. 

Some years ago was riding 
railroad with civil engineer for the 
road. told incident which gave 
food for thought. While making 
survey one day set his transit 
solid steel bridge and sent his rodman 
tried take the reading but 
the bubble his transit quivered. The 
bridge was not steady. could not 
make correct reading. short time 
found the cause. The rhythmical 
pace common, unnoticed dog was 
making the bridge vibrate, and interfer- 
ing with his calculations. waited 
few minutes till the dog was gone and 
then took the reading. Sometimes when 
sight through our spiritual transits 
there may unnoticed dog the 
bridge. The difference may very 
slight near the apex angle but 
when projected the distant years 
may make vast difference the direc- 
tion and level our lives. When 
generation surveyed the line expected 
follow there were several dogs 
the bridge, and they did not get off. 
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had reckon with unobservable vari- 
ables. 

examination the causes our 
partial failure will show that our greatest 
lack was sound judgment. went 
our way with little thought trends 
and not seeing very far ahead. When 
was student enjoyed little ragtime 
song, don’t know where going, 
but I’m the way.” Little did 
realize then that that was what were 
acually doing. 

generation represents period 
discoveries and inventions beyond 
the comprehension any one person. 
The great co-operative industrial organi- 
zations are largely responsible. in- 
dividual working alone can only 
things, but our great corporations 
can move mountains and change the 
course rivers. They can supply enor- 
mous quantities any commodity for 
which there demand. They can 
almost incredible things with matter. 
college professors 
who were men with vision,—have made 
new world. account recent 
achievements science would require 
many volumes. The general trend 
familiar all, The war has taught 
how much can when put 
forth the effort. our homes can 
make our own climate. necessary 


could grind the Rocky Mountains 


make food out them. Inventions 


and the manufacture machinery have 
taken the drudgery out work. The 
conveniences and comforts the aver- 
age home exceed those the wealthy 
earlier years. Efficiency high degree 
ours. These are few illustrations. 
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There will come your mind readily 
long list desirable material things 
recent origin. The result higher 
standard living than ever was known 
before. All these blessings and oppor- 
tunities generation passes you 
enjoy and improve. For this, 
doubt, you are truly grateful. 
only purpose were brag about what 
have done should continue along 
this line. some the dark forebodings 
which sometimes hear should come 
true the future might call the period 
that just passing the golden age 
American democracy. There are some 
factors sight which suggest that this 
might come pass. 

But this not the whole story. Hu- 
man environment made human 
beings. What are you going make 
for yourselves and your posterity? 
While have gone great way 
adapting the material world our 
needs, comforts, and pleasures, made 
serious mistakes our efforts adapt 
ourselves this world. our credit 
may said that our mistakes were 
prompted the best motives. 
were impulsive, and did not think 
things through. Our foresight was too 
short. Sometimes did not have sufh- 
cient data calculate trends see con- 
sequences. The seeds beautiful flowers 
sometimes grow into pests, Thus some 
our efforts sweeten and beautify life 
turned out serious problems. 


are now period social up- 
heaval too extensive grasp. Confusion 
not dangerous means groping 


for something more stable and better. 
The great need the times 
judgment. arrived our present 
condition largely result forces 
pushing from the rear—traditions, cus- 
toms, and unconscious imitation. This 
course necessary and desirable 
far goes. sometimes call 
social evolution. But you know, some 
species animals have evolved their 
own destruction. The Stegosaurus de- 
veloped for his own protection shell 
which became too heavy support and 
the species buried itself the mud. 
course this was matter physical 
evolution and not planning. 

The four great forces that move the 
human world are money, muscle, brains 
and beauty. Money accumulated 
power, muscle nature’s unorganized 
power, brains are the directing force, the 
appreciation beauty the broad sense 
provides the higher motives. Justly 
marvel what brains have done. Brains 
have made things happen such un- 
canny and mysterious ways that the 
phrase “It can’t done” seldom 
heard. 

For centuries the adjustment in- 
dividuals each other was largely un- 
conscious. During the present century 
becoming more and more conscious, 
and this conscious adjustment must in- 
crease greatly are make some 
progress toward solving world problems. 
Furthermore, this adjustment cannot 
one-sided even though may regard 
the culture some countries inferior 
our own. our missionary efforts 
the past, whether they religious 
secular, have gone teach our ways, 
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and only rarely have gone learn 
other ways and other values. should 
like hear returned missionary give 
lecture what had learned from 
those among whom had worked. Any 
international adjustment which has some 
prospect working must based 
our knowledge the thought life 
other people. The culture people 
and therefore their concepts, viewpoints 
and principles are not carefully and 
logically thought out. They are 
large measure the result customs, 
traditions, habits, and 
which have grown accepted without 
conscious planning logical reasoning. 
Our own national culture grew this 
way. The studies the ethnologist 
should not overlooked planning 
world order and enduring peace. Too 
long have neglected learn from 
others while were trying teach 
them, distinguished Chinese scholar 
came this country and for sometime 
studied Americans. said, “The 
Americans are very interesting people 
but they will never civilized.” 
quoted that statement one day 
Chinese student who had been educated 
largely Christian schools China 
and American universities. said, 
think understand what meant. 
inclined agree with him.” 
made some effort find out what these 
men meant, but leave for you the 
illuminating pleasure studying your- 
self and asking just how civilized you 
really are. 

Naturally man moved felt needs. 
When freedom was the uppermost felt 
need, freedom was the slogan. “Shout 
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freedom till your lisping ones give back 
their cradle shout” was familiar line. 
still want it. have given some 
willingly the interests social 
order, but have not learned how 
preserve freedom and the same time 
secure social order. have human 
factors which are difficult control 
understand. They are primarily psycho- 
logical. there were ten free men 
boat might expect three them 
the rowing, six them would sit 
around and criticise the rowers, and 
one would try bore hole the 
bottom the boat. all know that 
people felt the value co-operation 
everyone could have great plenty 
everything needed, and there would 
more wars and little suffering. 
But people just are not built that way. 
Hence the problem social adjustment. 

The Christian idea neighborliness 
was that one person who could should 
help another individual. The spirit was 
noble and generous, and that kind 
helpfulness has always been Christian 
various times there have been 
efforts increase -or- 
ganized plans. believe generation 
did this far larger scale than had 
ever been done before. had or- 
ganization for everything from religion 
and politics down The Black Short- 
haired Cat Society America. Such 
organization did exist, but not know 
know every organized effort help 
other people was worthy, but the results 
were sometimes disappointing. 

The paramount problems today 
seem new just they have always 


7 

7 


seemed new. When Adam and Eve left 
the Garden Eden they were con- 
fronted with the problem training 
their children meet new conditions. 
They seem have learned how get 
living from nature but the social adjust- 
ment was either overlooked unsuccess- 
fully handled. One the boys killed 
the other. 

When John Bunyan wrote Pilgrim’s 
Progress imagined few trying but 
simple situations typical the religious 
struggles his day. The twentieth 
century pilgrim not one man trying 
escape the temptations evil 
world, human society trying 
work its way through maze conflict- 
ing interests, ideas and wills, trying 
find basis for united will, common 
attitudes, and shared interests the end 
that humanity may chart the wilderness 
and enable itself move orderly 
fashion toward vaguely conceived land 
promise the location which does 
not know. The task seems almost over- 
whelming but must done. failed 
preserve some the valuable and 
basic lessons which had been handed 
down because they 
Maxims presented jingles seemed 
childish. learned: “The streets 
Rome were kept clean each person 
sweeping front his own door.” 
did not see that that simple statement 
contained one the basic principles 
successful democracy. read some 
Benjamin Franklin’s wise sayings but 
they did not have the right labels. They 
sounded commonplace. might have 
had more respect for them the terms, 
economics, semantics, some other 
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scholarly word had been used. spare 
moments were willing some- 
thing for the common good, but aca- 
demically seemed far better were 
done pro bono publico. 


Personal responsibility 
ally emphasized Franklin. “He that 
the plow would thrive, himself must 
either hold drive.” But that was not 
academic, “It hard for empty bag 
stand straight” does teach children 
save pennies but does not sound like 
economics. know very little about eco- 
nomics public finance but seems 
that you wish make people be- 
lieve that you can make both ends 
teeter board the same time you 
will have use very big words and 
long sentences. the small affairs 
everyday life you cannot balance your 
bank account sending check cover 
overdraft. 

use these familiar illustrations 
indicate trends. Another illustration 
might make more personal application 
trend which has both good and bad 
features. Think little back gen- 
eration the time your grandfathers. 
When your grandfather became man 
started out into business for 
himself. matter whether wished 
what, acted his own initiative 
and expected own and operate the 
business himself, Initiative and responsi- 
bility were two the outstanding char- 
acteristics had. When generation 
came along business had grown and 
expected get job working for some- 
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one else. But, note this please, under- 


stood that was our responsibility 


find jobs for ourselves. the time 
graduated from college had never 
heard any kind placement service 
operated college, government, 
any other agency whose function was 
find jobs for folks. had not even 
heard teacher’s agency. still 
had individual responsibility though not 
quite much initiative our fathers. 
Now when young man ready 
out and make living the natural thing 
for him expect some organization 
institution find job for him. 
Both responsibility and initiative are 
greatly reduced. Add this the many 
branches government whose purpose 
take over the responsibilities which 
once belonged the individual and you 
have big problem which generation 
did not have when was young, and 
which has done nothing solve now 
and promote Christian spirit practi- 
cal ways, but did not see that the 
methods employed might lead 
paternalism which weakens the individ- 
ual. Can you continue the helpfulness 
without weakening your generation? 
That part the job pass 
you. 

tried show Christian spirit 
toward all mankind. were ready 
missionaries throughout the world, 
not just the religious field but also 
politics, business, industry, and other 
some selfishness crept in, but people 
were unselfish. did not insist 
having our own way, merely wanted 


other people have our way. liked 
think America great melting 
pot where people all nations and 
races might fused into united demo- 
cratic life. This was good subject for 
oratory but ignores some the basic 
principles human Human 
nature the result very long, slow 
growth, and does not melt change 
easily. may well give the 
melting pot idea. must have 
figure speech perhaps might seek 
create great mosaic with common 
background and great variety pat- 
terns and colors planned suggest har- 
mony rather than jangling discord. 
poet has observed that: 


East and West West 
And never the twain shall meet.” 


But they have met and they must con- 
must make them like and they 
think they must make like them 
shall fail. The laws nature cannot 
broken. Only recent years have 
come recognize that social laws are 
natural laws. Great advancement has 
been made the physical world 
studying physical laws. Likewise 
would make advancement must 
study social laws. Our way life 
best for but does not follow that 
best for every other nation race. 

Your problems will greatly in- 
creased and complicated the post-war 
mind. The destructions war are not 
all the battlefields. cannot escape 
critical and chaotic period. You will 
find many distorted ideas struggling for 
supremacy. You will find intense human 
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feelings not tempered reason. You 
will find unnatural conditions which 
are not the result the growth 
civilization. You will find world for 
which you are not well prepared and for 
which you could not Your 
own insight, deliberation and judgment 
will have your guide. you can 
preserve your reason while the rest 
the world seems run mad perhaps 
you can build new world which men 
may live peace and enjoy the great 
resources and products which America 
offers. 

majority you have lived Idaho 
from childhood, and Idaho has given 
you all your education. Some you 
came from other states. Whatever may 
the state your birth, Idaho your 
spiritual home. few minutes Presi- 
dent Dale will present you with certifi- 
cates, not birth but intellectual 
maturity. Idaho claims you its own. 
trust that wherever you live you will 
always feel that Idaho you own. 

Speaking not only the University 
but the State whole, Idaho has 


THE EDUCATIONAL FORUM 169 


much recommend it, and some ob- 
vious needs, The great natural resources 
the State are well known far 
they have been explored. They not 
constitute the State. They merely show 
that here good place build state. 
The best recommendation that Idaho 
has the character the people who 
make it. have lived the crowded 
East, the sunny southland, and the 
Middle West. have visited many com- 
munities Idaho and have met the 
common everyday people who are its 
citizens. People the type eastern 
ologists call the submerged tenth are 
such small numbers that they not 
constitute Squalor and crime 
are rare and not have slums. 
Idaho does need more strong leaders. 
There may your opportunity. 

have tried select few characteris- 
tic samples the blessings, opportuni- 
ties, obligations and problems which 
generation passes you have and 
hold, love and cherish, care for 
and support long leadership and 
responsibility are yours. 


who joins university faculty becomes member ancient 
stock company merchant adventurers, who trade not for gold 
silver, but for God’s first creature, Conant, Har- 
vard University. 
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Afternoon Autumn 


GERHARD FRIEDRICH 


The music the woods silent now, 

And mellow sunlight trickles from the leaves 
many golden drops. 

The winter’s blasts, the young and lusty spring, 
And summer with its joyous days have grown 
Into timeless, calm maturity, 


Which the great fulfilment this 


pleasure thus walk alone 

And worship beauty that quite content 
With right mere existence. 

Before the whirling dance withered leaves 
There pause, penetrating stillness, 
Holding all simple, rooted, earthly things, 

And you watch them with sober eye, 
They fill with secrets eternal growth 


The hollow your 


American Education After the War 


Part II. Prescription 
Cross 


democratic education that 
which gives each child the edu- 
cation that will fit him for the station 
life that will probably occupy and 
much his native and acquired 
abilities will permit him take in, Ob- 
viously education that all the same for 
all the children democratic state 
means democratic. Let begin, 
then, with the assumption that schools 
and teachers are not giving education 
children, but that they are arranging 
and maintaining set conditions under 
which children can acquire education. 
The teachers are thus assisting the chil- 
dren every possible way educate 
themselves. 

Further let assume that the best 
education for one pupil need not the 
best for another. Aptitudes differ, likes 
and dislikes differ, ambitions differ. 
There such thing one program 
education, matter whom designed, 
that will the best possible for all chil- 
dren given age. There are, however, 
basic skills, fields knowledge, upon 
which all education built. These are: 
the ability read, write, speak, 
listen, add and subtract, multiply 
and divide, and reason and draw 
inferences, each his inborn capacity. 


Article two parts. Part Diagnosis ap- 
peared the November, 1944 issue. 


Then there are few essential attitudes 
that one must have live 
usefully and happily democratic 
society. Some these are: spirit 
fairness, willingness share, willing- 
ness consider the opinions others 
even when not agree, loyalty 
the state—loyalty its largest sense— 
loyalty that admits differences 
opinion and freedom discuss the faults 
the government and advocate 
change looking toward better conditions 
for living for all the citizens. 
addition basic skills and essential 
attitudes the third necessity general 
tary knowledge the world which 
live. Call that the social studies 
you like. And here our opportunity 
pay tribute the good intentions and 
good work that group contempo- 
rary educators whom have man- 
handled freely the first section 
this article—the itinerant, progressive 
educational dictators. they who 
have shifted the emphasis education 
from skills attitudes, from knowledge 
subjects, often useless, knowing 
about our ways living and setting 
right attitudes toward these, even the 
necessity change improve the condi- 
tions under which live modern 
world. The drift education for 
twenty-five years has been that direc- 
tion. The organized progressive educa- 
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tors have only given the movement 
speed and momentum. not, how- 
ever, taking back anything eating any 
words. still insist that too bad 
that coupling new and useful freight 
carriers into the train they have broken 
the connection between the new cars and 
those others that are loaded with the 
elementary skills, and that they have 
tried make juvenile philosophers out 
all the school children, even the 
morons who are destined inheritance 
pick-and-shovel men and mop-and- 
pail women. 

not even repudiating the phrase 
“free and equal,” which shines one 
the more brilliant jewels the 
Declaration Independence. still in- 
sist that every child shall have his edu- 
cation paid for the state. That his 
due, and good for the state. insist 
also that educational opportunity shall 
equal for all the children the 
republic. mean that literally. applies 
descendents the founding fathers 
and immigrants, children 
Negroes, Mexicans, and Indians, all 
“underprivileged,” Arkies, Okies, and 
other itinerants, slum children and 
descendants dukes alike. 

But! means implies the 
child low mentality with the same 
nourishment offer child with 
keen mind. There equality when 
give boy who the long run will 
industrial chemist the same educa- 
tion that girl gets who musi- 
cian teacher. must provide edu- 
cation according ability and probable 
future occupational needs. The so-called 
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“practical” educators have minimized, 
not actually forgotten, another phase 
education that deserves attention 
this point. the part one’s educa- 
tion that definitely aimed prepare 
for living full life, distinguished 
from making living. covers the 
pleasure side and the cultural interests. 
education for enjoyment the 
larger sense that word. Even here, 
however, egual does not mean identi- 
What enriches one person’s life may 
mean little another. Music may one 
child’s source inspiration and pleasure, 
imaginative literature may another’s, 
sculpture may another’s, sports may 
another’s, knowledge the world— 
geography 
others, and science may the outlet for 

Now that have stated some princi- 
ples, let see can even tentatively 
outline democratic system education 
for what hope will happier, 
more just world after the war and its 
attendant calamities have passed, What 
follows only good-intentioned but care- 
ful thinking aloud; only one man’s 
thinking, the thinking one who fully 
conscious the fact that social evolution 
any field comes about result 
the sincere, honest, clear, often radical 
thinking many. 

were willing admit that the 
education children now get good 
enough quality and large enough 
quantity could easily cut down the 
time from kindergarten through college 
much two years and hand the 
bachelor’s degree young men and 
women nineteen twenty. Since 
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there call times peace for 
large armies young people enter 
the industries early possible, 
would seem better pack more into the 
years have than diminish the 
time. propose, therefore, tentative 
framework fifteen years bounded 
the sixth and twenty-first birthdays for 
the education young person going 
through the whole course leading 
the bachelor’s degree, knowing full well, 
however, that children may begin 
drop out each his own saturation point 
anywhere after the age fourteen. 


Any school system, seems called 
for the social and economic situation 
given district, may establish both 
Pre-school and Kindergarten take 
care children their fourth and fifth 
years, Every system under the plan pro- 
posed here would required provide 
Primary school for children the 
first, second, and third grades—ages six, 
seven, and eight. The next level would 
the Upper Elementary School for 
grades four, five, and six—ages nine, ten, 
and eleven. The third level would 
the Junior High School for pupils 
aged twelve, thirteen, and fourteen. And 
here the required general education for 
all would stop. After that only the 
children whose records seem indicate 
ability profit further school educa- 
expense. 

The fourth level would that the 
Senior High School. Again the period 
three years. The ages are fifteen, sixteen, 
and seventeen. This would followed 
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the three years the Junior College 
for young people aged eighteen, nine- 
teen, and twenty. The appropriate bache- 
lor’s degree arts sciences would 
conferred the time graduation from 
this college, and that would the com- 
plete education public expense- for 
most the young people the nation. 
Some comment upon graduate education 
advanced schools, including technical, 
scientific, and professional preparation 
for research, and for diplomas dentis- 
try, medicine, law, teaching, theology, 
philosophy, cetera, will made later. 

Two aims should dominate the curric- 
ulum that Primary School: pre- 
pare the children live usefully and 
with pleasure and satisfaction their 
family, school, and community, and 
begin acquire the fundamental skills 
reading, handwriting, listen- 
ing, elementary arithmetic, and the use 
the hands. Preparation for happy 
and satisfying use leisure calls for 
plays and games, story reading, apprecia- 
tion music and children’s literature, 
and some knowledge the ways liv- 
ing families and communities. Here, 
too, children may learn how children 
and families live distant parts the 
world where conditions are similar 
some ways and different others 
and from their own. 

This proposed primary school does 
not differ essentially from that which 
already have. What the teacher does and 
what the pupils are similar what 
done now almost any good primary 
school one might step into from Kenne- 
bunkport San Diego. would, how- 
ever, suggest that the curriculum (that 
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just fancy name for program 
ties and studies) should planned 
primary teachers, not “educators” and 
superintendents, not the children. 
Further, would insist that the daily 
program should determined and di- 
rected the teacher, not the likes, 
dislikes, and whims little Charlotte 
and dear curly-haired little Philip, such 
sweet child. should also insist that 
any task undertaken should done 
well possible each child according 
his her ability. And most impor- 
tant this school should emphasize 
that even little children must learn the 
give and take that part school, 
family, and community life. This would 
include the valuable lesson that there are 
many pleasant things one may do, some 
things one must do, some that are better 
not do, and some unsocial acts that 
must not done. 

those three happy years pri- 
mary school interested parents, teachers, 
and supervisors should observe and keep 
record the acting and thinking 
each child enable them the end 
the period make the informal first 
division the group into apparently 
low, apparently middle, and apparently 
superior groups mentality. There need 
not, however, any separation into 
such groups for instructional purposes 
this school. All should kept together, 
and each child should have the best 
instruction well prepared and under- 
standing teacher can give. The dull child 
will get all can take out the com- 
mon offering; the medium will get more 
the same nature, and the keen, most 
all. Separation into groups the 
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basis natural ability will come the 
more advanced schools. 

this point something should 
said about the teachers for these schools. 
Teaching profession for only small 
number out the millon men and 
women the United States who “keep 
schools.” Improvement within fifty 
years has been remarkable. Most teach- 
ers today are graduates four-year high 
schools, and least have had two years 
professional education teachers’ 
college. But education the high 
schools and teacher-training schools has 
drifted along the glory-road nothing 
exact, nothing thorough, and you 
like until the ignorance facts among 
practicing teachers fearful contem- 
plate. 

Out the million million very 
close the actual number) not more 
than one ten goes into teaching ex- 
pecting make permanent occupa- 
tion. Teaching among men still for 
great many stepping stone better 
paying and more widely recognized pro- 
fession, such law, medicine, and en- 
tion preceding venture business, The 
percentage women teaching who 
begin with the intention making 
lifetime calling much lower than that 
men. There still prejudice against 
married women teachers—a common 
belief that man and wife should not 
earning salaries the same time and 
also that married woman teacher 
makes her home her first interest and her 
school second. most cases this assump- 
tion not true. 


The public going find necessary 
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demand, and pay for, adequately pre- 
pared, adequately educated, and ade- 
quately remunerated men and women 
teachers for all the schools. And these 
must men and women who have the 
natural aptitudes for teaching addition 
thorough, exact and ample educa- 
tion. 

Now, let outline picture the 
advanced elementary school—the school 
for children ages nine, ten, 
and eleven; that is, grades four, five, 
and six. this school there should 
separation the children into either 
mental-ability groups aptitude groups, 
but observation for these traits should 
continue and should even sharper 
than the primary grades. 

The first scholastic interest this 
school, the advanced elementary, should 
be, mastery skills reading, speaking, 
listening, and writing, and arithmetic, 
each the limits the abilities 
children those age-groups. That 
means great deal more the direc- 
tion precision, exactness, and auto- 
matic response than now get. And 
means, too, that this kind learning 
shall for each individual boy and 
girl the limits his her capacity 
learn those ages. not enough 
that the class average shall pretty 
good even high. Dull little Mark must 
helped learn all can learn; av- 
erage Katie must not allowed stop 
when she good Mark; and bril- 
liant Ned must beyond Katie 
his own limit. 

The second aim should increase 
knowledge the world live in. 
This knowledge will involve geography, 
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history, the physical sciences, social situa- 
tions, ethical problems, how our country 
governed, cetera, and exercises 
thinking about and discussing these— 
expressing opinions speech and writ- 
ing. 

Then there should the develop- 
ment appreciations music, art, and 
literature, both through listening and 
reproducing. This means singing and 
playing instruments, listening good 
music and literature read aloud, the 
reading many good books the 
pupil’s level, seeing good pictures and 
other works art, and drawing, paint- 
ing, and modeling all the media 
their reach. 

Enumerating these items the ad- 
vanced elementary school program 
should not suggest that one 
these, then take the next, and the 
next sequence. All these activities 
should going simultaneously. 

The phase the program for these 
three years that differs from that the 
lower school fuller trying out 
skills. the primary school already 
have much hand work various kinds. 
This should continued informally 
that school; but with the children the 
advanced elementary years this kind 
work should built into well or- 
ganized program, and there should 
activities for both boys and girls, includ- 
ing simple work with tools; and, 
course, close observation the aptitudes 
each child with written record 
pass the teachers the junior 
high school when the child promoted. 

May pause here insert para- 
graph promotions. the lower 
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school child should promoted when 
has squeezed all the juice can get 
out that particular orange. use 
the opposite figure: Mark has small 
cup. Let him pass when his little half- 
pint measure full. Let Katie pass when 
pint measure brimming, and Ned 
when his quart full. Practically this 
will mean that all the children who 
have done well they can with their 
ability and the help they have got from 
good teachers should pass with their 
own age-group. 

The six years the elementary school 
are the try-out years. The education 
through these years should compul- 
sory for all, and the same for all, with 
exceptions only for the defectives. There 
should provisions test seeming de- 
fectives make sure that learning im- 
possible and waste effort for them. 
they are found low grade morons 
idiots, they should removed from 
the schools and taught any low 
grade physical labor they are able do. 


Now twelve, thereabouts, Mark 
and Katie and Ned find themselves 
the junior high school. The teachers 
and the principal have record what 
they have done the lower school and 
series written observations concern- 
ing their interests, their skills, their per- 
sonality traits, and their mentalities. The 
records are sufficient warrant placing 
each one his ability-group, aptitude- 
group. avoid offending parents and 
creating inferiority and superiority com- 
plexes the children, shall have 
call the groups something other than 
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dium, and High. Try Skillful, Talented, 
Dextrous using the designations Section 
Section Section Let parents and 
pupils understand that these section 
letters are used without any implication 
superiority inferiority, but merely 
characterize different kinds ability. 
These designations not need ap- 
pear anywhere except the official 
records the school office. 

some the school activities all 
three groups will work together, each 
pupil doing the best can. others 
the pupils would assigned activities 
(studies classes) according aptitude, 
interest, and ability. the fall, for ex- 
ample, Mark’s hand skill may wood- 
work, Katie’s sewing, Ned’s clay model- 
ing. Mark’s “study” could reading, 
Katie’s typing, Ned’s Spanish. There 
should variety possible choices 
open for each hand skills, apprecia- 
tions, and intellectual activities. And 
there should wide range activities 
play and amusement for boys and 
girls all three the “ability” sections. 

Imagine that the end the eighth 
grade Mark should grow tired school. 
that time, too, the teachers are con- 
carrier, and not brick layer. can 
get job water-boy the construction 
where his father works carpenter’s 
helper. Mark’s back strong and his 
mentality inconspicuous. Let him take 
the job. can read and write and 
the simple sums that will come him 
life. Further schooling will annoy- 
ing him and useless well, Let him 
take the job and permanently drop out 
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But his chum Section 
has the ability warrant his continua- 
tion school with view becoming 
skilled laborer. His parents are advised 
keep him school least through 
the junior high school, even though 
has the offer job where Mark 
going work. 

The first sorting school children 
the basis intelligence and aptitudes 
may well forecast, not actually made 
late the elementary school period. 
But nothing final should done about 
there. When first became aware 
the possibility using intelligence 
tests few years ago, the psychologists 
were sure that with single test they 
could discover almost exactly what the 
native ability child is, even 
difference one per cent between two 
children examined. They thought also 
that change ‘could occur native 
ability, that child whose I.Q. ten 
was would have the same score 
similar test sixty. They are less 
confident about that now. But 
know positively that there are inherent 
differences the abilities children 
that remain practically constant through- 
out children, Jack brighter 
than Joe. forty will still so. 
And know that even the best 
schools and teachers can’t make silk 
purse out sow’s ear. 

Assume now that the children have 
come through the junior high school 
with the loss only the few for whom 
job seemed more profitable than fur- 
ther attendance school. Assume also 
that the children ready enter the 
senior high school are average 
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age fifteen. few may have arrived 
that point fourteen, few late 
sixteen. Compulsory education may 
well cease the end the junior 
high school course, but certainly the 
schools free tuition charges should 
open every boy girl who wishes 
continue and has the ability profit 
further education. 

The realist knows that boy who has 
the ambition become machine-tool 
operator and the mind and hand that 
would probably make him success 
trade ought have all the help 
can get school toward the realization 
that ambition. Similarly girl who 
attracted work beauty parlor 
may expect the schools, far possible, 
educate her for skilled trade. 
boy who attracted government, 
and hopes the long run 
diplomat, should have the schools the 
foundation for such profession. 

Now you think you understand me. 
You imagine you are going hear 
plea for trade schools instead the 
usual senior high school today. No, 
not that. believe democracy educa- 
tion, equality opportunity for all, just 
the professional educator says does. 
But that phrase does not mean the 
same education for all. means the dest 
education each individual boy girl can 
make use of. 

Trade schools might the answer 
they were practical; but they are not, 
least not practical publicly sup- 
ported schools. There are too many 
trades, callings, occupations, and profes- 
sions, school system could afford 
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set school for each them, And 
our past experience has pretty clearly 
shown that boys and girls get only 
smattering trade publicly sup- 
ported school. They can get general 
education public school, and elemen- 
tary instruction printing; but they will 
become printers through instruction and 
practice commerical shop. The same 
principle applies the sheet-metal 
trade, salesmanship, secretarial work, 
beauty parlor work, almost any trade 
calling one might mention. 

Let continue have “book-educa- 
tion” the senior high school, wide 
variety it, including, the way, the 
actual learning read, write, and speak 
foreign languages for those who wish 
undertake it. But let also have 
shops which fundamental 
may acquired. Students who expect 
continue college education for 
profession for scholarly career 
should give all their time high school 
preparation for such college course. 

But student who wishes qualify 
for skilled trade occupation might 
well give half his school day school 
week school month studies school 
and the other half education shop 
store office. Students following that 
program should work pairs that one 
would school while the other 
working their job. And, course, 
they should paid the job propor- 
tion what their actual acomplishment 
worth their employers. 

The senior high school covers the 
years usually bracketed the tenth, 
eleventh, and twelfth grades. Most 
the students would come graduation 
the age seventeen—some few 
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sixteen, and number eighteen. 
With the kind schooling have out- 
lined perhaps many twenty-five, 
original hundred who started the 
first grade, would have found employ- 
ment and dropped out schools the 
end the junior high school period. 


The next school the three year 
junior college. General college might 
better term. Only the larger towns 
(shall say the smaller cities) could 
afford maintain senior high schools. 
Certainly city area with less popu- 
lation than fifty thousand should try 
support junior college that would 
provide adequate informational, cul- 
tural, trade, occupational 
sional education for its young people. 
Senior high school and junior college 
education should open every boy 
girl who wishes and can profit it. 
Tuition should free and transporta- 
tion free for all who live beyond two 
mile radius from the school college. 

Admission the junior college should 
not denied any boy girl who 
wishes attend and who has shown 
ability that would justify the expense 
further education. Probably mem- 
ber our Section would admitted 
the senior high school. Only few, 
very few, probably none, Section 
would qualified for the junior college. 

The program the junior college 
would continuation that the 
senior high school, but this time 
each student would definitely know what 
wants do, and with advice would 
shape his program definitely prepare 
himself for his calling and secure 
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the cultural (non-technical) education 
the social group into which would 
fall the calling profession has 
chosen, Pre-law courses, pre-medical 
courses, and all such specific school 
preparation would provided these 
junior colleges. The preparation all 
teachers for the schools below the junior 
college itself might well made these 
colleges. The bachelor’s degrees A.B., 
B.S., B.Ed., would conferred 
upon the graduates. 

The senior college this outline 
fact graduate school granting the mas- 
ter’s degrees the end one year and 
the doctor’s the end three four. 
These schools need not public ex- 
pense. The great universities (with 
without junior college adjunct) could 
take care all who had come 
through the junior college. The great 
endowed universities well state 
schools that are really universities would 
used. The same for strictly profes- 
sional schools law, medicine, engineer- 
ing, etc. 

enable unusually capable graduates 
the junior college into the 
professional and scholarly graduate 
schools there should provided 
generous number graduate scholar- 
ships eighteen hundred two thou- 
sand dollars year provide this com- 
plete education for intellectual minor- 
ity who otherwise could not afford either 
the time the money for the three 
four additional years required for it. 

these senior colleges there should 
room for playboys, attempt 
make doctors out dunderheads, law- 
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teachers out girls intended benefi- 
cent providence five-and-ten clerks, 
whom nature had clearly marked for the 
feed lot the unemployed. 

And the cost? Yes, the program 
education outlined here will cost more 
than now pay, but will worth the 
extra cost. The additional expense would 
not buildings except places where 
segregated races and nationalities are 
school now sheds and shacks that are 
national disgrace. 

There would some additional ex- 
pense for equipment shops and work- 
rooms for hand skills; and extra costs 
for books and libraries, for maps and 
pictures, for aids visual and auditory 
equipment, for shop materials, and the 
like. The great additional expense will 
for teachers, teaching the United 
States ever hopes respected pro- 
fession, must have one million men 
and women naturally endowed with the 
mentality and the personal traits 
good teachers and then educated 
professional men and women other 
callings are—only better. our mil- 
lion teachers today there may hun- 
dred thousand thus endowed and thus 
secure the other nine hun- 
dred thousand the public must cease 
look upon teaching missionary 
effort. They must think pro- 
fession with requirements level 
with those law, medicine, and engi- 
neering, and they must pay men and 
women well enough attract them 
teaching and keep them it, women 
after marriage, and men unmoved 
the attractions other jobs and pro- 
fessions. 
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UTTERBACK 


Hush stars tonight, and snow, 
And pale moon’s ray; 
the silent dark the tall spires glow, 
And the bells St. John’s swing and fro, 
And the choristers answer them, far below; 


It’s Christmas Day! 


song the air, star the sky,” 
And Christ born! 

But somewhere bomber flying high, 

soldier left his blood die, 

There’s homeless child’s despairing cry, 
This holy morn. 


Awake and arise! 
The day dawns clear! 
Out the grey the troubled skies 
rainbow gleams, and blue-bird flies, 
Today hand, while yesterday dies, 


And victory’s near! 


Success and Sanity 


the doctors medicine can 
find nothing organically wrong 
with person who nevertheless ill, 
under the category func- 
tional disorder, which usually involves 
the higher nerve centers the 
The persons suffering from functional 
‘nervous comprise large 
class. Dr. estimates that eighty 
per cent all illnesses have psycho- 
genic factor. And the more complex our 
living conditions become the more prev- 
alent become these psychogenic dis- 
orders. large part they appear 
due social pressure. Thus the problem 
slight 

believe that various kinds ‘ner- 
vous disorders,’ including nervous ex- 
haustion and breakdown, are often 
caused wrong evaluations attitudes 
which lead the putting before one’s 


*The concepts ‘mental’ and ‘physical’ not 
have identical referents. epistemologically 
assume, however, that certain complexes brain 
processes symbolize mental activities. Lower brain 
center processes probably symbolize more basic 
mental functions, etc. may speak either about 
it, e.g. ‘nervous irritation’ physicalistic con- 
cept while ‘nervous tension’ the correlative 
psychological concept, shall use them. 
may legitimately mix the use the two lan- 
guages but must know what meant 
land confusion. shall indicate that term 
refers psychical fact single quotations, e.g. 
‘nervous tension.’ 

Billings, Principles Psychobiology. 

Kraines, “Brief Psycho Therapy,” 
Mental Hygiene, January, 1943. 


self unattainable goals which lead 
psychical habits strife, resulting 
continuous state irritation the basic 
nerve centers ‘nervous tension’; this 
often leads neurosis, 
biological neurotic The com- 
mon characteristic cases ‘nervous 
disorders’ then slow incipiency, since 
they are usually induced prolonged 
unhygienic mental 
habits.* The cumulative result may ap- 
pear like avalanche and the victim 
may believe that suffers from some 
major systemic disorder, His disorder 
may major and his suffering likewise 
may major proportions, but 
the result this drip, drip constant 
disfunction the nervous system 
faulty attitudes mental habits. 

Since cases ‘nervous disorders’ 
the doctors medicine can find nothing 
systemically wrong these people are 
often branded enjoying ill-health, self- 
centered and unsocial. Instead realiz- 
ing that their behavior attempt 
cope with their problems they are often 
given such advice “pull yourself to- 
gether” “forget yourself.” This 
rank injustice and avails not all unless 
happens chance that some advice 
acted upon retrains the mind the 
nervous system healthful habits. 
seek therefore determine the psycho- 
logical mechanisms that induce this kind 
mental ailment order determine 
how retrain the mind nervous 
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system. Until are headed 
for race maladjusted individuals. 
Both individual and social factors are 
involved personality structure. Per- 
sonality the result the person’s plan 
life constructed the bases his 
physical and mental endowments plus 
the environment and opportunities; 
physical defect may warp personality. 
For example, girl once had class, 
who since infancy had had eczema her 
face, interpreted all corrections per- 
sonal. Native intelligence, temperament, 
talents and abilities are all determining 
factors developed personality. Fur- 
ther, personality structure there are, 
either native acquired, the need for 
security and social approval. The average 
person requires certain amount 
these. And does not have these 
factors may overstrive obtain them. 
Also necessary are self-esteem and cour- 
age. the amount and kind all 
these factors people differ. person may 
require too much recognition, 
may not have normal amount; have 
too little courage and faith himself, 
face hostile environment. Further 
these factors are interactive. environ- 
ment may deter person from develop- 
ing his courage and self-esteem, and 
result may have insufficient 
amount succeed the environment. 
Personality handicaps may result from 
various combinations adverse personal 
and environmental impor- 
tance here, undue strain gain satisfac- 
tion with lack courage may cause 


Kurt Lewin, Dynamic Theory Person- 
ality, McGraw-Hill, 1935. tensions see also 
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superiority striving and resultant 

the other hand difficult environ- 
ment may develop person’s courage 
and faith overcome it; every field 
can find copious examples individ- 
uals with either personal environmen- 
tal handicaps who have nonetheless made 
the greatest contributions. appears 
require some granite the environment 
develop strong character. Courage 
and faith must nurtured. Thus 
not always wise, even possible, 
remove all difficulties. There happy 
mean between environment that de- 
feats and one that develops. The dif- 
ficulty know where this mean lies 
and how achieve for child. But 
understand the factors involved may aid 
parents teachers their judgment 
how train children courage and 
faith that they not overwhelmed 
seized with fear when adversity threat- 
ens their goals are not reached. 

Chronic fear may cause nervous trou- 
bles, upsets the smooth working 
the nervous system and results ‘ner- 
vous tension.’ Most significantly also 
may cause overstriving gain high 
goals, and overstriving gain goals 
with failure fear failure probably 
one the major causes ‘nervous 
This factor success for 
health very significant. 

Any purposive thinking plan 
action sets ‘tension’ the psyche 
and probably some correlative state 
the higher centers the nervous system.* 
Even such simple task mailing 
letter sets strain that only relieved 
the completion the task. This ‘ten- 
sion’ furnishes the drive that carries 
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through motivational behavior. Mental 
health demands that such ‘tension’ even- 
tually discharged. success de- 
layed, sooner later, adequate behavior 
with the appropriate amount specific 
energy and muscular gives way 
random behavior with prolonged 
‘nervous tension’ high general ner- 
vous activity and high general muscular 
neuro-muscular tension. 

one’s plan life results the 
setting goals which are too high with 
continued failure maladjustment, the 
‘tension’ set motivation not re- 
leased but cumulative. humans the 
effect nervous irritation may last for 
indefinitely long time and itself 
harmful the nervous system. Fur- 
ther, this cumulative ‘tension’ results 
continuous barrages nervous impulses 
the basic nerve centers the brain, 
keeping them state constant ir- 
These nerve centers turn 
send continuous indiscriminate impulses 
the various organs, glands and mus- 
cles the body, which respond par- 
tially respond, as, for example, keeping 
the muscles innervated for action. The 
effects are usually greatest the affected 
vital parts the body that are weakest. 
this general condition becomes chron- 
ic, neurosis. The greatest specific 
effects 
symptoms. 

Muscular tension versus muscular tonus 
Alfred Adler. Neurosis offensive-defen- 
sive mechanism designed preserve the feeling 
superiority; ‘Offensive’ that its attitude 
the social environment is, “see what you have 
done me”; that gives the 


person alibi for not doing what feared, 
hated, etc. 


Any problem mental state that in- 
duces such ‘tension’ that impulses are 
sent both towards action and inhibition 
action constitutes conflict: continued 
desire for goal (marriage, for exam- 
ple) and fear failure in, by, the 
acquisition (financial burden) causes 
such conflict. Thus the ‘tension’ caused 
fear and conflict also bring about in- 
creased nervous activity ‘nervous ten- 
sion.’ 

Therefore, continued striving reach 
non-realizable goals leads more and 
more failure with increasing fear, strife 
and conflict, resulting habits mental 
‘tension’ and the indefinite continuance 
and cumulation general ‘nervous ten- 
sion’ which time causes mental illness. 

Treatment for this kind ‘nervous 
disorder’ cannot administered the 
passive patient, must himself volun- 
tarily work towards remedying his dis- 
order. But must know how. can- 
not pull himself the bootstraps. 
When the difficulty caused failure 
reach goal one must gain sufficient 
courage and self-reliance re-evaluate 
his abilities and talents well his 
goals. his goals are not within reach, 
must either lower change them 
thus relieving motivational tension. 
That many people cannot this may 
part the result feeling in- 
feriority, need recognition, lack 
courage, and other personality factors. 
But may also due social pressure. 
Because these factors some people 
will overstrive succeed. they then 
fail they often become ill, not save 
but because they have developed 
unhygienic habits strife and conflict 
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which are injurious the nervous sys- 
tem. 


Education the past has stressed ef- 
fort and high goals, urging children 
emulate the most brilliant examples 
the past. must put forth effort 
succeed; but when the child has neither 
the mental physical ability nor the en- 
breaks achieve these high 
goals can only fail, There must 
correlation between goals and what can 
achieved without injuring the health. 
Children are often led believe that 
parents and society will disapprove the 
attainment average goals; but they 
fail they will also incur disapproval. 
Thus they strain achieve goals that 
are not realizable and nonetheless they 
fail. this way they develop habits 
strife and conflict with prolonged ‘ten- 
More than this they bring 
themselves the social taboo failure, 
which results further strife and con- 
flict with increased ‘tension.’ Thus there 
vicious circle which eventually 
harmful mental and physical health. 
This pattern striving and failure may 
lead efforts over-compensation 
save “face” and the putting before 
one’s self another high goal, and the 
repetition the cycle until exhaustion 
sooner later reached. And then the 
only way such advice “forget yourself 
and become socially useful” could help 
would the patient would, could, 
change his evaluations and put before 
himself realizable goal. would then 


This classification fundamental life goals 
taken from Alfred Adler. 
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cease overstriving and success would 
relieve his that may 
slowly retrain his mind nervous sys- 
tem. 

The factors that are suggesting 
contributing nervous disorders are 
supported various experiments that 
have been made rats. found that 
rat thwarted his conditioned 
patterns behavior that has heretofore 
brought success (food satisfaction, for 
example) develops nervous prostra- 
tion, Its nervous system collapses and 
rolls ball and becomes indifferent 
similarly when they attempt adjust 
their home, economic, social en- 
vironments and are rebuffed again and 
again, when they fail reach their 
goals one more these three life 
tasks.’ The first failure thrown off 
rather soon, but new patterns ad- 
justment are tried (or new trails are at- 
tempted) and more and more failure 
incurred, last the strife and conflict 
becomes great that ‘nervous tension’ 
entirely blocks activity. These individ- 
uals withdraw from all social situations, 
become depressed and ill. There are all 
gradations the harmful results 
neuroticism from the pattern failure, 
strife, and conflict. That many neuroses 
are the result this pattern demon- 
strated the fact that periods 
financial depression there are more pa- 
tients who have failed their vocation, 
one their fundamental life tasks, 
the psychopathic hospitals, 

class the evaluations neurotics 
are idealistic: there probably less neu- 
roticism from these causes slum dis- 
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tricts than the middle higher social 
brackets. The goals the former are 
more comparable their achievements, 
nor have they asa rule the social pressure 
that would lead them set for them- 
selves too high goals. But this setting for 
one’s self non-realizable goals caused, 
part, our individualistic philosophy. 
our social philosophy were such that 
enjoyed group rather than individual 
would perhaps have far less 
neuroticism, Further, nervous disorders 
result increased individualistic be- 
havior. The sense proportion between 
individual and group action lost. The 
overconcern and preoccupation with the 
problems incurred their illness, with 
its attendant strain, makes difficult for 
these people forget themselves 
the social milieu. the other hand, the 
fact that one feels that not accepted 
worth-while cog the Social struc- 
ture (social failure) may have been the 
reason for the setting too high goals 
well for over-striving for approval 
and thus for further failure. This contra- 
dicts the explanation that neuroses are 
brought not becoming part the 
social environment, that is, their self- 
centeredness and lack social feeling. 
These appear results rather than 
causes nervous disorders. Those with 
neuroses want more than anything else 


Influence China” appear “Social Science,” 
Laila Packman. 

Will. Six Months Case Study 
Thirteen Year Old Stuttering Child,” “Quarterly 
Journal Speech,” February 1944. The prin- 
ciples that are advocating were applied this 
case. The results support the thesis that strife and 
failure are often the bases maladjustment and 
even neurosis, 
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amount social approval and success. 
Failure one more their social re- 
lationships often the basis their 
troubles: continued overstriving for un- 
attainable goals with continued failure 
and conflict brings about more and more 
‘tension’ until eventually the nervous 
energy exhausted. 

Thus parents and teachers should con- 
sider this factor realizable goals when 
seeking influence children their 
choice vocations. One must consider 
whether not child capable be- 
coming what one may desire for him. 
Children should guarded from failure 
and not driven into motivating 
them put for themselves too high 
goals. Success the fundamental life 
tasks work essential for mental 
health. 

Much may done change the 
semantic environment children 
make satisfactory, and thus avoid 
strife and conflict, with resulting ‘ten- 
Children should made feel 
secure the affections and approval 
parents and teachers. environment 
that develops adjusted personality 
much more value than any facts 
that children may learn, For example, 
take the case thirteen year old 
stuttering child who came the psy- 
chology this year. aided 
analyzing the psychological 
havioral mechanisms, well the 
semantic factors that were involved. 
The primary neurotic cycle habitual 
striving, lack success, with fear and 
conflict was originally brought about 
too difficult home environment, arising 
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from rivalry with older sister, rather 
than too high goals. But the result 
either thwarting environment too 
high goals the above sequelae with 
eventual neurosis. 

The aid teachers and certain key 
people the social structure, unbeknown 
the above boy, were enlisted his 
therapeutic Formerly, this boy 
had excused from speaking before 
his classes because his severe stutter- 
ing. When had reached the stage 
his therapy where was make talk 
before his class, first the old pattern 
behavior the other children mani- 
fested itself. few them snickered, 
thinking there that little stutterer 
again. The teacher showed them her 
disapproval and her approval him. 
Further, the class was made under- 
stand that had something interesting 
tell them—that formerly had not 
been able talk because wrong eval- 
uations which resulted fear failure, 
evaluations that any one engaging con- 
versation must fluent. These devices 
and re-evaluations gave the boy success, 
not being fluent, but the social situa- 
tion. 

With some measure success for 
only short time this boy ceased stutter- 
ing. lost his fear social situations, 


According Wendell Johnson, “The 
Problem Stuttering from the Point View 
General Semantics,” Papers from Second 
American Congress General Semantics, 1943, 
stuttering diagnosogenic. the result 
erroneously diagnosing normal non-fluency 
stuttering which socially taboo. This erroneous 
evaluation may cause person strive unduly 
become fluent. Tense and effortful speech, 
rather than non-fluency, stuttering. believe 
however that continued failure any goal will 
eventually cause ‘nervous disorder.’ 
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which was fear new failures, creating 
conflicts and still more failure with con- 
sequent chronic high general ‘nervous 
tension,’ stuttering and maladjustment. 
This success which was given him was 
prime importance. Working his 
fears and muscular tensions them- 
selves would not have been sufficient; 
nor would the attempt make him 
more social; nor, this case, would the 
attempt influence him the end 
lowering his social goals have been effec- 
tive. Here certain amount social 
success proved definitely necessary. Be- 
fore this time all this boy had ever ex- 
perienced was social failure and disap- 
proval, not because was anti-social, 
but because failure and disapproval had 
cumulated against him that now 
could not, without aid, succeed. These 
failures had given him such inferi- 
ority complex that was necessary that 
re-evaluate both himself and his as- 
sociates, find himself not inferior (and 
actually was not) and find his associ- 
ates not critical but actually responsive 
his progressive cordiality. Continued 
success enabled him change his atti- 
tudes and recover from both his stutter- 
ing and However, for 
maladjusted adults difficult for the 
psychologist actively bring them suc- 
cess and remove conflict. But cure neu- 
rosis the must led resolve 
his conflicts. 

Thus reasonable amount success 
with unresolved major conflict 
necessary for mental health. This re- 
quires attainable goals. must also 
realized that the words ‘success’ and 
‘failure’ not refer dichotomous 


kinds Rather they refer 
measures achievement are evalua- 
tions along continuum from fail- 
ure success. Therefore because one 
does not reach the zenith success 
need not thereby descend the nadir 
failure. These kinds evaluations 
should relative. And imperative 
one’s mental and physical well being 
that not have two-valued evaluations 
his achievement. One can relatively 
successful, should also noted that 
goals should specific rather than vague 
and shifting, which goals lead the 
the habit dissatisfaction and strain. 
Vague and shifting goals continually re- 
cede they are approached, with the 
same net result they had originally 
been placed too high. Thus put goals 
before one that are not realizable and 
having evaluations 
achievement lead habits continued 
striving and conflict which result pro- 
longed irritation the nervous system 


harmful health. 


Lewin, has conducted experi- 
ments the problems “high goals” and “suc- 
cess and failure.” Alfred Korzybski, Science and 
Sanity, also stresses multivalued evaluations. 
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summarize, much can often 
done for children make the environ- 
ment satisfactory and make possible 
adequate adjustments, preventing habits 
strife and ‘tension,’ This possible 
change pertains principally the seman- 
tic environment the home, school and 
playground. But children must also 
taught courage and self-reliance: life 
not ideal. Many nervous disorders are 
attributable unsatisfactory semantic 
environments the above spheres, 
which, with knowledge and foresight, 
could have been avoided. fact, bring- 
ing about satisfactory semantic environ- 
ments and thus avoiding unhygienic 
mental habits important function 
education. The bases such neuroses 
are laid by: (1) failure develop 
courage and self-reliance children; 
(2) making them feel inferior and in- 
secure; (3) causing them overstrive 
gain approval; (4) setting non- 
realizable goals; (5) with two-valued 
orientation towards success; (6) inability 
gain success; and (7) cumulative 
‘tension.’ All these contribute men- 
tal ill health—eventually neurosis. 


about education. Pedagogy enables the teacher know what the 
great world has thought and said and done his special field en- 
deavor, and what the common sense men has approved and what 
has discarded the work teaching. enables him learn 
quickly and safely what the race has learned slowly and painfully. 
makes him aware the grand march educational ideals and 
efforts toward saves the teacher from pitching his tent 
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The Sinners 


two little girls Their 
coats were thin over their cotton 
dresses. Each had small paper parcel 
containing her ballet slippers. The street 
was already dark, and cold rain was 
falling steadily. 

there,” Kate said, 
they passed Fifty-second street. Lou was 
ten, and Kate was eleven. Lou was 
Kate’s “best friend.” 

“Good thing,” Lou answered. She 
stopped moment, opened the collar 
her coat, and tucked her two brown 
braids inside. “My hair getting 
wish had short hair like yours, but 
ma—” 

“Mothers are funny that way,” Kate 
said. “Mine doesn’t care how fix 
hair, but she doesn’t like polo coats— 
Gee, I’d love have polo coat,” she 

“Yes, mothers are funny,” Lou 
agreed, “but isn’t Miss Dawson swell 
dancing teacher? Did you see her 
her toes like bird?” 

“Birds don’t their toes, their 
feet spread out.” 

“You know what mean. You needn’t 

They turned down Fifty-first street, 
almost running. The rain was coming 
faster, and colder. Kate’s house was mid- 
way the block. Lou lived farther down 
the street near the corner Ninth Ave- 
nue. 

“You’re coming up, aren’t you?” Kate 
asked. “Ma doesn’t get home until seven 


tonight. It’s only five thirty about, now. 
could practice that new step—and 
maybe when gets home she might 
take the movies.” 

told mother that maybe 
your house after class,” Lou said, 
“but don’t think can get the money 
for the movies.” 

“If takes you she’ll pay for you, 
you needn’t worry about the money.” 

Then they heard the cries. They 
stopped. 

“What it?” Kate asked, taking 
arm, and clinging it. 

“Dunno.” Lou replied. “It’s out 
the middle the street!” 

They advanced cautiously. There was 
puddle the curb, and they stepped 
over carefully. Then they stood still 
again, and peered across the dark street. 

“Sounds funny like—panicky,” Kate 
whispered. 

“Oh!” Lou cried. “Oh, Kate! It’s kit- 
tens—kittens spread all over the street. 
See them!” 

She stooped and picked one up. They 
both ran the street light farther down 
the block look it. 

kittens all right!” Kate ex- 
claimed, and she put out finger and 
touched the wet fur. 

The kittens squealed and cried with- 
out letup. 

little baby kitten,” Lou said. 

“Kittens are babies—kitten means 
baby cat.” 

know that, You think you’re smart, 
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Kate. You think you’re regular walk- 
ing library!” 

They went back and picked the 
“Five,” Kate said, counting. They 
felt wet and cold against her hands. 
“How did they get all spread around 
the street?” 

“Somebody threw them there, 
course.” 

The five kittens were squealing 
unison. 

Kate opened her package containing 
her ballet slippers, and laid the five 
kittens the paper. The rain was com- 
ing down heavily, that was 
more than spread out, than was soaked. 

better take them home,” Kate 
said. 

“My would throw out, 
came home with five cats!” 

“Well, ain’t home. And 
were going house anyway.” 

“Well, I’m only telling you, 
hates cats like anything!” 

“My mother doesn’t like cats either,” 
Kate said. “My mother funny about 
lot things.” 

Lou took three, and Kate two, be- 
cause Lou had seen them first. The little 
wet bundles continued cry and mew 
pitifully. 

“Don’t get your dancing slippers 
wet,” Lou cautioned. “Here, give them 
me, tuck them under coat 
with hair.” 

little water won’t hurt them—any- 
way, we’re ’most there.” She hugged 
the wet bundles closer. They cried 
their little hearts were breaking. Above 
them she could hear the cries from the 


three Lou was carrying. 

wish some Christmas somebody 
would give Lou said, 
and her teeth seemed chattering. 

“Aw, only lose it!” 

would not!” 

“You would too—you lose every- 
thing. You even lost your skates last 
summer.” 

“But found them, didn’t 

They reached the house and ran into 
the vestibule, down the long dark hall, 
and the four flights stairs. They 
set the kittens tenderly the kitchen 
table, dish towel. 

aren’t even open yet,” Kate 
said, examining them. 

“The thing dry them first,” Lou 
said. 

The kittens seemed fill the room 
with their cries, furthermore, they were 
crawling all over the table, each 
different direction. 

“Get bath towel!” Lou cried, put- 
ting them all back the dish towel. 

Kate brought the towel. “Let’s take 
off our wet coats,” she said, getting out 
Then she took end the 
towel, picked kitten from the table, 
and gently, tenderly, rubbed the two 
together. 

Lou flung off her coat and threw 
toward chair. missed and fell the 
floor. She left there. 

wish they wouldn’t cry so,” she 
exclaimed, taking the other end 
the towel and another kitten. 

“They’ll stop crying when fed 
them,” Kate said. “But goodness, 
don’t they make noise. People will 
think we’re killing something here.” 
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“How’re going feed them?” 
Lou asked, setting down finished kit- 
ten, and picking another. 

Kate looked She felt worried 
too. They had had dog once, big 
bulldog, but had never had any pups. 

“Milk, guess.” 

heard that cats like milk,” Lou 
said. 

When the fifth kitten was dried, she 
set down. was crying were 
being slow torture. Kate got 
out the milk, and poured saucerful. 
Picking one, she put its little nose 
into it. screamed its terror, and fell 
back. 

“You have hold it,” Lou explained. 
hasn’t the strength.” 

“It can’t see, poor little thing. Its 
eyes are closed. wonder could 
open its eyes.” 

“Maybe they are dying!” Lou cried. 
“Chicken close their eyes when they’re 
dying. saw one die once, aunt’s 
farm. looked awfully dopey!” 

dear,” Kate cried, and her stom- 
ach felt little squirmy. 

“Let’s try another,” Lou suggested. 
“Maybe that one just dumb.” 

“It isn’t just dumb!” Kate replied 
quickly, and she thought, Lou wasn’t 
there she’d cry. 

They tried all five, and all five re- 
fused drink. 

Lou sat down. wish they’d stop 
crying bloody murder.” 

know what,” Kate cried, 
feed them from spoon.” 

She got spoon. Lou held kitten 
number one. Kate opened its mouth, and 
tried pour the milk down. Most 
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spilled the kitten’s head, staining 
the fur white, and then soaking in. The 
kitten screamed its protest. 

“Any get down?” 

little.” 

The milk came bubbling out the 
kitten’s mouth, 

“It can’t even swallow.” 

“It would have swallow the 
mother cat was feeding it, wouldn’t it? 
Here let try!” She took the kitten 
from Kate, and poured spoonful 
the milk slowly into its mouth. The 
milk spilled out, and ran riverlets 
down its neck, and down its tiny 

“See, Smarty!” Kate cried. 

The two little girls sat down. The 
kittens began crawl toward the edge 
the table. Kate got and put them 
all back again, They mewed their terror 
and discomfort without 

“How long you think keep 
that up?” Kate asked. 

“You know what?” said. 
starve death, that’s what. 
And they will crying until they 
die.” 

got get them quiet, and hid, 
before mother gets in,” Kate said, 
anxiously. “She doesn’t sleep well, and 
you can hear them squealing all over 
the house.” Please, God, she thought, 
something! “Besides,” she went on, 
thought could keep them hid until 
got used the idea. hates cats 
like poison! But thought that they 
would cute that she’d maybe get 
like them—because baby cats are much 
nicer than full grown cats—Oh, dear, 
Louise, what shall do?” 
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Kate never said Louise, unless she 
was acutely distressed, “mad at” her 

Lou concentrated deeply for mo- 
ment. 

won’t let bring them into the house; 
know that without asking. I’d only 
get walloped tried it, that’s that! 
Now the only thing for you tell 
your ma, and ask her how feed them.” 

“My mother won’t know how feed 
them. told you she hates cats like 
poison; besides, she works all day, and 
she’s got get her sleep, she can’t 
run that big machine all day—listen 
them! Just listen them!” 

Lou listened. Kate listened. The five 
kittens mewed harmony, only 
didn’t sound very harmonious. 

“Well there only one thing do, 
then,” Lou said, queer small voice. 
have drown them.” 

“Drown them!” Kate cried. “Lou, 
how could you cruel?” 

“It isn’t being cruel. It’s being kind. 
doesn’t hurt drown. And then they 
won’t hungry, and wet, and unwanted 
anymore!” And quite suddenly she 
started cry. 

wet, all right!” Kate 
said, and she began cry too. 

“Well they won’t feel it!” Lou cried, 
fiercely. dead and they won’t 
feel anything.” 

“How you know they won’t feel 
anything? You never drowned!” 

“Well, almost did, and it’s the same 
thing, almost. You feel frightened for 
little while—Oh, just minute so, 
and then you feel nice and lazy like— 
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like you were going sleep. 
doesn’t hurt. Honest, Kate.” 

“But you never told me, Lou! How 
could thing like that happen you, 
and you never told me?” 

“There are some things you don’t 
talk about—unless you have to, 
course.” 

They looked the five little bundles 
damp fur, crawling around the table 
blindly. Kate moved one back from the 
edge without saying anything Lou. 
Please, God, she said again with her 
inner voice, But she had feeling that 
wasn’t anywhere about just now. 

stout rag, and put weight it. And 
then have down the river,” 
Lou said, wiping away her tears. “My 
aunt says she always drowns Tilly’s kit- 
She says she has to, the place 
would full cats.” 

Kate found rag. She couldn’t find 
anything heavy that was old enough 
throw away. Finally they filled tin 
can with flour. Kate fluffed what 
remained the canister, that her 
mother wouldn’t notice. Lou made the 
bundle. “This flour business isn’t good 
rock, but guess will take them 
the bottom all right.” 

When the bundle was finished they 
slipped into their coats, and went sol- 
emnly down the stairs. The squeals came 
from the bundle without cessation. 

They passed Ninth Avenue, and 
walked the long block Tenth, crossed 
that, and started toward Eleventh. 
was very dark except for occasional 
dim street light. Neither girl said 
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Eleventh, they drew closer to- 
gether. Lou had been carrying the 
bundle. Now Kate took it. When she 
felt her hand she began cry 
silently, letting the tears fall down her 
cheeks with the rain. “You wouldn’t 
think there were such mean people 
the world! Would you, Lou?” 

“Us, you mean?” 

“No, ain’t doing all can? 
mean the people who threw them all 
over the street. It’s wonder they 
weren’t run over.” 

guess there are plenty mean 
people.” 

hate Eleventh Avenue,” Kate said, 
pressing closer, “there are many 
toughs—and awfully dark down 
here.” She slowed bit. 

darker down the river,” 
Lou said. dark pitch the 
river.” She slowed up, too. 

“That’s where Biddy Gary lives,” 
Kate whispered, they passed old 
wooden house. “Do you believe she 
witch, like everyone says?” 

dunno; she looks like witch.” 

They stopped for consultation before 
reaching Twelfth Avenue. 

“There are slaughter houses down 
here too,” Kate said, 

was thinking,” Lou said, “there 
difference between being brave and 
being stupid—don’t you think?” 

The kittens’ mews came plaintively 
from the bundle, and the rain poured 
down steadily. 

mean,” Lou whispered, urgently, 
were dared we’d it, any- 
thing like that—but isn’t have 
to—” 


“But what will with the 
tens?” Kate asked, and teeth be- 
gan chatter way that made the 
blood run cold down Kate’s back, like 
the rain had soaked through her 
coat. 

Lou cried, and she turned and began 
run toward Eleventh Avenue, pulling 
Kate after her. 

“There someone coming,” Kate ex- 
claimed. “Two big men!” 

The girls found and 
ducked in, Kate peeped out watch the 


progress the men past the door. 


examined the dimly lit hallway. The 
kittens’ cries seemed louder, They 
seemed crying from the walls, the 
floor, and the ceiling. 

“Kate!” Lou cried, grabbing her arm, 
“Do you know where are?” 

“Sh-sh—” Kate cautioned. 

Biddy Gary’s house— 
that’s where are!” 

“Oh! Oh, Lou!” 

“God punishing for what are 
going the kittens,” Lou said, 
helpfully. 

The two men had stopped outside, 
argue point, apparently. All the 
two girls could see were too big, burly 
shapes gesticulating the rain. Sud- 
denly door behind them opened. Kate 
flattened herself against the wall. Lou 
did likewise. 

“What all that noise out there?” 
old voice asked. 

Neither girl said anything, because 
neither could. The kittens said plenty 
though. Biddy Gary came hobbling out 
into the hall. the dim light her bony 
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old face was witch-like and frightening. 
She was only little taller than Lou. 

“Well have been struck dumb?” 
she 

Neither girl said word. 

have there the bundle?” 
she asked. “For there are cries comin’ 
from it, miss guess.” 

The men began move on, 

“We could run,” Lou whispered, 
catching Kate’s hand. 

“We couldn’t run fast enough with 
the kittens!” 

“Kittens it!” Biddy cried. “Well 
now!” 

“Yes, kittens,” Lou said, with her 
teeth chattering. 

whole bag full them,” Kate 
added, and her teeth began chatter 
too. 

smile lit the old woman’s face. 
“And what plan with bag 
full kittens?” 

“We don’t know,” Kate began. 

“The men are gone,” Lou whispered. 
“They’re clear the corner.” 

“Wait minute,” Kate said. 

“Come in, won’t ye, and let have 
look the kittens,” the old woman 
said. 

“No!” Lou cried, and Kate shook 
her head, 

with them—since won’t even let 
body see them?” Biddy asked, coming 
closer. She smiled again, and suddenly 
Kate wasn’t afraid anymore. 

“We were going drown them.” 

“Lord Almighty! but are young 
such sinners!” Biddy exclaimed. 
“Ye don’t look like bad girls all— 
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what has brought you this pass, now?” 

“It’s Kate began. 

“That nobody seems like kittens,” 
Lou added. 

“It’s only that you’ve met the wrong 
people, now,” Biddy said. “Now 
love little cat—indeed, do.” 

“Maybe she eats them,” Lou whis- 
pered. 

heard that now, and was un- 
kind thing say! Here, let see the 
kittens, the poor things must fair 
dead now.” 

Kate handed her the bundle. 

“Would comin’ in? can’t very 
well take them out here the hall.” 

“Shall we?” Kate asked Lou. 

dunno.” 

“Well suit yourselves then. don’t 
know what people have brought 
She hobbled the open door, and went 
in, leaving the door open. 

“Ah!” the girls heard her exclaim. 
“Ah, the poor darlings!” They edged 
the door. The kittens were out the 
sinkboard. The kitchen was neat and 
clean. place was set for one the 
round kitchen table. the center 
the table stood small blue teapot with 
sugar bowl and creamer match it. 

The old woman went the closet and 
took out bottle medicine. She re- 
moved the stopper, which had eye 
dropper attached, and washed it. Then 
she dipped into the milk. The two 
girls watched every move she made. 
Lou ventured into the room. Kate fol- 
lowed her. 

Kate whispered. 
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“No, don’t think so.” 

Biddy merely glanced them. She 
picked kitten and held the dropper 
full milk its little “The 
milk warm now, pet,” she said. “I’m 
just after warming for tea, 
drink down now, every single drop 
it.” 

The dropper emptied slowly. 

“Weren’t the dopes, didn’t 
think that?” Kate exclaimed. 

“Would you like keep the kittens, 
Miss Gary?” Lou asked. 

“Indeed would!” the old woman 
said, her eyes growing bright. “For 
get lonesome sometimes, and there 
nothin’ that makes house more like 
home, than havin’ little cat two 
blinkin’ before the stove.” 

“Maybe could visit them some- 
times?” Kate ventured. 

welcome indeed!” Biddy 
said. 
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“We have now, because 
mother will home—but could 
come tomorrow after school—Couldn’t 
we, Lou?” 

have cake for ye—if come,” 
Biddy said. don’t have visitors often 
and this night I’m caught 
without mite cake offer body.” 

“Where are your friends?” Lou 
asked. 

“Me 
them.” 

“Oh!” the two girls cried. “Oh!” 

When they were hurrying along 
toward Eleventh Avenue few minutes 
later, Lou said Kate: 

“How can people call her witch? 
She such nice old lady!” 

“People are funny,” Kate said. But 
the really odd thing was that God had 
been there and listening all the time, 
and she had thought wasn’t. was 
the funniest person all! 


are dead—most 


The teacher should endowed with insight; that is, the power 
read character well; fathom motives and play upon them 
will; interpret the moods and tempers, attitudes and actions 
pupils, and judge these wisely direct them adroitly; spy 
out inividual tastes and talents, and minister them appropriately 
sense pupil’s difficulty need, and suit the teaching his 
necessities. Insight works rules, and with conscious 
effort. magnificent endowment, and alone sometimes carries 
teacher long way toward (1847) 


The Teaching Principal Supervising 
Principal 


(Dr. Manbrook Shallmar College has 
just emerged from the local high school 
building his good friend and colleague, 
Professor Dobson, chances pass that way. 
They walk the avenue, conversing, and, 
reaching the campus, take seats 
bench beneath one the famous Shallmar 
beech trees, and continue the conversation. 


Manbrook: fairly caught, but 
plead that first offense the 
kind. You’ll hardly believe the recital 
inence, whichever may be. think 
that should live see the day whereon 

Dodson: pious thought, you mean 
what too, could rue the fate 
that has preserved you late day 
the history otherwise fair America. 
But what makes you suddenly self- 
conscious? 

Manbrook: been the wit the 
hour for assemblage school princi- 
pals. pitied them for past sufferings 
your hands that violated better 
judgment and did they asked, lec- 
tured them. 

Dobson: Say rather that they violated 
their better judgment when they asked 
you such thing. 


Manbrook: Well, they opined that 


they’d listened often your sonorous 
periods that they’d like bit fluff 
for change. obliged. omitted the 
solemnities you would have introduced. 
gave them airy trifles. told them the 


tale the. monkeys and the marines, 
for example. 

Dobson: That thing again! 

Manbrook: Anyhow they howled 
did the monkeys when first told 
them. think the men liked pretty 
well change from the nap-inducing 
Dobson. course had keep their 
minds far, far away from their daily 
business. Had ventured into those 
fields where you and they are much 
home, they’d quickly have discovered 
that, pedagogue your stripe, 
jolly good raconteur. 

Dobson: And there are people who 
actually think you know something when 
all you dodge the issue? 

Manbrook: Oh, people can always 
come you they just want know 
something. But when they wish add 
spice knowledge, they come me. 
Your brain and tongue never get 
the same program. 

Now wonder what you would have 
said you had been there face the 
theme the meeting. They met dis- 
cuss the problem supervising instruc- 
teaching principal. You tell what 
you would have said, and ever meet 
the situation again, still not say it. 

Dobson: course the principal se- 
lected because what is. That covers 
his personality, his all-around capacity, 
and not merely his familiarity with the 
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details intra-classroom procedures. 

Maybe just true supervision 
instruction that the personal equation 
the determining factor the end. 
Influence upon teachers’ performances 
starts with the kind person who 
put into the supervisory position, just 
much does with the kind per- 
son who put into the teaching position. 
The principal supervises through his 
every attitude and act. 

Manbrook: The dominant ego once 
starts its deadly work, understand you 
mean. Then you, not might 
made principal. gentleness dis- 
qualifies me. could not override the 
teachers under 

Dobson: You certainly love yourself 
for what you’re not. But you appear 
have the basic idea, however irreverently 
you may speak referring the kind 
person principal is. 

The second factor which enters into 
the selection the principal his execu- 
tive ability, previously demonstrated, 
merely suspected. Executive organiza- 
tion and control over routine, over all 
kinds managerial situations, not only 
assists the teachers handle the many 
perplexing events the schoolday, but 
also gives them increased opportunity 
concentrate upon their first function 
teaching. 

Manbrook: supervisor the princi- 
pal has competent administrator 
well considerable person, that 
it? 

Dobson: see what about hap- 
pen; could have known would; 
usually does. You prod into utter- 
ance, and then straightway you take the 
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floor yourself. You repeat what say, 
and then think that you have said it. 

Nevertheless let take another step 
forward. You say that they are con- 
cerned about the principal who must 
teach class and yet somehow take care 
the executive duties the principal, 
and must furthermore look after the in- 
struction given the other teachers 
the school. Usually that complex 
functions the lot the principal 
relatively small school; large schools 
the principal relieved from teaching 

need not too insistent that 
are talking about the principal who 
teaches full But have 
mind that has not much time free 
from teaching. such situation 
safe guess that the little time when 
can leave his classroom going 
devoted managerial work rather than 
the teaching activities his staff. The 
teaching principal quite sure make 
his executive position come second only 
his teaching position. Supervision 
teaching done other teachers will not 
given any large portion limited 
free-from-classroom time the princi- 
pal. 

proceed therefore the assump- 
tion that the teaching principal seldom 
has any time for direct supervision 
classroom work. must perform that 
duty have already 
touched lightly upon two varieties in- 
direct supervision—the kind person 
the principal should be, and his influence 
upon the instruction the teachers give 
virtue the efficiency his school man- 
agement, You will note that assume 
that are agreement that super- 
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vision teaching means those acts 
the principal intended raise the quality 
teaching his school. Now without, 
for the moment, enumerating any ad- 
ditional modes indirect supervision, 
should like say something about direct 
supervision. 

Manbrook: You ran out ideas 
pretty quickly that tack indirect 
supervision, didn’t you? But whatever 
happens, you right on, even you 
have veer clear away from the for- 
mer direction; never you become be- 
calmed. When’s direct, and when’s in- 
direct? 

Dobson: indirect supervision 
mean just about what expressed 
the phrase “direction through remote 
control.” implies that good deal 
supervision done without the personal 
presence the principal where the 
teacher work; although not the 
room the moment, nevertheless 
exercises influence upon the teaching ac- 
tivities going forward there. 

direct supervision mean the case 
where the principal present observe 
the teacher’s work, and then does what 
can assist the teacher effect 
such modifications seem desirable. 

principal must have his finger the 
schoolroom pie, perceive. 

Dobson: Essentially so, but don’t 
crude think that this going 
done messily. However, the dis- 
tinction between direct and indirect su- 
pervision not merely one presence 
non-presence the principal upon 
the act teaching which super- 

Direct supervision likely 
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pointed toward the details the per- 
formance particular teacher, details 
which can considered without ref- 
erence other teachers. least that 
was the older conception direct super- 
vision, Its question is, what can done 
improve the doing what this 
teacher undertakes do, more than 
is, what should undertaken this 
teacher. 

Indirect supervision, conducted 
means operations not dependent upon 
observation the detail teaching, 
likely concerned with the work 
the school whole, with the teaching 
staff group, each one whom has 
common job. This difference one 
proportions, rather than sharp and 
thorough-going separation functions 
between direct and indirect supervision. 

suspect that the present time 
supervision teaching thought 
more largely relation the school 
whole than was the case earlier 
days. 

Manbrook: just draw your picture 
for you the back this old en- 
velope. The principal may put out 
each his teachers like this: 


Principal 


may put out line the staff, 
all whom are linked together like this: 


Principal 


Teacher 
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Dobson: Who said should not 
the same program? Everything 
would said twice, and three times 
good—of course. 

Now remember that the distinction 
one emphasis rather than utterly 
different plans procedure. But your 
pictorial devices help make clear; the 
first drawing features the direct type 
supervision, and the second drawing fea- 
tures the indirect type. 

Come back consideration direct 
supervision. The principal can none 
except has time off from 
teaching. But have already pointed 
out, the principal’s first move, rela- 
tion any time free from his own class 
work, take care the administra- 
tion non-instructional affairs, variety 
indirect supervision instruction 
the same time that direct supervision 
administrative routine, Don’t ask 
why this has take first call free time. 
just does, perhaps because the type 
person given the principalship; just 
likes this kind work. Possibly adminis- 
trative routine could ordinarily cared 
for out-of-school hours quite adequate- 
ly, and any modicum time without 
teaching obligations could then de- 
voted direct supervision. simply as- 
sert the probability that administration 
given the right way over direct super- 
vision the case principals teaching 
nearly full time. 

Manbrook: That is, you may give the 
principal some time for direct super- 
vision, but you cannot certain will 
devote the time that work. You need 
supervisor supervisors, don’t you? 
Put that way you wish 


to, long you see clearly that, time 
should set aside for direct supervision, 
would always danger viola- 
tion. That not say that wasted; 
its use other ways for the improve- 
ment the school may just profit- 
able. The essential point that sel- 
dom get much direct supervision 
plan get, even when plan 
get some. 

general have tended inter- 
pret “supervision teaching” having 
reference direct supervision. Actually 
have always had more indirect 
supervision than realized were 
getting. But now, with improved prepa- 
ration teachers, the need for direct 
supervision seems grow less, and the 
possibilities co-operative carrying 
common plan appear increase. 

You certainly can ration- 
alize what goes on, and make appear 
just what the cook ordered for 
lunch. 

Dobson: Oh, there are lots things 
said for increased program 
direct supervision, but I’m not, the 
moment, driving that direction. 
concerned still with this teaching prin- 
cipal. 

Manbrook: Are you really going 
get around the topic after all? cer- 
tainly thought you were giving the 
good old run-around, just did the 
meeting. course did openly and 
above board, but looked though you 
were covering your lack anything 
say about it. 

Dobson: been talking about your 
topic all the time. 

Manbrook: Then your speech, like 
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your supervision, sometimes direct, 
but less direct and more indirect than 
anticipated. 

Dobson: What been laboring 
get you see that the teaching prin- 
cipal has his command lot sub- 
varieties indirect supervision, itself 
exceedingly valuable variety super- 
vision. The teaching principal, 
worthy his position, supervising 
principal; just can’t avoid it. 

I’m not going worry too much 
about his lack time for direct super- 
vision until know that has approxi- 
mated the limits what can done 
the way indirect supervision. 

Maybe, were say that the prin- 
cipal confined teaching during too 
much the schoolday, would mean 
that the teaching day not only the 
principal, but also all the teachers, 
should somewhat shortened order 
that they could jointly more this 
matter indirect supervision, without 
demanding that they endure working 
days unreasonable length. 

Manbrook: you mean suggest 
that the principal could grand job 
supervising the pupils just wouldn’t 
come school all? 

Dobson: Let counter asking 
whether you think that your sarcasm 
proves your claim gentleness, the 
quality which you boasted just now. 

letter from teaching principal who 
states that she holds regular faculty 
meetings—up fifty minutes, regards 
length session. Most the phases 
indirect supervision must carried 
during out-of-school hours. far the 
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principal concerned might not 
care about this expenditure time; 
might say draws extra pay for this 
added work. But when reaches the 
entire teaching staff, have give 
thought. During how many hours daily 
can teacher the wheel, and 
come fresh for mental work next 
day, mental work that calls for patience 
and good nature well intellectual 
keenness? 

You want your teachers their places 
the children assemble, morning and 
noon. You wish them teach something 
like five hours day. You wish them 
supervise recess periods, and perhaps 
look after lunch periods bus load- 
ing after school. You expect them 
read papers their pupils have written, 
and prepare teaching plans for next 
day. Their days and their evenings and 
their weekends are mortgaged their 
salaries. 

I’m not pressing demand for 
shorter school session each day. the 
other hand don’t want add the 
heavy draft teachers’ time de- 
manding frequent early evening sessions 
for group planning, suggesting 
Saturday morning duties for such pur- 
poses. Thereby endeavoring fo- 
cus attention the fact that indirect 
supervision takes staff time. Whereas 
direct supervision demands time free 
from teaching, far the principal 
concerned, indirect supervision calls for 
the teachers’ time also, the job 
adequately done. 

Our thesis that principal function 
the principal school lift the 
quality teaching. Then must grant 
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that time the essence supervision. 
And have decide where expend 
the time. Shall time for direct 
supervision, the principal being relieved 
from teaching some degree for this 
purpose? Shall have indirect super- 
vision which consumes teachers’ time, in- 
evitably and indisputably? 

Manbrook: Whoa, Dobbin, old horse! 
Wait minute and let the wagon catch 
with you. Not even once-a-week fac- 
ulty meetings would kill teacher. 
might groan, but wouldn’t die, under 
such regime. 

Dobson: Meetings-for-planning issue 
committees, and committees issue 
lots work, nothing all. In- 
direct supervision just does take time. 

suspect you are under the old delu- 
sion, that the principal just tell 
the teacher what and how it. 
Certainly the idea direct supervision 
appears have been born such di- 
dacticism. Principal assumed 
more experienced than his staff; out 
the matrix maturity and experience 
comes assured knowledge how 
teach; teaching matter skilled act; 
the principal can quickly detect .awk- 
wardness lack skill the act; 
issues directive. 

Whatever may have been true the 
acceptability such hypothesis the 
older day, there came time when, with 
principals still often selected because 
they were men old service, teachers 
under them might better trained, 
teaching took more professional as- 
pect; principal could not, such case, 
readily regarded knowing more. 
Oh, know exaggerating dif- 
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ferences between the status this time 
and that, but the essential character- 
istics the descriptions are true enough. 

Now have outgrown that second 
phase also. Principals are vastly better 
trained for their peculiar work, and with 
that improved preparation has come re- 
alization, their part, that supervision 
not matter executive order, but 
co-operative study for improvement 
the total school situation. Supervision 
matter, not improving individuals 
one detail, namely, skill the in- 
structional act, but getting team work 
over-all program. 

And don’t forget that teaching 
longer limited instructing the sense 
and degree which once was common. 
Teaching itself now pretty much 
matter supervising the co-operative 
work group pupils, work directed 
toward personal development more 
ways than just acquiring knowledge. 

Manbrook: You went into teachers’ 
meeting, and you rushed out follow 
another tangent. Give more that line. 

Dobson: Such meeting part 
indirect supervision; necessarily car- 
ried group planning. Now want 
you see that this meeting the prin- 
cipal must justify it; groaning-but-not- 
dying reactions faculty meetings are 
not particularly appreciated. 

direct supervision the principal 
inspector and critic teacher relation 
the classroom teacher. faculty 
meetings the situation easily becomes re- 
versed. the faculty meeting merely 
the principal’s meeting, then faculty be- 
comes inspector and critic. Consequently 
our meeting must community enter- 
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prises, with programs that involve think- 
ing and participation the whole staff. 

Not only the program activity 
the school whole worked up, 
but the tone and objectives the pro- 
gram are established and kept 
alive and growing. 

However, don’t imagine that the case 
indirect supervision rests wholly 
teachers’ meetings, There are many 
other techniques indirect supervision. 
likely prove that nearly every 
day, not just one day week, calls for 
some participation teachers the de- 
velopment school policy and school 
program. There are conferences between 
principals and individual teachers, small 
group meetings, testing programs, bulle- 
tins prepared and studied, demonstra- 
tions schoolroom work. 

Manbrook: Demonstrations! Fiddle- 
dee-dee. thought your teachers were 
experts hypothesis, But now you take 
them back the most elementary stuff, 
seems yours truly. “Yours truly” 
because that suggests the end the 
present communication. But suppose 
have add postscript. 

Dobson: The kind demonstration 
I’m talking about not the presentation 
visually technique the habit type. 
that can communicated that way 
better than verbally. 

novel approximately two 
decades ago, this situation was devel- 
oped: play has gone into final re- 
hearsal; goes badly, tradition says 
final rehearsals good plays should go. 
The director shouts down the leading 
man, who plays the part college 
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boy, and undertakes show the actor 
how handle the part. The director 
fat and gross; his appearance any- 
thing but that college youth. His 
posture and his stride and his speech are 
all caricatures collegiate bearing. But, 
relates the narrator, through this trav- 
esty appearance there breaks the idea 
what the director laboring com- 
municate. The versatile actor, recalled 
stage, builds the scene’s performance 
the director’s raw delineation its 
essentials. his demonstration the di- 
rector accomplished what had failed 
put across verbal direction. 

That the perfect picture the great 
service demonstration may render. 
calls for demonstrator who artist 
that type communication. The vital 
thing the central idea that being 
illustrated, not smooth and finished 
unit instructional work show teach- 
ers good form and skillful operation. 

Manbrook: Amen! 

Dobson: How many minutes ago did 
you issue the order, “Give more”? And 
here already you cry, couple 
ways, that time quit. You 
groan readily. wonder whether you 
may even die this time. 

Well, have not finished with the 
theme what the teaching principal 
call halt the statement. both start 
and stop your behest. just hope 
that you will remember these twin facts: 
Indirect supervision must the salva- 
tion the teaching principal; and such 
supervision splendidly adapted the 
nature the teaching process 
conceive these days. 
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Should Have Been Born— 


should have been born the sawdust ring, 
For the clown makes laugh and sing, 
Though woes beset me, and gnawing care 


Hides under the zany garb wear. 


should have been born the open road, 
For gipsy blood has served goad 


and on, ’til trail bent 


Toward the roving life Nomadic tent. 


But was born city street, 
With the grime, the noise, the dust, the heat; 
And song lost ’mid the crash and din, 


And laugh turned cynic’s grin. 


Yes, soul warped, for laugh and sing 
highway broad and sawdust ring, 
Yet always find face face 


With the daily round the commonplace. 
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Philosophy and Education 


HILOSOPHY presents itself the most 
comprehensive intellectual en- 
terprises, And, while its protagonist feels 
that any restriction its range vio- 
lation its intent, he—still more vigor- 
ously—regards any threat 
autonomy matter its life death; 
cannot allow philosophy the 
“handmaiden” any interest, not even 
important one, such education. 

Educational processes, too, when prop- 
erly understood, are broad life. 
Determinative these are (to such 
large extent) what man values and 
what ends realizes, they are in- 
calculable consequence. They cannot, 
however, given intelligent direction 
without recourse theory. Yet formal 
education particular, not learning 
general, must wary lest fall un- 
der the domination some definite 
philosophical bias and lest become the 
servant the institutionalized interests 
only segment society. 

Does the boasted “autonomy” 
philosophy really spell “social irre- 
sponsibility”? Does mean that educa- 
tion must, whether should not, 
struggle along with general direc- 
tion, with complete sense function, 
but with only sense the specific func- 
tions which are dictated the interests 
existing groups? Does it, indeed, 
leave education with the dilemma: 
either assumed metaphysic, loaded 


with partiality, eclecticism the 
sporadic and inharmonious goods for 
which different people, given mo- 
ment history may happen clamor? 

These problems are not easily solved, 
Nevertheless, some discussion matters 
pertaining them may aid the slow- 
working processes clarification. 

shall suppose, round outline, 
that philosophy needs, for its own 
health and order understand itself, 
geared specific ranges per- 
plexity the life man: the problems 
education can and enrich the mean- 
ing philosophy its thinker. Correla- 
tively, shall claim that the educator 
does not secure himself against method- 
ological metaphysical bias re- 
treat the prejudices common sense; 
the only cure—and not immediate 
nor infallible—the only safeguard, 
say, against dangerous provinciality 
the continual subjection 
philosophical criticism. 
tempts general orientation, and with- 
out their submission the play criti- 
cism, either education grave danger 
aware, or, order safe, likely 
tend confine itself transmitting 
modicum neutral and useful arts, 
and may, beyond that minimum, make 
virtue directing attention and pos- 
sibly research comparative irrele- 
vances within the culture. 
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The gravity the educational enter- 
prise may felt inadequately but still 
overwhelmingly any mind that will 
reflect upon the “turnover” the gen- 
erations man, that will ponder upon 
the stream human raw material, un- 
conditioned our old routines, which 
continually coming into our world. Some 
may view this biological invasion 
recurrent “influx barbarians,” and 
others may reminisce concerning the way 
the fresh souls, “trailing clouds 
glory,” are clamped into the prison 
houses our established institutions. 
either case—as more carefully con- 
sidered assessment also—the tremendous 
potentialities for good ill, and the in- 
calculable responsibilities those who 
would pretend guide, are alike ac- 
knowledged. Our common and perhaps 
sentimentalized solicitude for the young 
will implement the feeling that 
have any love for our kind and any con- 
cern for the future, education deserv- 
ing our best. have any wisdom, 
there any understanding what 
life usually requires, envision the 
quickening power any values, or, 
more discretely, know all how 
persons become mature, resourceful, and 
rich powers appreciation,—then 
should think these things relation 

The theory education, accordingly, 
second rate enterprise, which 
anyone who will condescend can cast the 
means its intellectual support. Its 
body hypotheses, directive they are 
sweeping consequences for al] mem- 
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suit any special interest, whether this 
latter come with colored label word 
cloth, whether come from other 
quarters the guise metaphysic. 
One hopes that have intelligence 
enough secure against either ap- 
proach. 

just possible that, trying 
guard ourselves against victimization 
through the imposition some general 
theory, have tended rule out the 
most comprehensive perspectives which 
alone can save from such fate, and 
have instead elevated existent interests 
into the regulative position. Whether 
have made ourselves liable any such 
slow-working catastrophe, have, 
more less roughly, carried through 
another separation which troubles 
times. Specifically protect the state 
from the church and guard men’s re- 
ligious interests from that their 
sovereign, have instituted division 
activities which separates instruction 
from education. respect neutral ab- 
sorption subject matter proper, 
while growth the recognition and in- 
terpretation meanings must best 
by-product, since fostering directly 
cious. The state has, admitted, 
seen fit carry considerable 
amount indoctrination, and has, 
befits democracy, sought extend 
more widely the benefits instruction, 
and has even allowed the study, cer- 
tain measure least, social phenom- 
ena its students the secondary 
schools. The community judgment has 
trespassed the traditional precincts 
the home its recent concern for the 


physical welfare and social adjustment 
the pupils, Despite these few but 
growing exceptions, our schools either 
law tacit agreement operate within 
roughly demarcated sphere which 
some major interests outside (one 
thinks religious beliefs, information 
concerning sex, and disputes over eco- 
nomic organization). And appears 
likely 
garded foe—has been held 
closely association with religion 
almost share the latter’s fate being 
left without the educational pale. 

Academic philosophy, with its isolated 
discussion problems which others 
not understand, is, doubt, partially 
responsible for the position apparent 
irrelevancy which finds itself today. 
say “apparent irrelevancy” for 
believe that the long run philosophical 
ideas provide the general framework 
some our most important cultural 
formations.) some measure, however, 
philosophy may have been shelved, for 
like religion deals with values and 
might conceivably have had something 
say about their realization; further- 
more, its free discussion about the most 
general ideas perpetual source 
danger established divisions and 
settled ways. 

the philosopher has already re- 
minded us, the work philosophy 


not exhausted being the servant any 


And teachers, like one reminded 
remark for whatever may imply, are—accord- 
ing recent discoveries—human beings. 

Since majority teachers are feminine, 
shall here relinquish the use the generic 
masculine, emblematic, is, immemorial male 
domination. 
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special interest. Its moral duty 
strive for universal and impartial per- 
spective. And can further agree with 
him the origin his subject. The 
perennial questions reappearing each 
generation and the crucial issues emerg- 
ing the dilemmas every age are the 
impelling motives the genesis and 


transformations philosophy. 


are not irrelevant star-dust—at least 
those who understand, They are human 

the perspective our traditional 
division, however, and exemplifying 
again the insulation procedures from 
general ideas, this boasted autonomy 
philosophy facilitates the following re- 
action: Philosophy probably all right 
for those who like it; and, any rate, 
our democratic society must willingly 
tolerate good deal waste time; 
for teachers, they happen like 
philosophy, let them have interior 
decoration for their private lives; cer- 
tainly has nothing with the compe- 
tent fulfillment their social responsi- 
bility. 

The presupposition this attitude is: 
the teacher technician. she? not 
trained public servant, per- 
form definite function? Certainly she 
must know her subject matter in- 
struction and assuredly she must have 
the skill handling children ado- 
But, even her religion and 
her political beliefs are supposed 
strictly her own and held en- 
tirely irrelevant her instruction, 
too philosophy—or anything that savors 
outlook beyond the needs 
“Johnny” for the prescribed subject 
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matter and for recent addition) 
remedial effort case definitely 
below certain minimum standard 
physical health social adjustment—is 
perhaps quixotic one that, which 
may may not present, but which 
present will not and should not intrude 
itself into the conduct the 

This is, indeed, plausible and com- 
mon view. Yet should weigh its 
implications, and check with other be- 
liefs which hold. When this, 
may notice three things. (1) 
Whether the practice regulated our 
institutional fences actually good 
not, the easy assumption that the pupil 
safely insulated from any ideas which 
are not directly taught highly dubious. 
(2) And whether, the other hand, 


spares itself the direct expression and full effect 
many capricious impulses and freak ideas 
establishing certain areas etiquette im- 
personality, the school the pupils may 
guarded from the personal whimseys the 
teacher her assumption, even affected, 
the professional attitude. Now what are argu- 
ing for certainly not the removal all barriers 
against every crotchet and conviction the per- 
sonnel educational institutions (although 
suspect that for the more adult students, and only 
for them, this might good thing) rather are 
concerned (as trust will apparent) that 
the professional attitude increasingly justified 
the presence the qualities which pre- 
supposes. are, indeed, trying distinguish the 
professional function from that the technician. 
Were there never any question about ends 
education, and did the entities dealt with appear 
conveniently small number definitely fixed 
relationships for which unerring rules would 
specify what should done, the competent edu- 
cator would technician. But education re- 
quires policy; and pupils are well-nigh infinitely 
various, and they are process becoming more 
integral with environment which constantly 
taking new forms. The educator, accordingly, 
cannot mere technician. 


recognition the presence perspec- 
tives would genuinely dangerous 
not, the case that commonly, other 
vital areas, not wish guided 
restricted technicians alone. (3) 
Similarly, few persons, believe, could 
found who would not agree that the 
teacher herself should liberally edu- 
cated. Let briefly discuss these obser- 
vations. 

(1) Scepticism respect the as- 
sumption that teacher’s general ideas 
and beliefs are irrelevant her profes- 
sional work supported several con- 
siderations. There has long been, the 
practice parents and teachers re- 
ligion, maxim that some things are 
“caught” rather than “taught.” There 
now growing recognition the 
way which orientation prescribes 
the field interest; directs attention 
certain matters, and takes others for 
granted; even more significantly than 
any explicit boundaries which may set, 
certain limitations are unwittingly fixed 
its horizon; and contains implicit 
valuational judgments the most im- 
portant sort. 

Investigations from another quarter 
bear adversely upon the assumption. 
Recent tests have shown how often the 
pupil learns, not what the teacher wishes 
present him, but certain attitudes 
toward the whole process his exposure 
the subject matter; instead devel- 
oping the desired abilities, may ac- 
quire certain evasive modes adjust- 
ment the things which are required 
him through various supposedly un- 
erring methods implementation. 
was sound “instinct” which has long 
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dictated that teachers persons the 
finest character and with respectably 
well-rounded and interesting qualities. 
The thing that was here sensed should 
have been analyzed for its presupposi- 
tions and made explicit. 

(2) Whatever miserable specimens 
our political life may tolerate practice, 
still would not concur that—because 
our statesmen are supposed public 
servants—they are adequately prepared 
knowing how put law the 
statute books, understanding the 
party system and the louder demands 
their constituencies, anything short 
comprehensive social outlook. The 
arrival such outlook will have in- 
volved the formation some general 
principles; the grasp, moreover, the 
dynamic processes social life out 
which the principles were formed will 
keep them connection with present 
events and status subject revision. 
that, according quite old- 
fashioned ideas, the genuine statesman 
may aware the clamor his con- 
stituency, and may legal tech- 
nician; but much more. 

Even the case specialist, such 
physician, would not regard 
competent one who knew theory. 
do, sure, think scientists 
empiricists; this because their theory 
has developed out experience and ex- 
periment, Medical science, continue 
the present illustration, has built 
certain perspectives through the years, 
and has funded, means concepts 
well skills, tremendous amount 
knowledge about the structure and func- 
tions the human body. the old 


THE EDUCATIONAL FORUM 207 


sense “empirical,” depending 
upon unaided sense experience and act- 
ing upon “rules thumb,” would 
not now trust “empirical physician.” 
The good physician the one who knows 
his theory and who skilled and 
familiar with the resources his prac- 
tice and with the various kinds pa- 
tients that his work art. 

The comments which follow are pred- 
icated upon the view that the teacher 
not simply technician. Her equip- 
ment should consist more than the 
ability assume the traditional author- 
ity the classroom and the infallibility 
its preceptor, plus perhaps few 
new gadgets behavior found 
suitable some other personality 
different situation. Ideally, the com- 
petent teacher educator her own 
right. her vision she akin the 
true statesman and her practice she 
resembles the skilled physician. 

(3) One may more than suggest, 
respect the third proposition, that 
any informed individual will take pains 
define for himself the meaning 
liberal education, will become self- 
evident him that much what 
appropriately called philosophy lies 
its Growth philosophic outlook 
—marked breadth and keenness— 
the token the progressive consum- 
mation the intellectual and spiritual 
enterprise liberalism. Pushed only 
step and allowably purged its ir- 
responsibility, the common view that 
the teacher herself should possessed 
liberal education becomes the nor- 
mative judgment that she has not only 
the personal right but the professional 
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duty whole—an integrated per- 
sonality, capably interpreting the past 
and eagerly living the present. 
genuinely taken, this little step will 
prove have been the step outward, 
across the threshold the ivory tower. 
appears, then, that the more 
reflect, the greater loom the responsi- 
bilities the educator. Further exam- 
ination would bear out the assertion 
that the problems education are 
various and their pertinent context 
nearly infinite that philosophy and 
education are, throughout vast ranges, 
Education not sepa- 
rated from philosophy without peril 
itself (the serious loss richness 
the latter is, the present context, in- 
The problem education— 
for our facile solutions 
and ominously either for itself for our 
rigid separation institutional func- 
tions—does call for the interpretation 
human life. 


Yet, morally, have any right 
cut out the next generation fit 
the pattern and interest our structure 
society, even determine for 
what its highest values shall terms 
the ends which regard supreme? 
And who—if not spokesman 
for vested institution—will pretend 
interpret human life for all future 
generations, simply for the next gen- 
eration, or, indeed, will undertake 
disclose for other persons the full rich- 
ness the present moment? 

Another cluster objections rise 
before one. can hear some one speak 
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follows: “Yes, indeed, ideally for 
some utopian future, one can agree with 
you. may true, too, that the pres- 
ent moment our educational practices 
unconsciously presuppose certain phi- 
losophy philosophies. Eventually 
may orient education respect the 
best philosophy, the true metaphysic. 
But you yourself wince such phrases 
the ‘best’ the ‘right 
which simply shows how premature 
all talk about any significant rapproche- 
ment between education and this most 
controversial subjects. avoid 
speaking insulting terms, you may 
given the compliment being told 
salt away your quixotic idea for 
few thousand years; your suggestion 
may then pertinent.” 

Third, there very practical matter. 
Suppose granted that education 
should guided “the interpreta- 
tion human life” (whatever that may 
mean). Whose interpretation? not 
our homes, our religions, our cults, and 
the various free associations which 
prize, represent maze different in- 
terpretations man, his life, and the 
cosmos? The charter liberties our 
country was appended our basic docu- 
ment simply preserve certain rights 
not unconnected with man’s inter- 
pretation the world; was the insti- 
tution the restrictions protective 
these rights which was largely respon- 
sible for the division which spoke 
above, which separates instruction from 
true education way which preju- 
dicial the latter. now proposed 
abolish the traditional safeguards, and 
perhaps allow educational “brain 
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trust,” the service the state, 
dispossess our basic liberties and 
our precious vagaries? 

What proposed now must inde- 
pendent the authority the totali- 
tarian state, the supertemporal 
church, even new metaphysical 
orthodoxy. The advocacy philosophic 
orientation does not mean that some 
master mind should devise the philoso- 
phy education whose benefits might 
then trickle down the masses through 
the mediation those who are capable 
making deductions. Philosophy 
co-operative enterprise. The richness 
its field discourse infinitely transcends 
what any individual succeeds express- 
ing. Most its contributors cannot 
And its major common frame- 
works are individualized the thought 
each interpreter. Through the com- 
municative processes philosophical 
discourse, however, succeed 
sharing meanings the most extensive 
scope, may attempt establish 
common adaptable framework for our 
thought, and seek achieve, not 
identity valuations, but some 
working agreement the channeling 
our flow values. 

Because one can pretend read 
the full richness the present, need 
socialized intellectual method which 
will hospitable the unique “slants” 
different personalities. Before may 
justifiably regard ourselves civilized, 
must devise the procedures and 
cultivate the appropriate habits which 
will make possible—on vastly greater 
scale than now see established—the 
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along this line that project our con- 
ception the democratic process, the 
mode effecting social transitions 
through socially reflective decisions 
which are instructed the interests, 
values, perspectives of—ideally—each 
personality concerned. 

such view, not prescribe 
for the next generation its interpreta- 
tion life its highest values. 
offer our best background, re- 
source material; its hands, 
grows toward maturity, its task 
making its own interpretation. 

This general view does not settle 
every issue. The question begged 
(perhaps allowably leave the fact 
that personalities are social crea- 
tures) that there should communi- 
cation, discussion, and attempt 
universalize values. And conceptual 
solution, even prescribes methodol- 
ogy, does not per soothe the sore spots 
various juridical and administrative 
activities, nor immediately soften public 
controversy. Like previous modes sal- 
vation, must applied; and perhaps 
must not expect working democ- 
racy, with sovereignty vested quite 
ordinary men, perfectly efficient, 
and certainly must not shocked 
its operation noisy. 

Frequently the administration 
justice has painful difficulties with cases 
which enlightened majority, 
expressing their will through law 
executive order, find that benighted 
individuals (as they are regarded) are 
insistent upon blocking the path prog- 
ress. basic problem our age has 
analogous structure. Certain acknowl- 
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edged but weakly implemented vital 
rights appear actually 
conflict with the equally acknowledged 
and better implemented property rights 
others. bottom, these problems 
reveal our confusion; have not 
thought out the implications democ- 
racy, or, more accurately, have not 
made fully determinate the kind 
democracy intend. Particularly have 
been unable, through more than 
century and half, reconcile the pro- 
tection rights individuals with the 
processes growth. Conspicuously 
have international relations been af- 
flicted with the same crystallized legality 
where slight bit order has been 
erected amidst the anarchy the na- 
tions. have seen way protect 
existent rights except iron-clad 
indeed, often 
seem necessary—for have not effec- 
tively instituted democratic processes 
the extent where they safeguard the 
re-evaluated “rights” all 
the extent where all persons con- 
cerned are really included, those in- 
cluded are allowed bear influence 
degree somewhat commensurate 
with the vital way which they may 
involved. 

Unless sharing feeling, and cita- 


interesting passing observe that 
many who claim hold generic 
ism” nevertheless are deeply concerned with 
the preservation certain “elementary rights 
the individual” that they become absolutists 
their claims about these rights. impossible 
here enter upon discussion functional 
theory rights and the problem what 
grounding functionalism can give for those liber- 
ties which are necessary insure the unhampered 
employment its procedures. 
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tion evidence, and reflective considera- 
tion them, tend produce unan- 
imity opinion and compatibility 
evaluations, the differences men are 
intellectually irreducible. 
however, that this tendency manifest. 
would asserting too much, the 
other hand, claim that actual conver- 
sations, decently protracted, will al- 
ways produce agreement. This plainly 
not the case. 

Whether possible not for 
individual really believe propo- 
sition the face strong evidence 
the contrary, not feel that man 
has moral right believe anything 
that “pleases.” objective matters, 
has intellectual obligation be- 
lieve accord with the evidence, 
far this can determined. not 
think, however, that the community— 
not infallible—should interfere 
with his opinions their expression 
unless, the mind informed ma- 
jority, jeopardizing through his 
overt acts the welfare others, includ- 
ing herein, course, the development 
“his” children. Ultimately, the civi- 
lized community will its best see 
that instructed the wisdom 
any its recalcitrant members, and 
then will finally what believes 
best; the moral man, his part, will 
seek understand the “general will,” 
but, conceive him, must ulti- 
convictions, suffering willingly (like 
Socrates) the hands society nec- 
essary. cannot suppose that every 
controversy has happy development 
idyllic dénouement. The sincere 
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individual will, nevertheless, have 
confidence that he, even his opposi- 
tions, and perhaps most them, 
contributing something the social 
process. 

Within the perspective now devel- 
oped, the establishment communica- 
tive relationships between the educator 
and the philosopher appears only 
special case, although highly impor- 
tant one, the more general channels 


Adventures Ideas, pp. 124f. 
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sensitivity man man and 
group group which our society 
sorely needs, If, Whitehead has com- 
mocracy makes the plain men kings and 
presupposes them philosophic out- 
look, may remain the case that the 
philosopher and educator bear the most 
strategic responsibilities, for mani- 
fest what tremendous function dele- 
gated education when such faith 
placed the common man. 


QUEST 


Vonpy 


Extravagance has made slash and gore 

the generous earth and fill her wounds with salt. 

have blasted hard against her self-sealed door 
and gutted out her ore-filled veins; found fault 

with her when wealth longer flowed from mines 
that once were tapped her wells 
oil and piped her spouting force through lines 
across the The naked forest tells 

its own story stupendous waste. 

flash through skies silvered, motored wings 
and vision newer grounds, untouched and chaste. 


know have been careless good things. 
Greed gnaws the heart, cancerous 
Must devastate new, unknown fields for gain? 
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Major Key 


Oma ANDERSON 


not know how 

string crystal words 

Like beads rosary, 

Nor know where 
Wisdom’s virtuous secret lies, 
But once when mocking-bird’s 
Song awoke 

The clear sweet melody 
Brought swift mist eyes; 
Carved rose petals 

Make breath catch, 

And the moon and the stars 
Almost choke me. 

me, tree 

more than just tree; 

flower more than fair, 
And every flaming dawn 
That brings the morning 

dew-drenched land 
Can affect like prayer. 
Small things touch perhaps 
Too deeply— 

But those who understand 
Will understand. 
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Suggestions for Passing Your 
Examinations 


Varty 


basic factors are necessary 

successfully pass achievement 
examination.’ These include knowl- 
edge, facts, information, skills, cetera, 
relative given course study; 
means expression such writing, 
speaking, performing, and certain com- 
binations as, for example, the writing 
the answer essay question, speaking 
foreign language, singing, playing 
the piano, performance modeling 
art, field hockey physical education; 
application facts information, 
e.g., the use historical dates and events 
ability, capacity, and insight the appli- 
cation principles given the student 
the instructor, e.g. the principle 
man’s development; the ability 
the student solve problem and 
reach conclusion, e.g., the finding 
unknown chemistry and the 
ability formulate generalization 
the result the successful solution 


suggestions not apply intelli- 
gence, aptitude prognostic tests, cetera, since 
the unfamiliarity, surprise and novelty aspects 
may important part this type examina- 
tion. 
Judd, H., Educational Psychology, 354 
Houghton Mifflin Co., New York, 1939. 

Harry C., How Pass Written 
Examination. McGraw-Hill Book Company, Inc., 
New York, 1943. 


several related problems and the formu- 
lation another problem reason- 
able hypothesis. 

Examination questions usually fall 
into two classifications, essay and objec- 
tive. Since they differ form, method 
answering and the nature the 
mental response, desirable discuss 
them separate units. 


Essay Questions 


There “cure all” for making 
“A” achievement examination. 
There are certain common sense prin- 
ciples, however, when followed, which 
may give the instructor much more 
accurate, valid, and fair picture what 
the student has learned and how can 
apply what knows. Remember that 
the examination period mot college 
wide “magician’s day” and neither 
time when the instructor sets out 
“trick” the student, but rather, 
part the whole program evaluating 
student achievement the larger sense. 

For the convenience the student 
abbreviated list “Do’s and Don’t’s” 
presented. These suggestions should not 
applied separate items, but should 
For more complete discussion this 
point, read 
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Do’s 


review for the examination. 


read, know, understand and inter- 
pret the general and part directions. 
sure you know there choice 
questions—e.g., two out three. 


read all the questions least 
twice before you attempt answer 
any them. Part the value your 
answer may depend insight, asso- 
ciation, and interpretation the 
various phases, aspects part the 
question. 

make rough outline your 
answer before you start writing. 


outline your answer the exami- 
nation paper, only you otherwise 
would forced omit the answer 
entirely. Thus, you may receive par- 
tial credit. 

answer outline form you are 
directed so, the instructor ap- 
parently desires grade the answer 
from the organization extensive 
point view rather than intensive 
development. 

apportion your space and time 
some reasonable manner keeping 
with the suggested word limit, time 
limit, credit allowance. sure 
note whether not the credit as- 
signed for the whole question part 
part. 

use the normal technical vocabu- 
lary the course its natural, mean- 
ingful, and relational setting. 


answer the questions the order 
which they have been asked, un- 


Don’t cram except for extensive fact- 
ual material which has immediate, 
but not permanent value. 

Don’t forget that the purpose each 
question may partially controlled 
modified the directions the 


student. Don’t expect the proctor 
explain the question. 


Don’t answer question immediately 


after you have finished reading it, 
you may lose the perspective that 
question relation the examination 
whole. 


Don’t trust organizing your answer 
you write since, for most individuals 
this characteristic still the state 
maturation. Remember that organi- 
zation receives partial credit most 
essay examinations. 

Don’t write “No time,” since this 
“dead give away” the instructor. 
knows that you had just much 
time your fellow student. 


Don’t answer outline form unless 
you are definitely asked so. 
outline, place fully developed 
answer frequently given only partial 
credit. 


Don’t afraid little blank paper 
your examination book. The filling 
space with vague generalities, pad- 
ding, bluffing, wandering, cetera, 
are obvious indications the quality 
your answer. 


Don’t “strut your stuff” through 
elaborate and labored descriptions, 
definitions, and technical terms, unless 
such terms work naturally into your 
answer unless there some special 
reason for doing. 

Don’t confuse the scorer answer- 
ing questions out order. 


Do’s 
less you have specific instructions per- 
mitting you otherwise. Number 
your answers and parts answers 
exactly the questions are numbered. 
10. make your answer specific 
means diagrams, sketches, illustra- 
tions, and examples, especially original 
examples. not afraid use 
hypothetical illustrations. sure 
indicate that they 

rather than factual. 


Questions 


The principles and practices employed 
the construction objective test ques- 
tions throw some light desirable prac- 
tices for the student follow the 
answering such questions, under- 
standing how test items are con- 
structed (See Rinsland)* would 
highly desirable for the student, but 
space requires that this material lim- 
ited the actual suggestions. 


Directions the student. 


Read the directions very carefully— 
they constitute the “rules the game.” 
Preferably the instructor should discuss 
the directions with you week ten 
days preceding the examination. The 
following minimum information should 
also stated: 


The form which the answer 


*Rinsland, Henry D., Constructing Tests and 
Grading Elementary and High School Sub- 
jects. Prentice-Hall, Inc., New York, 1937. 

McCall, A., New Kind School Ex- 
amination, Ed. Res. 1:33-46. Jan. 1920. 
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10. Don’t “hand back” examples and illus- 
trations from “the book,” since this 
shows how the author made the ap- 
plication. Your instructor more in- 
terested knowing how you make 
the application facts, principles and 
associations. 


items. modified true-false items are 
used, the directions should indicate 
either that only the italicised words 
may crossed out and the correct 
word written in, that any word 
may crossed out and the correct 
word written in. 

Directions covering the scoring 
guessing. The student should in- 
formed either NOT GUESS 
the answers will scored double 
off for errors, PENALTY 
CORRECTION FOR 
GUESSING WILL MADE. 
Note: Strictly speaking, the formula 


which designed 

correct for its applica- 
tion, limited penalty double 
credit deducted for errors. The for- 
mula has way determing 
whether not the student guessed 
and missed the item, whether not 
was sure the item but was mis- 
informed and therefore missed it, 
whether just guessed and missed. 
the last analysis, the use this 
so-called formula for the correction 
guessing hardly worth the time 
required. 

Rules for scoring those items which 
are omitted the student either ac- 
cidentally intentionally. the 
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penalty for guessing mot used, then 
the student should answer all objec- 
tive this correction 
used, then omit only those items 
which your answer would 
pure nearly complete guess, 
all items which you have “good 
hunch” better should answered. 
Over long period time, you will 
tend gain more than you will lose. 


Directions for matching association 


questions should indicate that 
answer may used only once and 
that some answers need not used 
all (the number answer 
response items usually exceeds the 
number stimulus cue words, e.g., 
stimuli words and response 
words) response word may 
used often necessary select 
the correct answer. Note the amount 
credit allowed for the latter type 
matching item may given 
double weight compared with the 
former type question. 


Specific techniques for answering ob- 
jective questions include the following: 


Glance through all the pages the 
examination determine the kinds 
questions, the length the examina- 
tion, the time allowed, the credit per 
type question and other details. 
Rapidly answer all questions which 
you are reasonably sure. through 
the examination second time and 
ponder those items which cause diffi- 
culty. 


record more than one answer 


for each multiple choice, true-false, as- 
sociation, matching item and the like, 
unless you are specifically allowed 
so. double answer usually 
scored incorrect. 

not write “over” the blank 
completion item and then include 
paragraph. This practice very 


January 


annoying the scorer and usually 
receives zero credit. 


the best you can all ob- 


jective items which you not 
readily recognize. About five ten 
percent the objective test may 
seem new you. This due the 
intensive and extensive sampling and 
tends increase rather than decrease 
the discriminatory power and validity 
the examination. Remember that 
certain items will probably seem new 
your fellow students well. 


General Information Prior the 


Examination 


Prior the administration the ex- 
amination, your instructor should discuss 
with you the following points: 


Re 


reasonably definite description 
the material and subject matter for 
which you will held responsible. 
This may take the form list 
books chapters, selected topics, areas 
subject matter, the course study, 
and the like. 

The weight assigned the 
major units the course should 
stated. 

The instructor should outline the 
types questions used the 
examination. Excepting for some spe- 
cial reason, novel types questions 
should not “sprung” the stu- 
dent. 

The amount credit per type 
question should stated. This will 
assist the student apportioning his 
time and effort. 

The method scoring the various 
types questions should discussed. 
The relative (not the curve) method 
suggested for objective questions 
and the absolute system suggested 
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for the essay and problem solving 
type questions. 

The student should informed 
the relative weight attached each 
_examination determining the final 
grade, this varies with each instruc- 
tor. (the student) should know 
the weight the class and the final 
examinations relation class work, 
laboratory work, cetera. 


Information suggested above will 
assist the student reducing the emo- 
tional tension often attached exam- 
inations. Such information also has 
strong tendency encourage the in- 
structor formulate his plans. ob- 
serving the above suggestions, the 


validity the examination will tend 


increased. 
Summary 


Since the instructor the umpire and 
the student the player, only fair 
that the participant should know the 
“rules the game” according which 
his behavior will evaluated, The con- 
struction, answering, and grading ex- 
aminations co-operative activity. 
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obtain the best results, there should 
intelligent understanding between 
the instructor and the student, the 
mechanics involved. The more the stu- 
dent understands the difficulties con- 
structing valid examinations, the less 
likely will guilty unjustly 
criticizing the instrument which 
judged. And likewise, the more the 
instructor aware the student’s dif- 
ficulty trying answer ambiguous, 
poorly defined questions, the less willing 
will blame the student for poor 
results. Most students not object 
poor grade course when their 
own responsibility, but they object 
and rightly so, their unsatisfactory 
grade partially due poorly con- 
structed 

Co-operation needed the part 
both the instructor and the student 
understanding the other fellow’s prob- 
lem. The construction valid, well 
written, fair examination, gives the stu- 
dent opportunity demonstrate his 
knowledge and application the par- 
ticular subject, and the instructor will 
more nearly attain his desired goals. 


Next creating human soul, the divinest thing life educate 
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GERALDINE 


When look closely your photograph, 

solace your absence you know, 

While can feel your steadfast earnest glow, 
miss the brilliance your eyes’ quick laugh. 
Then your other picture admire 

The eloquence your mute constant gaze 


And firmly repressed feeling, yet the rays 


miss there your wit’s bright flashing fire. 


Thus portrait might have you 
Dare expect see your self entire; 
Too many varied aspects has face 
Like yours, for any picture true. 
will eyes not find their whole desire 


Until your self can take your portrait’s place. 


The Gardener Sid 


Pessimistic Parable for Progressives 


THE days Suleiman, there lived 
the valley Sid Cadi exceed- 
ing great wealth, Ibrahim ben Safed 
(may rest Ibrahim hon- 
ored the Prophet (blessed his beard! 
and waxed richer year year, both 
goods and those things dearer the 
heart good man than gold and 
jewels. His wives lived amity one 
with the other, and their sons grew 
brothers, sons one mother. 

the years advanced upon Ibrahim 
(may rest peace! and his wealth 
increased apace, found the manage- 
ment his estates grow irksome. 
had stomach for casting accounts 
when would fain seated the 
shade his arbor, recline his 
seraglio and regaled with the undu- 
lating rhythms his callypygian danc- 
ing slaves. So, seeing his sons grown into 
manhood and seeing them show marks 
wisdom, behooved the sons 
sagacious father, called them him, 
and gave unto each them the steward- 
ship over one department his domain. 

the eldest, Ali ben Ibrahim, was 
given the management the fields, the 
overseeing the husbandmen, and the 
shepherds, and the herders camels. 
the orders Ali was the millet 
sowed and the corn reaped; his com- 
mand was the hair clipped from the 
goats and woven into tents; chose 
which the fleet mares and snorting 
stallions were offered for sale 


the great horse fair Attaran; and 
his judgment were all affairs the fields 
and pasture-ranges ordered. 

Shofed ben Ibrahim, because 
was shrewd with the shrewdness sur- 
passing that fox the hills, his 
father entrusted all matters having 
with his traffic with the merchants and 
brokers Cairo and Aleppo and Bo- 
khara. moneys were put out till 
Shofed set the rate usury and passed 
the probity the borrower; was 
who decided whether foreclose 
extend loans; was who set prices, 
and was who bought and sold. 

The third son, Cassim ben Ibrahim, 
being clever Eblis, his ability 
make black seem white, and being 
passing adroit the cozening women 
and knowing all the tricks whereby 
anger assuaged, and how raging 
shrew can made purr kitten, 
was given charge over the affairs the 
household. Not only his own wives and 
children called him “Lord,” but also the 
wives and the children his brothers, 
and even his father’s wives. All matters 
having with the slaves the 
household, the hired servants, came 
the hands Cassim. Guests were 
greeted him, and his bidding were 
all things needful done with dispatch 
and goodwill. 

The youngest the sons Ibrahim 
ben Safed (may rest one 
Abou, being yet young years and not 
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having tried his wisdom, and being given 
flights fancy and the temptations 
was deemed worthy over- 
seeing the gardeners their work. 
Think not that Ibrahim (may rest 
peace!) thereby made light his son 
Abou—for not all the Valley Sid— 
nay, not all Asia—were there gardens 
compare with his. Nor did Ibrahim 
(may rest regard more his 
flocks and his herds, nor his far-flung 
commerce—nor even his wives, than 
did these gardens. They were the solace 
his age, the pride his life. 

For lo, these many years, gardeners 
skilled their art had toiled. They had 
digged and planted and pruned and 
trimmed, that now the gardens were 
the wonder all who beheld them. 
blade grass but was trimmed 
exact length—and woe unto the gar- 
dener whose area one grassblade dared 
point toward Beirut when should lean 
toward Beersheba! The paths were 
arrow-straight, and paved with stones 
from the river, each stone round 
loaf and polished like beryl. The bor- 
ders flowers were straight, and even 
the blossoms were all height, and 
spaced that the distance from the first 
the second varied not the breadth 
hair from the distance from that 
the next. 

Where one pathway polished stones 
passed over another were fountains, cun- 
ningly wrought out marble from In- 
dia. These held statues after the 
manner the barbarian unbeliever, for 
the follower the Prophet (may his 
toenails hollowed! not allowed 
grave images things living, but 
streams water flowed over grills and 
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fretworks, arabesques lacy and grace- 
ful that they seemed wrought not from 
hard marble, but rather from the sighs 
the houris paradise. These were 
contrived that the water and the breezes 
gave forth constantly music sweet 
Israfeli himself would leave his lyre 
listen. 

Against the walls the garden grew 
fruit trees—peaches and pomegranates 
and pears. The branches grew firm and 
straight along the wall. Each branch 
the right was like unto its sister the 
left, both length and thickness, 
number leaves and the fruit bore. 
Each pomegranate the left was bal- 
anced one its size and color the 
right; not only this—the trees facing 
walls were like reflections mirror. 
skillful. was the pruning and the 
training these trees that until one 
touched them with his fingers tasted 
the fruit from their branches, might 
think that Ibrahim (may rest 
peace!) forgetting the precepts the 
Prophet (may his turban exalted!) 
had called artificers Cathay who 
work such things from jade and ebony 
and chrysoprase. 

another part the garden were 
trees dwarfed and trained into fantastic 
shapes after the manner the little men 
who are said live the islands Ci- 
pango. Some took the form initial 
letters the most sacred chapters 
Al-Koran; others pairs fours 
formed designs marvelous intricacy— 
repeating the designs the arabesques 
the gates and the carving the 
fountains. 

Hedges straight and exactly 
square that master masons working 
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stone could not have made straighter 
more true, divided the one part from 
the other. Arbors seemed rather have 
been wrought craftsmen working 
rare stone than the growth tree 
and bush and vine. 

short, all the gardens Ibrahim 
ben Safed (may rest there 
was not one leaf out place, nor did 
any part fail counterpart balance 
it. Nature was made imitate art, nor 
the smallest particular was she al- 
lowed shew forth her work unim- 
proved the hand man, And the 
fame these gardens spread beyond 
the Valley Sid, and beyond the con- 
fines Asia, that city the world 
but what heard their praises sung 
those whose good fortune had been 
behold them. 

Now when Abou ben Ibrahim took 
unto himself the governance this part 
his father’s domain, his soul was 
troubled and his heart was heavy within 
him. The cunning 
seemed him wasted, for felt 
his heart that Nature could shew forth 
more beauty and joy than ever man 
could achieve. When the gardeners, 
working rule their fathers and 
their fathers’ fathers, ruthlessly nipped 
from the pullulating shrubs every bud 
but the few which would grow into 
matched branches trained along 
walls; when tender branches trees 
they tortured into unnatural shapes and 
bound them with wires; when flower, 
pulsing with life and the joy living 
put forth bud plane not accord 
with the plan and they took before 
bloomed, lest mar the symmetry 
the garden; when plant shrub 
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vine tree was allowed grow its 
forebears had grown, Abou grew sick, 
and could not contain his annoy. 

Saying naught his father, nor his 
brothers, Abou set himself grow 
garden which the true natural beauty 
each plant could shew, not ham- 
pered with pruning shears nor tortured 
frames. Peaches and pears and pome- 
granates planted, and when the gar- 
deners would fain trim them and train 
them, said them nay. Pleasant paths 
laid out, and bordered them with wild 
flowers, planting seed from the hills. 
low corners made build pools that 
were like the limpid pools the val- 
ley, rock bordered, with reeds and papy- 
rus swaying gently, leaning over kiss 
their reflections. Waterfalls contrived 
that were like the rills tumbling down 
from the mounatins. 

When the gardeners knew these were 
his orders, they did bade, but with 
grumblings and sore with misgivings, for 
the thing was not what they knew from 
their fathers, and was not the good 
Ibrahim (may rest peace!) had 
ordered his day, But Abou abode 
the voice his conscience, and pruned 
not, nor altered the face the natural. 

And came pass that his father, 
Ibrahim (may rest peace!) re- 
turned from journey, and beheld the 
work his son. saw that the paths 
were curving and the stones the path 
were not polished; saw that his foun- 
tains marble had been filled, and that 
now there were only clear pools like the 
pools the valley; and found fruit 
growing trees not trellised trained 
along walls, but growing even grow 
the trees the woodland. And was 
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exceeding wroth, and called Abou, 
and upbraided him. “Wottest thou not, 
son, that from the days thy child- 
hood this garden suffered change? 
Nay, father before (may rest 
had thus planned it. And now 
who thinkest thou art, that thou uproot- 
est choicest trees and fillest foun- 
tains? These curving paths displeas- 
ing, and for thy pools and thy trees, 
they more fitting for the wild, un- 
cultivated spaces for the land 
peasant than for the gardens Cadi. 
old man, and Allah willing, may 
the delights Paradise (where the an- 
gels will surely allow such abortions 
these thou deemest garden); but 
till that day come, Ibrahim, and 
these acres. will not that this 
work unfilial hands allowed. Re- 
store thou, best and quickly thou 
mayest all this its former estate.” 

But Abou would not, without words, 
undo work his heart had gone into, 
spoke thus his father, “Oh, Father, 
may thy days long this thy land. 
true that from the time 
childhood there hath been naught 
changed. But doth not please thee 
walk these paths where each turn 
brings new vista, where the beauty 
Nature shows forth, but where her 
thorns are not? And look you, father. 
Are not the pears and the peaches and 
pomegranates these trees more 
number and greater size than the 
poor trees that were trained the wall? 
And see you not the birds, how they flit 
hither and yon and hearest thou not how 
they sing their joy? When things 
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childhood, the birds would not venture 
thither, for the garden seemed court 
palace and not place for rejoic- 
ing. Meaneth naught that the plants 
reach toward heaven thanksgiving, 
and burst forth with bloom and with 
new leaves?” 

But the old man would not cajoled, 
and berated his son. Then answered 
Abou, Father, may thy joys the 
hairs thy beard. But thou sayest, 
ere long time shall pass, thou mayest 
gathered the bosom the Prophet 
(may his breath scented with lilies! 
and then thy estates will brothers’ 
and mine. The old order changeth, and 
what has been pleasing thee griev- 
ous us. Pray, then, Father, let 
call brothers, and see they think 
not do.” 

Ali and Shofed and Cassim came 
into the garden, and heard what their 
father had said his youngest. And 
they harkened Abou, and were patient 
while explained his ideas. But when 
they had heard, they waxed wroth, and 
shewed more anger against Abou than 
had his father. “What, Foolish One” 
they cried one man, “Canst thou not, 
while have management over many 
and great affairs, order even garden? 
And that when was ever should 
be, and needed change? Thinkest 
thou that thou art our father, that thou 
shouldst work such iniquitous changes? 
Livest not Ibrahim, our father? this 
not his land? And when comes the time, 
(may far the future) that our 
father goes hence solace the lonely 
houris Paradise, thinkest thou that 
thou alone, the youngest and most stu- 
pid, shall inherit his wealth? Nay, child 
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Darkness, not so. These gardens will 
then ours, and would have them 
they have been. See thou that thou 
uprootest these peasants’ trees and 
vines; restore the straight walks and the 
hedges; put back the fountains, and 
train again the fruit trees the trellises 
and the walls. See it.” 

And Abou was cast down, and exceed- 
ing great sorrow was his. called 
his gardeners, and set them doing the 
bidding his father and brothers. But 
would not that all had planned 
for naught, made great show 
restoring those portions the garden 
which the old man and his brothers 
came most, But the remote reaches 
worked his pools, where reeds and 
papyrus bent kiss their reflections, and 
where cranes and ibis waded the shal- 
lows. And rocks set into the banks, 
and planted about them, that they 
were like the glens where the hills 
meet the valleys. 

And came pass that worked, 
his father and his brothers came upon 
him, and their anger waxed greater. 
And they forced him fill the pools 
make the ground level, and train 
and trim trees like the letters Al- 
Koran. Abou bent their wishes, but 
yet another part the garden 
nurtured fruit trees which were like unto 
trees, and not the work artificer 
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jade and ebony and chrysoprase. And lo, 
his father and his brothers came upon 
him, and laid abuse till poor Abou 
knew not his head from his feet. 

often happened that they made 
Abou alter his plans and restore the 
part the garden which was work- 
ing the state the old days. And 
came pass that they said one 
another, “This young brother ours 
not trusted. For lo, when say 
unto him ‘Make this was’, doth 
it, but straightway goeth elsewhere 
and there beginneth his iniquitous, new- 
fangled notions.” 

Then Ibrahim ben Safed (may 
rest peace!) and Ali and Shofed and 
Cassim held council. And they took from 
Abou the governance the garden, and 
made him more than one who 
watches the laborers. But all matters 
having with the planning, and 
with the laying out the garden, they 
themselves gave the orders. The garden- 
ers they bade not take orders from 
Abou, except they endorsed his 
father and brothers, 

And the garden was once more 
had been, and Abou degraded. Heavy 
heart and sick his soul, lived 
old age, walking ever garden where 
nature was made seem art, and 
where nothing grew would, but 
men would that would. 


The whole boy comes school and teach only part 


PARKER 
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The Teacher... Remembered After 


Gunn 


The teacher 

woman 

With child her own 

weep for her when she comes die 
Alone... 


Instead 

thousand and one 

Children ... remember 

The joy learning how she linked 
With laughter... 
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Latin, Law, and Medicine 


UNAIDED reflections the title 
this paper would not benefit 
high-school and college students dream- 
ing careers Law and Medicine. 
They need intellectual light from repre- 
sentative successful lawyers and doctors 
themselves just what high school and 
early college training contributes most 
healthy growth these professions. 
Administrators schools and planners 
curricula should have clear informa- 
tion legal and medical opinion re- 
garding pre-medical and pre-legal for- 
eign-language preparation, that they 
may pass while there yet time 
ambitious young students, 

the hope doing some real ulti- 
mate good many students who might 
otherwise walk blindly paths marked 
out for them advisers sometimes 
hardly more intellectually mature than 
themselves, wrote for information and 
views the foreign-language question 
professors Medicine the Univer- 
sities Chicago, California, Texas, 
Pennsylvania, Harvard, Tulane, Michi- 
gan, Johns Hopkins, and Virginia; and 
professors Law the Universities 
Chicago, California, Harvard, Yale, 
Ohio State, and 

wrote fewer professors law 
than medicine because felt that there 
would fewer differences opinion 
upon language matters among the for- 
mer than among the latter; and this 
found some degree the case. 


All the professors law considered 
Latin capital training, although one 
insisted that much time was often wasted 
Latin because poor teaching, 
and that the value subjects depends 
largely upon the particular interests 
individual students. This, may say 
passing, obviously true, though there 
would seem valid reason for 
singling out Latin discipline espe- 
cially liable hurt through bad school- 
mastership, since all them are equally 
heir the uncertainties and inequalities 
teaching democratic America. But 
more this particular account later. 
Another evidence comparative una- 
nimity opinion among teachers 
law appeared the fact that from three 
the six law schools consulted came 
copies bulletins giving recommenda- 
tions pre-legal preparation, These 
were The Ohio State University’s “Sug- 
gestions Pre-Legal Study,” 1942; 
The University California’s “An- 
nouncement the School Jurispru- 
dence,” 1943-44; and the pamphlet, 
“Pre-Law Education,” published 1942 
the Executive Committee the As- 
sociation American Law Schools. 
none the professors medicine sent 
that there common body under- 
standing medical circles the 
foreign-language question, least 
relates Latin. Most the professors 
medicine however were agreed rat- 
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ing German well above French (one 
mentioning ratio ten one), and 
both German and French well above 
Latin from the standpoint needs 
teaching and research. There was also 
practical uniformity opinion among 
the medical schools questioned that 
Latin, for the purposes the student 
medicine, should begun, all, 
the high school, since thereafter there 
are too many other positively impera- 
tive demands upon the time the 
embryonic doctor surgeon. 

interesting, however, note that 
the two strongest expressions ad- 
herence Latin came from professors 
medicine. From one them Johns 
Hopkins are these words: 


think that high-school students ought 
have the opportunity study all three 
languages, and they expect 
college should required study all three. 


And from Dean Kostmayer 
the School medicine Tulane: 

Many guides and counsellors medicine, 
recommending the study Latin, 
look this study, fear, mainly 
acquired memory medical terms and 
aid the technique prescription- 
writing. However, this far from own 
thinking. 

believe with you that Latin practi- 
cally indispensable basis for fine English, 
and that should intelligently studied 
high school well college, order 
for the student profit most this study. 


There hardly need emphasize the gen- 
eral cultural worth the study Latin, but 


*To judge from the results modest re- 
searches the men Law, greater extent than 
those Medicine, are willing depend 
intellectual persuasion, assertion stand- 
ards, rather than rigidly laid down require- 
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the spendid mental discipline its exact- 
ness usually overlooked, would far 
make the study Latin both high 
school and college absolute requirement 
for entrance into medical school. 


And judgment Latin only 
little less enthusiastic comes from pro- 
fessor medicine Harvard: 


think prepared agree with you 
that Latin should started, all, the 
high school and not college. the purely 
technical side, you put it, nomenclature, 
prescription-writing, and the like, may 
provided medical dictionary. the 
other hand find own teaching that 
background Latin does facilitate more 
rapid comprehension the mulitude 
technical terms thrown the student dur- 
ing his first two years medical school. 
far greater importance, however, the 
fact that knowledge Latin helps one 
very much obtaining clear under- 
standing the fundamentals grammar. 
you know, medical and scientific writ- 
ing this country are not very good; and 
the opinion good many that 
Latin offers better training the theory 
and practice language instrument 
expression than English does. Very few 
are very stiff-necked about this matter, 
however, and the Admissions Committee 
pays very little attention whether not 
prospective candidate has taken 


comment the last sentence 
should say here that none the profes- 
sors replying inquiries presumes 
speak full for all his colleagues, 
and although the foregoing quotations 
witness powerfully the value Latin 
pre-medical training, must said 
that several correspondents ap- 
parently see without regret the practical 
disappearance the Latin requirement 
for medicine. view the matter they 
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are wrong this, for seems clear that 
medicine, and science general, need 
Latin for precisely the same reasons 
those urged professors law. Let 
consider some these reasons, they 
have been given me. 


Chicago and Ohio State referred me, 
for expressions their convictions, 
statements regarding the foreign lan- 
guages published the “pre-legal- 
training” bulletins, and from these 
shall quote later. Individual opinions 
from other institutions read follows: 


From California: 


full and adequate command English 
not readily obtainable without knowl- 
edge Latin, provided Latin really ac- 
quired. And full and complete command 
English expression one the prime 
necessities the equipment lawyer, who 
above all else must clear and persuasive. 
This seems itself more than 
enough reason make the study Latin 
preparatory schools the highest im- 
portance. 


From 


extremely difficult for answer 
your letter concerning the attitude our 
faculty upon the value Latin for the con- 
faculty who would not glad have 
our students come with foundation 
Latin, for the reason, other, that 
many Latin sentences and phrases are found 
the law reports. 


essay The Classical Journal, October, 
1943, entitled “The Humanities Absolutist 
World,” Professor Roscoe Pound, the Harvard 
Law School, upholds Latin with authority and 
power. 
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happen one the old fogies 
who thoroughly convinced that the neg- 
lect the classics tragic. Certainly the 
college graduates coming the Law School 
present are the whole much less able 
handle the English language than they 
were day student. Since speciali- 
zation and vocational training have com- 
menced high school and junior college, 
the men who enter professional schools 
seem have body common know- 
ledge. This makes extremely difficult 
put new legal and social problems against 
common background. 

There was time when reference 
the classics the Bible evoked intelli- 
gent response. present goodly percent- 
age the class merely looks blank such 


From Yale: 


think that fair statement that 
many law teachers are astonished the 
lack facility and accuracy the use 
the English language college graduates 
who come law school. Since much the 
activity lawyers revolves around the use 
the language, this is, opinion, the 
chief defect pre-legal training. not 
mean that necessary for lawyer 
have style the highest literary quality, 
but extremely important that able 
express himself clearly and concisely, 
both orally and writing. Many entering 
law students are unable this, with the 
result that some law schools feel obliged 
give instruction (in legal context) 
English composition. feel that they should 
not obliged this, and, furthermore, 
that considerably less effective when the 
student probably over twenty-one than 

not shared others, that intelligent and 
thorough training Latin contributes very 
However valuable subject may ideally, 
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those studying it. should personally, how- 
ever, favor continued emphasis Latin, 
and consistent effort obtain the best 
experience that first-class teacher can 
make extremely interesting. 


From Michigan: 


regard reasonable knowledge 
Latin essential the proper under- 
standing the English language and 
distinct aid both speaking and writing 
English. 

far the law concerned, Latin 
longer has technical value, but its virtue 
rests almost entirely upon the facility which 
affords the one who has mastered 
expressing himself concise and accurate 
oral and written discourse. certaintly 
would recommend for study, the high 
school level, anyone who intends 
practice law. view numerous other 
subjects that should explored the 
prospective lawyer, would not devote time 
the college level unless the student 
happens possess special and rather un- 
usual interest Civil Roman Law. 


professor law the University 
California, not quoted above, ex- 
presses mild belief that Latin not in- 
dispensable good English: 


The value Latin for law not 
easy matter appraise. certainly not 
necessary study Latin order under- 
stand the few Latin tags which have been 
retained the Anglo-American law. 
have many outstanding examples 
excellent writers English who know 


The “resistance” here referred can over- 
come informed and favorable administrative 
attitude, and probably other means. Clubs, 
panel and round-table discussions, state and na- 
tional gatherings, and general the multiplica- 
tion techniques organization, create, least 
according observation, hardly ripple upon 
the sluggish educational surface. 
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little Latin and less Greek that any 
claim that Latin indispensable skillful 
use English clearly disproved. 
arguable whether better results can ob- 
tained from direct training English 
the indirect method studying Latin. 
Probably both methods properly pursued 
would give good results. 

From own experience should say 
that year Latin, which inflected 
language, great aid the understand- 
ing English grammar. also gives vo- 
cabulary foundation for English words. Fur- 
ther study most cases waste time 
this country. The teaching usually poor 
and the study not carried far enough. 
the institution offers and the student able 
take enough work obtain something 
like the mastery the language possessed 
graduate the English public schools 
and universities, the student would have 
something valuable. Whether the time 
could better spent study the 
natural sciences the social sciences de- 
pends much the interest the student. 
ridiculous speak the humanistic 
value the classics when nine out ten 
students who take five six years the 
work this country can nothing more 
the end than dig out painfully and 
slowly translation the text. 


There familiar ring the unsup- 
ported assertion here that there are many 
splendid writers English among 
who know Latin, for have heard 
more than once before. could only 
have the names such persons, and 
confirmation from their lips! far they 
are unknown me. Winston Churchill, 
Will Durant, and William Allan Neil- 
son will not serve witnesses against 
relative indispensability Latin for 
English, for regardless their some- 
what “cavalier” attitudes toward first 
hand knowledge Latin linguistic 
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and literary nutriment, well known 
that they had plenty Latin and other 
foreign-language training, and 
hardly possible for them therefore 
convince that had vital influence 
the “processing” their admirable 
styles. credit their statements fully 
should need absolutely know what 
these men would like reincarna- 
tion deprived Latin. 

That the teaching Latin America 
poorer than other teaching plainly, 
use word from the letter, “ridicul- 
ous.” Why give arbitrarily the palm for 
dishonorable ineffectiveness group 
teachers whose very preparation 
one the admittedly most solid 
subjects demonstrates least average 
supply intellectual and pedagogical 
acumen? And why omit mention the 
notorious fact that the past two 
decades more the prestige depart- 
ments Latin have been systematically 
undermined the passive neglect 
responsible administrators, say noth- 
ing their sporadic outbursts active 
hostility. 

regards comparison the value 
Latin pre-legal training with that 
the social sciences, may freely ad- 
mitted that the latter ocupy high place 
the lawyer’s upbringing. But they 
have little nothing with the 
exactions required for the develop- 
ment language capacity. They are 
relative maturity, whereas Latin even 
judge only the testimony recorded 
this paper, one the primary 
“firsts.” 

And now, summing the case 
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Latin for law, take advantage 
statements appearing two the legal 
“bulletins” previously mentioned. From 
the “Suggestions Pre-Legal Study” 
The Ohio State University, 1942, 
have: 


The English language lawyer’s basic 
tool. deals the communication 
professional ideas clients, judges, and 
other lawyers. The usefulness all the 
rest this training limited his ability 
express himself clearly both orally and 
writing. English Composition, Speech, 
and English Literature are areas study 
which are intended make direct con- 
tribution the acquisition this 
study foreign languages, modern 
ancient, develops larger vocabulary, 
awareness word meaning, and struc- 
tural and grammatical problems. addi- 
tion, the study foreign literature 
broadens student’s intellectual horizon, 
deepens his understanding human nature, 
and contributes especially knowledge 
fundamental English. 


And from “Pre-Law Education,” pub- 
lished (1942) the Executive Com- 
mittee the Association American 


Law Schools, this (p. 6): 


The pre-legal student should follow 
plan study which will assure adequate 
foundations for broad culture. Such 
plan should include among its objectives: 
(1) well-grounded facility the use 
English, written and spoken, and wide 
acquaintance with the best English litera- 
ture; (2) introduction Latin the 
basis modern language and the cultiva- 
tion least one modern language other 
than English point which may 
used freely reading;. (five other 
objectives follow). 


seems very safe say conclusion 
that the detractors Latin, and the 
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more passive “Thomases” who “doubt” not teachers the classics, who 
its title high place high-school suspected selfish concern 
college programs, will have considerable for “vested interests,” that are speaking 
difficulty “laughing off” the generally here, but conscientious, “hard-headed” 
eulogistic depositions here presented leaders two our most honored pro- 
fresh from schools law and medicine. 


Education does not mean teaching people know what they not 
know. means teaching them behave they not behave. 
not teaching the youth the shapes letters and the tricks numbers, 


and then leaving them turn their literature into lust and their 
arithmetic roguery.—RUSKIN 
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MISSION the most important 
training objective quoted directly from 
basic field manual military training 
published the War Department. 
Basic instructional practices for the train- 
ing the Army the United States are 
outlined this manual. Detailed instruc- 
tions for military training are contained 
field manuals and technical manuals, 
mobilization regulations, training 
circulars, and other training directives 
for the components the army. 

Secondary education has had career 
contemporaneous with the achievements 
our history and the crises through 
which have passed triumphantly. 
can point with just pride the strong 
and enduring progress our schools. 
Our hope for the future lies this fact. 
Educational development, well our 
political history, has experienced circum- 
stances and individuals causing obscure 
moments. Conversely, there have been 
others who have sired ideas and 
methods educational practice that 
have way been deterrent 
progress. 

Education’s mission today de- 
veloped from its historic past still the 
same. Yet the direction that mission 
for today and the immediate future 
not altogether clear. From period 
comparative freedom action educa- 


Training and Secondary 
Education: Comparative Study 
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tional procedure during pre-war days, 
has been burdened with rationed 
program practice. Imposition such 
curtailment has been necessary. The 
“Progressive Period,” view its 
varied schemes instruction, has its 
principal motive satisfaction student 
interest and development student 
activity. 

Fortunately, perhaps, the educational 
objective today the secondary level 
has its primary purpose preparation 
for war. That may brutal way 
express the intent the school program. 
Yet essentially the truth. Pre- 
induction programs are designed 
definite effort prepare youth for active 
and intelligent participation the war 
effort. There definite purpose 
view for the more narrowed, specialist 
training. Lack time means elimination 
educational frills today. the period 
freedom action such expenditures 
educational effort would not have 
been considered extravagant. result 
awakening our educational spirit 
has become more centralized. 
cal parlance there greater unity 
purpose than before. 

historic fact that the Army 
has had success previous conflicts. 
Today are experiencing victory and 
this, know, has not come easily. Con- 
sidering the ability the army take 
offensive action combat, secondary 
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the means behind this progression 
definite end—success battle. 

Training management the planning 
and direction training the most 
effective means for accomplishing the 
training mission—again success battle. 
state their purpose simply, our schools 
endeavor prepare their product for 
success solving life’s problems. This 
the basic motive the school’s cur- 
ricula. 


Underlying the school’s program 
training there are certain attributes 
which tries encourage. Examining 
some the qualities developed 
good soldier, there distinct simi- 
larity purpose the two programs. 
These qualities are: 


Morale 

Discipline 

Health, strength, and endurance 
Technical proficiency 

Initiative 

Adaptability 

Leadership 

Teamwork 

Tactical proficiency 


AM 


great diversity principle can 
discerned here. The schools, particularly 
the vocational schools, make direct 
effort develop high degree techni- 
cal proficiency various skills. The 
ability sell your skill for self-support 
the essential purpose formalized 
education. 

for tactical proficiency 
parallel the school, can compared 
with that training given students leading 
them application what each part 
his curriculum must play the task 


education should aware some 


the team whole. liberal in- 
terpretation the term known that 
the school endeavors develop attitudes 
originality. Another way express 
this say that the school helps the 
student become tactful order get 
along with others. 

The responsibility and control train- 
ing within army unit function 
command. Subordinates 
leadership are informed the plan with 
statement the objectives and stand- 
ards achieved. the leadership 
and initiative the subordinates, this 
command accomplished. Careful 
supervision assures fulfillment orders. 

Secondary education virtually the 
same its administration. The indigen- 
ous requirements the state 
dividual community determine 
educational policy that school system. 
the responsibility the faculty 
within that system achieve specific re- 
quirements. 

Both the Army and the schools pro- 
gress their training from the elemen- 
tary the more advanced. military 
training certain stage training 
reached, which early possible, 
applicatory tactical exercises are begun. 
This actual practical work; direct 
training for the real thing. the 
objective the school program have 

‘the student experience that which has 
been learned. Within this area instruc- 
tion, the foes recent educational trends 
have struck. many schools there 
been too avid desire foster practical 
work without being concerned with the 
concomitants discipline, initiative and 
teamwork. Other schools have satisfac- 
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torily controlled training proficiency for 
the welfare the students and the com- 
munity. 


Plans and training staffs the army 
are very meticulous their allotment 
training programs and schedules. They 
must methodical and progress from 
the easy material, through the average 
the harder. National and international 
conditions have direct bearing Army 
training programs, not only the num- 
ber men who are giving and receiving 
instruction but also what taught. 
periods emergency the instructor’s aim 
for training should directly that 
which must known. the same time 
emphasis should laid those re- 
lated points that should known. Also, 
information that would well know 
but bears great significance that 
which must learned should re- 
jected. 

times emergency more than 
sixty per cent that which will 
taught are skills. Procedures should take 
another thirty per cent with the remain- 
ing ten percent left for principles. Dur- 
ing ordinary times comparison 
objectives training would indicate that 
about forty per cent the time should 
spent learning skills, while the re- 
maining training should divided be- 
tween procedures, principles, and related 
information. Secondary schools parallel 
quite closely that job analysis their 
training. 

Military training organizations 
referred unit training. Included 
divisions unit training are practice, ap- 
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plicatory tactical exercises, and physical 
training. designed develop team- 
work and leadership, and the application 
technique and tactical doctrine for 
success battle. Quite concisely that 
restatement secondary education’s 
training objectives. 

Every field manual military train- 
ing carefully lists and explains the pre- 
scribed mechanisms instruction 
understood and mastered instructors. 
These factors are not apart any way 
from the techniques followed second- 
ary schools, The list, indicated below, 
more detailed plan procedure than 
outlined most texts the principles 
part the larger instructional plan. Yet 
not necessary include all factors 
each lesson. 

Preparation the instructor 
Explanation 
Demonstration 
Application (Practical work) 
Examination 
Discussion 


The testing program the Army has 
become most comprehensive. The Army 
General Classification Test, similar 
our tests, administered induc- 
tion and has considerable bearing upon 


eventual assignments. 
Throughout the periods training and 
service many aptitude and performance 
tests are given. the latter group the 
military knowledge tests based in- 
struction received during the basic train- 
ing period follow the principles good 
testing technique. 

recognized that the only means 
which human beings impart ideas 
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one another through the five 


cal senses. One more these senses 
must used channels the teaching 
methods most commonly employed for 
military instruction. These methods, 
listed below, have marked similarity 
those used secondary education. 


Lecture 

Conference 

Demonstration 

Group performance 

Coach and pupil method 


Group performance simultaneous 
learning under direct, centralized super- 
vision instructor which includes 
the following four distinct steps: 


Explanation 
Demonstration 
Imitation 
Correction 


The coach and pupil method, never 
method, achieved pairing off in- 
dividuals having them act alternately 
coach and pupil. teaching each other 
something already demonstrated, the in- 
dividual stimulated think well 
do. Alertness, powers observation, 
and more detailed knowledge the 
subject matter may achieved from 
this technique. However, must 
properly applied and very carefully 
supervised. 

Audio-visual aids the army have 
shared the great emphasis they have 
received the past decade secondary 
education. the past three years, for 
example, the number training films 
released production military 
subjects has increased from forty more 
then seven hundred. The silk screen 
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process has been particularly useful 
reproducing color training aids large 
enough used large groups 
undergoing instruction. 

Lesson analysis, necessary for the 
cient use available time allotted for 
the presentation subject matter 
either field instruction requires the 
following means approach outlined 
Army Training Manual: 


What the scope the subject 
matter? 

What must the instructor 
achieve this? 

What student preparation neces- 
sary? 

What methods will most effec- 
tive? 

What are the possibilities arousing 
and maintaining student interest? 

What methods can used requiring 
the students apply previously 
learned material? 

What type examination would 
most suitable? 

What points are summarized? 

What will the time allotment for 
the method instruction used? 

10. What training aids are necessary 
and available? 


The usual list common errors 
instruction and advice instructors 
offered any text teaching 
methods equally applicable both the 
army and the schools. 

Most secondary schools make every 
effort plan field trips and excursions 
means developing practical interest 
the subject. army training pro- 
grams tactical walks, terrain exercises, 
field exercises, and maneuvers are all 
examples developing tactical profi- 
ciency the applicatory method. 
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After comparing the similarities the 
two categories instruction, what are 
some the indications the greater 
effectiveness military training? The 
soldier’s direct reaction command and 
the effective results inattention are 
acknowledged. The school does not, be- 
cause its democratic urge and greater 
freedom time, endeavor have the 
majority its students learn mechanical 
signal given military training, 
should always set off the same chain 
actions. This type immediate response, 
indicative highly efficient training, 
would expected only certain types 
vocational schools where sets auto- 
matic action are required. 

Both the Army and the schools en- 
deavor foster one the basic rules 
learning—development initiative. 
requisite for sound instruction that the 
individual have insight into how the 
particular day’s task fits into the whole 
picture his training. Purpose in- 
herent every activity the human 
being. Nothing can done efficiently 
unless the purpose understood. can 
neither overdone nor underdone. 
Energy will wasted either instance 
and the end will not achieved. can’t 
done right you don’t know “why!” 
Quite naturally the life and death mo- 
tive furnished the military situation 
eliminates the necessity providing 
artificial incentives. 

There one basic rule learning 
which the Army more efficient 
its supervision than the mili- 
tary training insistence made this 
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rule: right from the begining. 
wasteful and mentally retarding 
form wrong habits which must un- 
learned until the correct procedure 
mastered. 

Psychological procedures speed 
learning are basically the same for both 
fields education. These principles are 
well known and available the texts 
the subject. 

insure satisfactory training all 
states require that prospective teachers 
take certain prescribed courses educa- 
tion. Following this there period 
for supervised teaching. the Army 
similar program, necessarily accelerated, 
followed. This particularly true 
basic training centers where training 
overall importance. Refresher courses, 
observation, and apprenticeship senior 
instructors the policy followed many 
Since prescribed programs train- 
ing are emphasized, 
initiative for improving instruction ac- 
cording personal whim discouraged. 
Carefully prepared subject schedules, 
supplemented with training guides in- 
dicating time allotment, subject matter, 
and methods must followed. Mis- 
interpretation and failure adhere 
the training program prescribed 
those conducting instruction are two 
common errors teaching. Disobedience 
orders usually results failure 
reach the desired objective the alloted 
time. However, not inferred 
that initiative altogether for- 
bidden. Ideas for improvement train- 
ing are always encouraged any or- 
ganizational plans and training staff. 
After careful experimentation new tech- 
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niques are duly acknowledged and used 
part the training. 

support the constant search for new 
training ideas facilitate and supple- 
ment the proper training procedure, 
Robert Patterson, Under-Secretary 
War, made this. statement: “The ideai 
officer not afraid anything—not 
even new idea.” The army instructor 
teaches the principles and practices 
military science and the measure his 
teaching success how well and how 
rapidly his objective reached. 

Realizing that constant supervision as- 
sures effective training, successful super- 
visors approach the class with plan 
rating form the most 
often used and the most acceptable. 
Its chief advantage that all factors 
are considered. Almost any text super- 
vision the secondary school suggests 
type rating scale which applicable 
almost any teaching situation. Sum- 
marization the end such ap- 
praisal, indicating strengths and weak- 
nesses observed, most important for 
the improvement future instruction. 

Constant check training, since that 
the particular means achieve ulti- 
mate success, required and regularly 
conducted army installations assure 
the necessary “follow through.” Strict 
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Not even genius can afford ignore the wisdom the 
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adherence program careful ob- 
servation vital active and effective 
supervision. should not, however, 
carried the point harassment. Our 
continued successes and ultimate victory 
will the reward for the time and 
vision. 

The need for military 
day such vast scale apparent. 
Fortunately, the immediate causes will 
not always present. Secondary educa- 
tion will always needed but will al- 
ways concerned with high aspirations 
and worthy ambitions for betterment. 
Both have acknowledged weaknesses. 
Under emergency conditions military 
training must the alert for im- 
mediate changes and intensify its pro- 
gram accordingly. result highly 
accelerated course action has been de- 
veloped. The school should accept active 
patience but especially watchful and 
carefully appreciate the accelerated train- 
ing program. Today, the school leads 
bifocal life—hope for the future and 
meeting its current problems with cour- 
age, initiative and contentment. Freedom 
one the watchwords the struggle. 
Both fields instruction must accept 
their responsibilities and prepare for to- 
morrow with earnest efficiency. 


Children Also Need Believe 


OLDER conviction that does 
not matter what man believes 
most certainly wrong from number 
approaches. From the point 
view the international situation, 
becoming increasingly apparent that 
anything, Political “know-nothingness” 
simply does not hand hand with 
peace with stability. Perhaps part 
the West’s tragedy the moment 
that, having been trusting skepti- 
cism the past, lacks the fundamental 
capacities formulating positive opin- 
ions regard social organization 
which will substitute order for chaos. 

Not only the collective sphere 
beliefs matter, but,.as are increas- 
ingly realizing, the individual sphere 
they are most important. The signs, 
moreover, which point the direction 
the significance belief for the main- 
tenance mental and social health for 
individuals are growing. few them 
may noted with profit here: 

Henry Link his bestseller, 
THE RETURN RELIGION 
(1935), pointed out, from the viewpoint 
practicing psychologist, that the 
believing person tends less liable 
neurosis and other forms personal 
disorganization. Among other things, 
Link claimed that the person who 
able organize his beliefs around essen- 
tially religious values “stronger” 
personality the sense that such be- 
lieving gives balance and poise per- 
sonality. 


Everett Stonequist set forth 
rich concept the interpretation 
behaviour THE MARGINAL 
MAN (1937). The theme this book 
that persons who stand “outside” all 
systems value belief tend have 
high chances social and mental dis- 
ability. Stonequist wrote especially 
the plight the second-generation im- 
migrant who could not accept the old- 
world beliefs his parents, but who 
also could not fully believe and practice 
the values the Such 
person, Stonequist’s opinion, 
marginal man, for does not fully ac- 
cept any one value-system. From all 
indications the further application 
this concept problems broken 
homes, neurosis, delinquency, and other 
types personal and social disorganiza- 
tion will lead finer and more cor- 
rect estimate the full meaning 
these behaviour syndromes. Positively, 
may said that the person who sub- 
sumes his life some value-system 
which itself single, unified, com- 
prehensive, increases 
chances becoming remaining 
“normal” personality. 

Ernest Burgess and Leonard 
Cottrell also have lent powerful tes- 
timony the effectiveness belief. 
their book, PREDICTING SUCCESS 
FAILURE MARRIAGE 
(1939), they develop one point the 
relationship between successful marriage 
and religion. The report Burgess and 
Cottrell indicates that: the longer 
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individual has received religious instruc- 
tion Sunday Schools the larger are his 
chances for marital happiness; the more 
often individual attends church the 
greater his chances for marital happi- 
ness; etc. Far from discovering that 
irreligion and successful marriages have 
valid correlation, these investigators 
have concluded that religion and happy 
marriages bear “positive association.” 
Some readers may conclude from 
these remarks that religion, the terms 
the Judeo-Christian tradition, the 
great need for childhood education. 
That well may be. any rate, 
rather clear that some positive believing 
not known detrimental the 
development personality. 
The dissipation traditional reli- 
gious values known almost all who 
have studied the problem faith our 
time. Those, however, who speak glibly 
the “decline” religion must pause 
consider the fact that ours paradoxi- 
cally epoch vital belief, but not 
belief traditional terms. is, the 
language Franz Alexander’s thought- 
provoking book, “our age 
Instead our modern world possessing 
single faith single religion, there 
society which has divided its loyalties 
among various 
which, however, involve the same moti- 
vation for life the traditional 
gions. brief list these “secular 
religions” might include: fascism, com- 
munism, nationalism, the religion 
science, the religion progress, etc. The 
“secular religions” provide constant 
threats the respectability and believ- 
ability the traditional religions. 
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Whatever the merits the tradi- 
tional and newer forms religion may 
be, may possible outline few 
the characteristics belief-system 
which are needed for growing personali- 
ties, These criteria are not intended 
exhaustive all possibilities tests. 

Belief should socially inclusive. 
The kind social outlook which draws 
circles exclude some persons because 
their race, nationality, religion, 
obviously lacking the quality uni- 
versality which our comirig world order 
greatly needs. Efforts educate chil- 
dren the realities social differences 
must basic any realization the 
ideal social inclusiveness. seek 
create unified social world, spite 
evident social differences, herculean 
task for adults; fail perceive that 
children are also part this task and 
that they, their non-adult area, also 
are faced with the same problem 
misunderstand the situation children. 

Belief should emotionally inspir- 
ing. While Santayana rightly claimed 
that the “last Puritan” now deceased, 
many teachers are unwilling accept 
his judgment. largely from our 
Puritan inheritance that have con- 
ceived education bleak, non-inspi- 
rational terms. “Truth” mighty cold 
reality many teachers and students; 
evokes intimate and personal re- 
sponse emotional character. Class- 
rooms are places rigid sobriety, where 
“feelings” are viewed with suspicion. 
But, belief should emotionally in- 
spiring. takes stirring the emo- 
tions shape the child his “central 
self.” Belief, this sense, energy 
creator; touches the springs per- 
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sonal dynamism. 

Belief should give some sense 
security. Unemotional dilettantism 
childhood education may fail provide 
growing personalities with that sense 
security which the personal bulwark 
against tragedy and disaster. While 
longer possible think that children 
not have frustrating experiences, 
nevertheless little systematic attention 
has been given the techniques en- 
abling children meet with their nega- 
tive experiences, Belief certainly one 
those assets which 
young old, may possess which under- 
girds and stabilizes life its darker 
moments. The bird whose only gaze 
the earth’s surface will never learn 
fly. Belief provides that surplus re- 
source which force like the drive 
which carries the bird its nest. 

Belief should capable its own 
intrinsic and internal growth. Just 
educators not look any stage 
personality development final 
immutable, belief must accepted 
not involving “yes” and “no” propo- 
sitions for children, but the critical, de- 
veloping espousal that which any 
particular stage seems appropriate and 
meaningful. Probably the most difficult 
and plaguing susceptibility which might 
occur childhood education regard 
beliefs that which would assume 
the function belief “all 
none.” Actually, belief any moment, 
and any stage life’s progress, 
matter “more less.” Only fluid 
interpretation education’s responsi- 
bility this direction would adequate 
the fact reality. 

But, while beliefs, serviceable, 
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should have the qualities suggested, 
they may looked upon teachers 
being the proper concern adults and 
not children. Perhaps one the 
major questionable suppositions some 
modern education its failure even 
perceive that children need believe. 
One gets the impression oftentimes that 
problems belief should reserved 
educational experience until late ado- 
lescence beyond. result this 
attitude, the problem “religious edu- 
cation” may placed essentially 
false light. The problem times seems 
the mercy either “cynicism” 
“fanaticism.” 

The cynic rather laughs the problem 
For him simply doesn’t exist. 
feels that children can get along well 
without raising issue. 

The fanatic, the other hand, 
eager rush with patent ideas and 
slogans, where not angels alone but sin- 
cere men would “fear tread.” The 
fanatic tends overlook the disparities 
conceptive horizons which exist be- 
tween childhood and adulthood. With 
his easygoing, adult standards tradi- 
tional solutions belief, the fanatic fails 
to-appreciate the highly volatile nature 
childhood formulations belief 
problems. 

deny too much and affirm too 
much regard children’s need 
believe,—this the dilemma—an un- 
true dilemma, refuse recognize 
the need for children believe super- 
ficial and popular ignorance. insist 
the purity doctrine, adult 
levels problem solving, the face 
the realities childhood experience 
superficial and unpopular 
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Sonnet 


(On reading Sir James Jeans) 


OrMEIDA KEELER 


Man makes his narrow habitat midway 
Between the atoms and the nebulae, 


And with precision instruments can see 


Beyond the stars, fixed progression lay 
The elements, and far borders stay 
trace footprint Divinity. 
But what life—creation’s mystery, 


Unknown residuum—no man can say. 


The yearning heart not bit earth 


For man with instruments analyze, 
spy upon with spectrum, lens ray. 
The spirit that came with our birth 
Draws sustenance from sources otherwise 


And claims its birthright far beyond the day. 
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Book Reviews 


Reviews not signed have been written the editor. 


BIOGRAPHY 


Abraham Flexner, Columbia University 
press, 217 pp. $2.75 
Flexner’s biography Henry Prit- 

chett the story the life and work 

educator distinction another educator 
distinction. this book, the author does 
not only portray the character and achieve- 
ments Dr. Pritchett, but indicates his 
own conception the good life. por- 
trays the family background Virginia and 
the migration the Pritchetts Missouri 
the great Westward Movement during 
the first half the nineteenth century. 
shows how people the right qualities 
can become great under the most trying 
circumstances. Henry Pritchett’s parents 
well his grandparents had those qualities 
character that have made America great. 

Much their stamina and spirit they 

transmitted their son, the most distin- 

guished the Pritchett clan. 

Henry Pritchett, the son Carr 
Waller Pritchett, teacher, preacher, and 
scientist, was born April 16, 1857, Dan- 
ville, Missouri. his youth was part 
the great West and had the trying ex- 
periences boy border state during 
the war between the North and the South, 
and was involved the conflicts alle- 
giance which divided his family. His father’s 
life interest astronomy stimulated him 
become scientist, His achievements 
student and investigator were outstand- 
ing. was twice married and his loyal 
devotion the members his family chal- 
lenges our admiration. 

His experience student and assistant 
astronomer the Naval Observatory 
Washington, astronomer the Morri- 


son Laboratory Glascow, 
astronomer the Commission New 
Zealand, instructor Webster College, 
and student Germany not only pre- 
pared him for the superintendency the 
Coast and Geodetic Survey but provided 
him background that was useful 
future work educator. superin- 
tendent the Coast and Geodetic Survey 
made important contributions the 
improvement science, suggested the es- 
tablishment the Bureau Standards, 
and served the interest his country the 
Spanish-American War. 

1900 Pritchett became president 
the Massachusetts Institute Technology. 
and Mrs. Pritchett were both popular 
with the students and were well received 
the people Boston. His ideas 
the policies and purposes the Institute 
were variance with those the faculty 
and considerable disagreement developed. 
However, succeeded getting the In- 
stitute sound financial basis and 
started the course that has suc- 
cessfully followed. 

Pritchett’s most important work was still 
come. After resigning President the 
Massachusetts Institute Technology 
became president the Carnegie Founda- 
tion for the Advancement Teaching 
1905, which position held until 1930. 
The activities the Foundation under his 
administration made lasting contribution 
American education. was under his 
direction that the Foundation experimented 
with the pension system for college and 
university professors, and was also under 
his direction that new plan insurance 
and annuity was put into effect. conse- 
quence the pension and retirement sys- 
tems was necessary set some kind 
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standards order determine who 
should eligible receive the benefits 
provided. Out this need was developed 
the interest the foundation higher 
education and the so-called Carnegie units. 
was connection with the work the 
Foundation that Dr. Pritchett made avail- 
able much valuable information the field 
education. addition his regular 
annual reports published bulletins deal- 
ing with important educational topics. 

This biography should good reading 
for administrators colleges and univer- 
sities. They could receive from valuable 
suggestions. Furthermore, contains the 
Appendix list bulletins published 
the Carnegie Foundation for the Ad- 
vancement Teaching, and selected list 
Pritchett’s miscellaneous papers 
and addresses, Such titles could very 
useful administrators well stu- 
dents education. 

Here book that can read with 
profit anybody. should very inter- 
esting Americans who wish get new 
insight into the development some 
America’s most important institutions. 
special interest students education 
and educational administrators. But 
good life study and could read with 
profit all those who are interested the 
ideas, ideals, and activities great Amer- 
ican during important period our 
history. 

Joun 
State Teachers College 
Farmville, Virginia. 


EDUCATION 


Hunt, Editor, Fourteenth Yearbook 
the National Council the Social Stud- 
ies. 186 pp. $2.00. 


This book joint enterprise edi- 
torial board the National Council the 
Social Studies. consists seven chapters 
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written specialists the field inter- 
national relations, who are not members 
the National Council the Social Stud- 
ies, with final chapter suggestions 

The volume unique that each chap- 
ter has been written different con- 
tributor and, while each chapter com- 
plete article itself, there both unity 
and co-ordination the whole. The vol- 
ume deals with the fundamental principles 
American citizens must keep mind 
planning for world order. The several 
contributors have 
their convictions but not present any one 
plan the way world peace and order. 
Instead, national and international needs 
are pointed out and variety proposals 
are made aid the citizen arriving 
decisions future policies. 

The book begins with the argument that 
consideration the peace definite 
and vital part the war strategy order 
(1) win the war, (2) prepare for 
the transition period from war peace, 
and (3) plan for permanent world 
order with security for all. this latter 
point which has received the greatest em- 
phasis since this “is one the greatest jobs 
which humanity has ever tackled and re- 
quires long study advance.” 

The menace war civilization and 
democracy has been carefully stated in- 
dicate the need for international organi- 
zation prevent war. Our tradition and 
past policies toward international organiza- 
tion are reviewed and the citizen thus 
American citizens must come under- 
stand that neither personal security nor 
national security can had without inter- 
national security. The development in- 
ternational co-operation traced and the 
values such co-operation are shown. “We 
have learned make war interna- 
tional enterprise; now must learn 
make peace international collaboration.” 

Another major point that American 
democratic processes must made oper- 
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ate successfully stop aggression. “Any 
attempt intelligent organization inter- 
national relations will, frightening ex- 
tent, depend upon the attitudes the 
American people.” Upon the American 
citizen rests much the responsibility for 
the establishment desired world 
This indicates the role education 
building support for new world order. 
American schools, from the elementary 
through the college, must assume large 
share the responsibility for intelligent 
understanding the problems interna- 
tional relations. 

world order which must deal with 
social and economic rehabilitation, inter- 
national health problems, and educational 
reconstruction occupied and conquered 
countries, the stake the United States 
great. The United States will given 
opportunity for world leadership Amer- 
ica’s citizens are ready and willing as- 
sume that leadership. 

Citizens for New World written 
style which the average citizen will 
find both stimulating and challenging and 
book which teachers will want 
refer again and again. 

SPYKER 


DEBATING THE COLONIAL CHARTERED 
1642 1900, David Potter, Teach- 
ers College, Columbia University; 158 
$2.35. 

this dissertation only the first fourth, 
treating the Latin syllogistic disputation, 
deals primarily with colonial times. The 
rest follows 1900 the three subsequent 
and largely consecutive modes debating 
(the forensic disputation, the literary and 
debating society, and intercollegiate debat- 
ing) the nine colonial chartered colleges 
(Harvard, William and Mary, Yale, 
Princeton, Columbia, Pennsylvania, 
Brown, Rutgers, and Dartmouth). 


Miami University 
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The treatment thorough, and the vol- 
ume abounds illustrative materials drawn 
from documentary sources—lists debate 
topics current various times, rules for 
procedure, and contemporary comment. 
particular interest are the speeches, 
given full appendix, both re- 
spondent and opponent forensic dis- 
putation Brown (i.e. Rhode Island 
College) 1769 the question Amer- 
ican independence, 

The account pretty severely limited 
the evolution the modes debating 
within the colleges, though some effort 
made relate the development the four 
types discussion the intellectual cli- 
mate outside the colleges. One learns that 
the students early began rebel against 
the Latin syllogistic disputation but told 
little conditions under which they might 
previously have found satisfying and 
profitable, the relevant growth 
Baconian and Cartesian method. the 
other end the discussion, when approach- 
ing 1900, the author glances forward 
the present-day apathy toward 
legiate debating but does not show why 
was found wanting interest and 
significance. Perhaps, too, not enough 
made the history student participation 
debate management and the gradual 
replacement theological and philosophic 
debate questions timely topics political 
and social interest. 

The book gives well, however, con- 
cise manner, the factual report sets out 
give, and the author has chosen judi- 
ciously, for the most part, the information 
and historical concepts does not give 
but assumes the reader. The bibliog- 
raphy and references other works the 
field are copious. The book will valu- 
able addition the library any college 
debater, 

James Woop 
San Jose State College 
San Jose, California 
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Snyder, Bureau Publications, Teach- 
ers College, Columbia University, 147 
pp. $2.35. 

Using the definition “the local teacher 
the teacher who has attended 
secondary school the city which she 
now teaching,” Dr. Snyder makes 
thoughtful examination existing studies 
dealing with the status the local teacher, 
and also further studies the local teacher 
problem nine New York cities under 
100,000 population. 

Educational inbreeding very properly 
seen not merely resultant the poli- 
cies and attitudes public school officials, 
but one aspect the larger problem 
cultural inbreeding commonly mani- 
Amongst the interesting findings revealed 
this study are—that the problem in- 
breeding school systems exists only with 
reference women teachers; that the per- 
cent local teachers varies positively with 
the supply, inversely with the amount 
their training, positively with economic 
prosperity and size community, and in- 
versely with grade levels 
tenure laws. general, superintendents, 
board members, and community sentiment 
are agreement regarding the employ- 
ment local teachers. the New York 
cities studied, twice many non-local 
local women teachers were married—a 
conclusion reversing earlier study; travel 
much phenomenon one group 
the other; also absence and 
membership professional and civic or- 
ganizations, was interesting note, how- 
ever, that the conclusions from the study 
inbreeding and its accompanying condi- 
tions one city were means basis 
for predicting what would found 
another city. Each city manifested its own 
characteristics and pattern. 

Dr. Snyder detects tendency for budg- 
etary review, appointment the school 
board the mayor, and the city manager 


January 


high proportion local teachers. 

The clarity statement and thoughtful 
analysis evident throughout the book are 
highly commended. important prob- 
lem yet unanswered this and other stud- 
ies what extent the perpetuation 
undesirable educational practice result 
concomitant educational inbreeding? 

PUGSLEY 
State Teachers College 
Buffalo, New York 


EVALUATION TEACHER EDUCATION 
Maurice Troyer and Robert 
Pace. American Council Education, 
744 Jackson Place, Washington, D.C., 
368 pp. $3.00. 

This book one the series prepared 
for the Commission Teacher Education 
staff members. 

Evaluation relatively new tech- 
nical word our professional vocabulary. 
Rational human beings, however, have al- 
ways evaluated some degree their suc- 
cess failure. The concept not new 
educational theory. For example, Kilpatrick 
his analysis the learning process 
project selects judging the last step and 
the critical factor future learning. Unless 
you know, according Thorndike, how 
close you come the target you can not 
improve. this latter illustration quanti- 
tative measurement emphasized, Troyer 
and Pace are also interested why you 
shoot the target, that the question 
values. Evaluation used these au- 
thors extends the field judgment, uses 
the organismic approach, develops appro- 
priate techniques and applies them the 
problems teacher education. “The vari- 
ous programs for which the Commission 
Teacher Education has been responsible 
and with which has been associated have 
paid great deal attention evaluation. 
This book report growing out that 
particular aspect the Commission’s ex- 
perience sketches the Commission’s 
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work, describes and analyzes specific prac- 
tices employed certain colleges, univer- 
sities, and school systems, and sets forth 
the authors’ own interpretations and con- 
clusions.” 

After discussion evaluation the book 
deals with student selection, orientation 
and guidance, general education, profes- 
sional education, student teaching, growth 
service, study groups, and workshops. 
Concrete experiences the various com- 
mission programs are described and dis- 
cussed. There final chapter evalua- 
tion the educative process. 

Clear thinking and good writing make 
the book attractive. Maturity and balance 
are evidence throughout. Would that 
all books could have typographical excel- 
lence match publications the American 
Council Education! 

The Commission Teacher Education 
for better worse pursued unique pro- 
gram. did not have the answers and 
impose them others. did not collect 
statistics. What did try was find 
out what typical institutions covering the 
whole field teacher education thought 
their problems be. various devices 
then tried help the institutions find their 
own appropriate solutions. The results 
not arrange themselves neat categories, 
nor can they expressed only statistical 
method. This effort assist faculty, 
school system, state organize for 
constructive programs self-improvement 
places the emphasis local initiative and 
leadership, democratic organization and 
the aid the expert consultant 
setting. The accompanying process eval- 
uation here reported becomes especially im- 
portant giving insights desirable 
methods and goals teacher education. 


State Teachers College 
Oneonta, New York 
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AND SUPERINTENDENTS 
Ward Reeder, The Macmillan 
Company. 278 pp. $2.00. 

Not since John Almack Stanford 
University authored and 
lished 1927, little book entitled The 
School Board Member, has 
education member been offered some- 
thing most readable form which 
entirely and specifically geared his needs. 
Ward Reeder’s little book, School Boards 
and Superintendents, seems this reviewer 
meet felt need. The book small; 
sticks its subject; easy read; and 
the price not forbidding. Reeder doesn’t 
make the mistake which many authors 
magazine articles written for school board 
members make, assuming that board 
education members are professional educa- 
tors who are only adding freshening 
already well established foundation 
educational methodology. assumes the 
board member not professional and 
correct his assumption, 

The technique the catechist, asking 
questions answering those 
questions clearly, one which makes for 
definiteness and understanding. The chap- 
ters “The Teaching Staff,” “Admin- 
istration School Supplies” and “Use 
School Buildings,” should especially help- 
ful both school administrators and school 
board members. This not say that they 
are the best chapters the little 
inch, 278 page book. They may not be, 
but this reviewer they include material 
least adequately handled the great vol- 
ume magazine material which pre- 
sumably written for board members, but 
which the very nature its profes- 
sional detail frequently unreadable 
the well intentioned citizen who has re- 
cently been elected school board posi- 
tion and wants learn all that can 
soon possible about his new job. 


Brown 


University College 
St. Louis University 
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Gertrude Forester: Heath and 


Company. 455 pp. $3.00. 

This book carries “with 
Specific Helps for the Teacher Business 
Subjects.” The relative relationship the 
main title and sub-title well indicate the 
emphasis within the book. All counselors 
interested vocational guidance will find 
valuable handbook while those espe- 
cially interested giving vocational guid- 
ance through business subjects will dis- 
cover many concrete suggestions, exercises 
and devices for accomplishing this end. 

The book divided into twenty-six chap- 
ters organized under six headings fol- 
lows: Bird’s-Eye View the Occupa- 
tional World,” Narrowing One’s Choice,” 
Specific Fields Work,” 
“Broadening the Pupil’s Understanding,” 
“Grooming Business Pupils for Jobs” and 
“Co-ordinating Vocational Guidance and 
Business Education.” 

The chief contribution the book, 
the reviewer’s judgment, the number 
specific devices and procedures suggested 
aids guidance and the many sources 
from which such helps may obtained. 
For example, motion pictures and film 
strips portraying workers are listed and dis- 
cussed Chapter II; transcriptions and 
phonograph recordings, Chapter 
free and inexpensive charts and exhibits 
Chapter IV; and biographies, fiction and 
poetry related occupations Chapter 
XII and XIII. Exact sources for these 
and many other aids guidance are ac- 
curately indicated. Several dramatic skits 
such “Applying for Job,” “Jane Earns 
Promotion,” and “Getting Acquainted with 
Yourself” are not only useful vividly 
presenting certain information, but they 
concretely suggest techniques dramatiz- 
ing other aspects guidance. 

the close most the chapters are 
learning exercises designed for pupils who 
are studying methods guiding young 
people, These learning activities are mine 
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suggestions not only for this purpose but 
also for those who are trying guide youth, 
counselors the field. The selected read- 
ings the ends the chapters and the 
thirteen pages recent bibliography 
occupations the end the book will 
serve useful source much recently 
printed material guidance and occupa- 
tions. The emphasis guidance the 
business subjects may cause some hesi- 
tate use general text for the edu- 
cation guidance counselors but many 
ways could well fulfill this purpose. 
any case, will serve valuable hand- 
book counselors and directors guid- 
ance. 

Ohio Wesleyan University 


Gordon Melvin. The John Day 
Company. 265 pp. $2.40. 

This fundamental book educa- 
tional method and philosophy which de- 
serves wide reading. much concen- 
trated wisdom distilled from the author’s 
long teaching career. With flaming zeal 
for effective and inspiring teaching there 
here presented challenge pupils and 
teachers alike. this volume which epi- 
tomizes his former books (indexed this 
one) champions the cause the “or- 
ganic teacher” who sees not mere activity 
only but activity needed the pupils; 
who uses projects but limits them 
“realms” areas predetermined the writ- 
ten curriculum; who looks educational 
procedures rather than politics and revo- 
lution weapon for bringing desirable 
social change; who leads into new inter- 
ests the basis those the pupils already 
have; who recognizes values and cherishes 
the cultural inheritance; who believes 
orderly behavior the classroom; who 
adopts guiding philosophy not only 
“education for living” but “education for 


living which preparation for living.” 
Ingeniously synthesizes the old and the 
new educational philosophy, program 
and techniques. envisions all—organiza- 
tion, curriculum, techniques, methods—as 
being directed the pupil’s creative living 
through active creative learning under the 
guidance creative teachers rich ex- 
perience and possessed inspiring personal- 

Rich and concrete illustration, the 
book gives specific help for effecting the 
educational program the life the pupil. 
Forty-five pages exemplify the realms 
which learning should done the first 
six grades the elementary school. 
check-list useful determining their 
values. pleads for the reinstatement 
teaching the very heart the educa- 
tional process. This dreary compila- 
tion statistical studies laborious reitera- 
tion the obvious; rather stimulat- 
ing book for all teachers—experienced 
inexperienced, from kindergarten uni- 
versity. The author has succeeded in- 
tegrating the old and the new un- 
usually stimulating and provocative book, 
well adapted the temper the times, 
clear style and fresh and original out- 
look, Full sound sense, will appeal 
the practical teacher and administrator. 


HISTORY 


AND Will Durant. 
Simon and Schuster. 702 pp. $5.00. 


Dr. Durant has set for himself the task 
surveying the entire history civiliza- 
tion from its remote beginnings the 
Orient the present. Two volumes 
the five planned had already appeared: Our 
Oriental Heritage, and The Life Greece. 
The present volume, Caesar and Christ 
has taken five years the writing. fourth, 
The Age Faith scheduled appear 
1950, and final volume modern history 
will complete the series 1955. 
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The author sets the pattern for the 
present volume well for the series, 
when writes: “The method these 
volumes synthetic history, which studies 
all the major phases peoples’ life, work, 
and culture their simultaneous operation. 
Analytic history, which equally neces- 
sary and scholarly prerequisite, studies 
some separate phase man’s 
tics, economics, morals, religion, science, 
philosophy, literature, one civiliza- 
tion all, The defect the analytic 
method the distorting isolation great 
part the whole; the weakness the 
synthetic method lies the impossibility 
one mind speaking with firsthand knowl- 
edge every aspect complex civili- 
zation spanning thousand years. Errors 
detail are inevitable; but only this way 
can mind enchanted philosophy—the 
quest for understanding through perspective 
—content itself with delving into the past.” 

The study ancient history, then, 
seen value the student the present 
day only may “living drama” and 
may “illuminate our contemporary 
life.” 

First all, the volume brilliantly 
written history important epoch 
especial concern the general reader. 
striking factual illustrations, splendid logical 
organization, and picturesque style the 
reader carried along from chapter 
chapter and from subject subject. 
abundance detail enforces the story; but, 
more than accumulated mass data, 
interpretation. Few recent histories 
have had such wealth fact presented 
day, Rome the toiler, Roman gentle- 
man, the spread the Christian gospel, 
the vivid word pictures revive the ancient 
scene and arouse appreciation its 
significance, 

Second, provides well-balanced pres- 
entation. Military exploits and conquests 
are recounted only the partial picture 
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civilization which they are. Primarily 
cultural history ancient Rome and early 
Christianity, covers the home life and 
public life the time. One may find here 
government, religion, politics, law, philoso- 
phy, science, literature, art, ethics, industry, 
and medicine. The status slaves, women, 
and early Christians described are the 
spectacles the amphitheatre, the building 
projects, and the education the people. 

Perhaps the most distinctive quality 
the book the representation paral- 
lelism between that day and ours. Bank 
failures, financial panics, labor unions, 
planned economies, doles, class struggles, 
“pork barrels,” taxes, intemperance, pros- 
titution, women’s rights movements, vote 
buying, WPA’s, PWA’s, race disturbances, 
bureaucracy, slums, labor votes, the “re- 
distribution wealth,” pacifism, irreligion, 
absenteeism, inflation, regimentation—such 
are some the topics long list 
phenomena found ancient days just 
our own times. 

Rome, founded almost 2,700 years ago, 
most impressive continuity gov- 
ernment and civilization the history 
mankind.” “Some nations have not lasted 
long Rome fell,” the process falling 
having been event but process 
spread over 300 years.” Her rise, her 
achievements, her fall, are pages history 
which modern nations may well ponder. 

That this book will widely read 
probable. one which particularly 
germane the work the teacher and 
educator. For all teachers provides 
useful background for the understanding 
modern life. For specialists history 
and teachers the social studies par- 
ought school and college libraries 
where students, even high schools, will 
understand and enjoy its clear expositions, 
its dramatic situations, and its practical ap- 
plication current American life. 
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Woodward. Dutton Company, 
Inc., New York. 434 pp. 

unique method personalizing his- 
tory, Mr. Woodward has sketched the so- 
cial evolution the people the United 
States from 1652 1908 series 
nine short stories, each which consti- 
tutes chapter his book. Each story at- 
tempts depict American everyday life 
was lived given time some given 
neighborhood section the United 
States—Boston New England 1652 
and 1680, New York 1750 and 
1908, the South 1713, 1807, and 1880, 
Philadelphia 1776, Chicago 
1870’s, and traveling westward 1836 
and 1849. All factual and informative 
material founded historical data; the 
characters are fictional and each carried 
through imagined series experiences. 

addition its being interesting read- 
ing for the average American, the book 
should prove valuable source-book for 
students history. presents vivid 
style and convenient form information 
kind which one cannot easily get else- 
where. all the information about such 
things fashion dolls, daguerreotypes, and 
many other things does not come out the 
main story, footnote completes the ac- 
count their introduction into American 
life. Much told about what people wore 
Prince Alberts, wigs, bustles, 
hobble skirts, ready-made clothing, um- 
brellas, and many other things. Equally, 
what they ate and the variety liquors 
that they drank from time time were 
commented upon repeatedly. Because hu- 
man beings were there, one sees inti- 
mate way the kinds houses people lived 
in, their furnishings, and their heating and 
lighting systems, The crude farm imple- 
ments earlier period are seen 
giving way later improved machinery, 
and the slow and tiresome methods 
travel change over least the steam- 
boat, the railroad, and the streetcar phases. 
Few Americans know the history the 
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introduction into American life many 
everyday things. Here accurately told 
the time, place and circumstances the 
lights, nails, potatoes, forks, tin cans, jew’s- 
harps, wigs, tea and coffee, wall paper, 
matches, lead pencils, umbrellas, stoves, 
ready-made garments, typewriters, bottles, 
automobiles, reapers, plows, show boats, 
finger bowls, newspapers, and many others. 

supplement thirty-two pages il- 
lustrations the end this book. The 
illustrations are particularly well chosen 
correspond with the contents. 

Mr. Woodward’s style easy and 
graphic, and has blended admirably 
imagination with history such way 
primary and fiction secondary. 

North Texas State Teachers College 
Denton, Texas 


PSYCHOLOGY 


Deutsch, Volume I., Grune and 
Stratton, 381 Fourth Avenue, New 
York. 393 $4.50. 

this first two volumes contemplat- 
ed, the individuality and personality 
woman discussed. later volume will 
devoted other phases, reproduction and 
motherhood. The clinical, rather than the 
experimental used. The volume 
devoted the feminine psychology 
women and written competent psy- 
choanalyst who internationally known 
exponent Freud’s theories. Having 
studied and worked with Dr. Freud for 
years, she general uses the postulates 
which that famed physician developed, al- 
though there are minor differences point 
view. The author has been psychiatrist 
and counsellor for women for many years 
the Massachusetts General Hospital and 
lecturer the Boston Psychoanalytic 
Institute. 


The volume portrays female instinctual 
development relation reproduction and 
motherhood, the normal life woman and 
her normal conflicts, rather 
pathological. The materials are derived 
from case studies and life histories which 
were secured during the author’s experi- 
ence. Chapter headings show the areas 
covered: early puberty, puberty and ado- 
lescence. Among the topics are eroticism, 
narcissism, feminine passivity, masochism, 
the “active woman” with masculinity 
complex, and homo-sexuality. final chap- 
ter shows the role that environment plays 
the development the sexual and femi- 
nine attitudes women. 

Among the interesting case studies 
that the novelist, George Sand, whose 
psychology number pages are allotted. 
Also present and immediate importance 
the discussion the special problems 
the psychology women which have arisen 
result the present war. The delin- 
quent girl, the V-girl, psychoanalyzed. 
The special dominant role emotion 
the life woman set forth. 

Stanley Cobb, Harvard psychiatrist, who 
has written the introduction the volume 
indicates the volume’s sphere and usefulness. 
“The book real contribution, great 
storehouse information about feminine 
psychology. important all us, 
whether happen parents, teachers, 
authors, psychiatrists.” has 
been designed primarily for the specialist, 
others who are interested understanding 
the fundamentals the subject will find 
the book scholarly, well-written, and re- 
vealing understanding this thorough 
analysis drawn from the author’s extensive 


experiences. 


Robert Lindner. Grune 
and Stratton, New York. 292 pp. $4.00. 


This book primarily report 
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hypnoanalysis single criminal psycho- 
path. Approximately per cent (254 
pages) the book filled with transcript 
the proceedings during the 46-hour pe- 
riod treatment. This :naterial was ob- 
tained concealing microphone the 
couch which the patient reclined dur- 
ing each period treatment, The micro- 
phone was connected with loud speaker 
another room. stenographer took down 
verbatim report the proceedings. The 
transcription these proceedings constitutes 
the bulk the book. 

introduction this transcription, 
the author devotes approximately pages 
discussion the problem criminal 
psychopathy. The causes psychopathy and 
the characteristics the psychopath are de- 
scribed briefly terms the theories 
psychoanalysis. addition, the terminology 
used this section the book char- 
acteristically the terminology psycho- 
analysis. 

About pages are devoted descrip- 
tion and justification for the method 
hypoanalysis. This method described 
“technique compounded psychoanalysis 
and hypnosis.” stated that this method 
was developed because both hypnosis and 
psychoanalysis were found inadequate. 

The lengthy transcript the proceedings 
the treatment not particularly stimu- 
lating. Despite the fact that has been 
edited, there remain many repetitions and 
redundancies. The essential facts the 
case history this man could have been 
presented much less space. Had this been 
done, the entire manuscript could have been 
professional journal and the publication 
book would have been unnecessary. How- 
ever, the publication such detailed pro- 
ceedings does give the uninformed better 
understanding the activities which take 
place behind the closed doors the analytic 
chamber. 

the end the transcript, there 
page summary and bibliography 
approximately titles. 
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difficult determine the group for 
which this book was written. certainly 
wasn’t written for the layman. Further- 
more, does not seem likely that many 
professional workers concerned with psy- 
chopaths will find the detailed transcription 
the treatment periods any great value. 
WENDELL 

Wilson Teachers College 

Washington, 


RELIGION 


BEHOLD THE Ralph Woods. 
The Macmillan Company, 557 pp. 
$3.00. 

This extensive anthology the life 
Jesus Christ, compiled from almost four 
hundred sources, and ranging over eighteen 
centuries since his life was lived Pales- 
tine, one the most interesting and de- 
lightful books appearing the field re- 
ligion recently. 

The editor has asked three questions 
choosing the quotations which have been 
included: whether the person writing was 
outstanding; whether the material 
interest; and whether, written good 
style, readable. All selections which 
might give offense those who accept the 
divinity Christ have been omitted. All 
those printed are non-sectarian, none 
taking partisan attitude toward any church 
doctrine. The volume free from “theo- 
logical fog.” 

secure unity and harmony groupings 
have been made under pertinent subject- 
headings: Man, Teacher, God, Reformer, 
Leader, Prophet and Messiah. The ex- 
cerpts chosen have come from many 
sources: philosophers, statesmen, ministers, 
essayists, historians, publicists, poets, scien- 
tists, reformers, novelists and columnists. 
Typical the wide range covered the 
selections the inclusion names from 
St. Augustine Gandhi; Mark Twain 
Irvin Cobb; Thomas Jefferson Wood- 
row Wilson; Thomas Paine Robert 
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Ingersoll; Savonarola Santayana. 
sampling the persons quoted lists such 
names the following: Harry Emerson 
Fosdick, Granville Hicks, Hendrik Van 
Loon, John Stuart Mill, Lin Yutang, 
Christopher Morley, Ernest Renan, Robert 
Speer, Lewis, Dorothy Canfield, 
Pope Benedict XV, Walter Lippmann, Karl 
Barth, Upton Sinclair, Lloyd Douglas, 
Millikan, Henry Van Dyke, Victor 
Hugo, Tolstoy, Wells, and 
Ralph Sockman. The facets the 
personality Jesus are here shown per- 
haps they have not been presented any 
other book. 

The selections are arranged under sub- 
ject headings the table contents with 
quotations each division arranged alpha- 
betically authors. The index arranged 
the reader the source each quotation 
had been given. spite this lack, how- 
ever, the volume immense value 
Christian and non-Christian; Catholic and 
Protestant; clergy and laity. strik- 
ing mosaic the unique character who has 
impressed men deeply, widely, and 
many diverse ways. 


SOCIAL SCIENCE 


ARGENTINE Ray Josephs. Ran- 
dom House, 358 pp. $3.00. 


Western solidarity for 
some time has been threatened the subtle 
infiltration Nazism into Argentina and 
several other South American states. North 
American isolationists may well look this 
fact when proposals for United States 
North American participation world af- 
fairs becomes paramount issue post-war 
planning. 

Argentina the hard nut crack 
the Pan-American grove. Her meat indus- 
try has been definite factor feeding 
allied soldiers scattered over the greater 
part the Her surplus wheat pours 


into international trade create much 
concern world markets. 

These and many other problems are the 
Subject matter Argentine Diary. Ray 
Josephs begins with the coup 1930 
which was led General José Uriburu. 
The taking over the government 
“the Generals” ended such democracy 
had existed and opened way for Hitler 
propagandize through government sanc- 
tion. 

His day day account actually starts 
with January 1943 and ends with Janu- 
ary 30, 1944. The story intrigue, de- 
ception, revolt, and underground activities 
interestingly recorded and things that 
could not appear the newspapers are 
faithfully set down the diary. 

The book neatly done spite 
paper shortage and written splendid 
readable style that adds the store 
information found every page. should 
“must” book the list every alert 
student present day trends. The Amer- 
icas are not yet through with Argentina and 
this book should aid one fixing his attitude 
toward future actions our relations this 
romantic country. 

Mr. Allen Chase thinks that Argentine 
Diary “is beyond doubt one the most 
valuable books written American 
since this war began; that should 
the same time entertaining merely 
added attraction.” 


Oklahoma Baptist University 


RussIA AND THE Bernard Pares. 
New York, The Macmillan Company. 
293 pp. $2.50. 

Few problems are greater immediate 
interest the American people than that 
Russia and Russia’s plans for post-war 
settlements. Here thoughtful book 
writer undoubted authority, which at- 
tacks this question with vigor and vision. 
From the year his graduation from 
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Cambridge, Sir Bernard Pares has been 
student Russia; for many seasons, 
made annual trips that country, was 
honorary usher the first Russian Duma 
and official correspondent the British 
government the Eastern Front from 
1912 1917. has made four trips 
Soviet Russia and has taught Russian his- 
tory, language and literature British uni- 
versities; for eighteen years, was Direc- 
tor the School Slavonic and East 
European Studies the University Lon- 
don. Among his books similar subjects 
are “Russia and Reform,” “Day Day 
with the Russian Army,” History 
Russia,” Admits Critic,” 
Fall the Russian Monarchy.” pres- 
ent, lecturing the United States and 
Canada, and this book says, “contains 
answers the questions which have 
been put here matters that will 
come the peace settlement.” 
Scholarly is, the author has made 
distinct effort avoid pedantry even the 
raphy. There are few evidences having 
been written haste, very few errors and 
defects structure. may somewhat 
overloaded with medieval history, but most 
readers will glad reminded the 
background modern Russian history. 
Pares emphasizes the profound changes 
that have taken place Russia since the 
beginning and early days the Revolu- 
tion. the last twenty-five years, “Russia 
has changed more rapidly and more radi- 
cally than any other country the world.” 
Under the leadership Stalin, the deter- 
mined effort the Russian people has been 
and probably will continue the 
direction national development and away 
from the international scene. revo- 
lution,” writes, “is out-of-date catch- 
word Russia itself. One longer finds 
any real interest it,” and again, “In 
Russia itself what used describe 
Bolshevism dead.” offers much evi- 
dence show that the Revolution was due 
the inefficiency and immorality the 
Imperial government rather than Marx- 


ism. How little are these changes under- 
stood the outside world! 

Without listing the chapter headings, 
impossible indicate the broad scope 
the book. There illuminating discus- 
sion religion. One hopes that Sir Ber- 
nard correct when writes, quite 
convinced that the attack the Church 
has driven religion back the individual 
Russia toward simple Biblical Christian- 
ity.” The references education and cul- 
ture are numerous and rich. The success 
the Germans the political and commer- 
cial penetration Russia was due their 
painstaking study Russian language and 
civilization, while they offered systematic 
opposition the people other countries, 
who attempted compete with them. 
generation, the Russians 
formed the old illiterate mass into what 
“possibly the most systematically educated 
army today.” 

The author shows sympathetic under- 
standing Poland, Czechoslovakia and the 
Balkan countries relation Russia and 
world problems. draws 
parallel between Siberia, the Russian 
“Middle-West” and our own middle-west. 
asserts that “the economic development 
Siberia will central fact the 
twentieth century, America’s very simi- 
lar march westward was 
teenth.” “The profound yearning for 
peace” the Russian people, 
desire maintain friendly trade and politi- 
cal relations with the democracies, especially 
the United States and Canada, are re- 
peatedly stressed. said that “Peace- 
makers have rarely listened philosophers 
one reason never get peace.” Let 
the peacemakers this generation give 
thoughtful attention Bernard Pares, who 
says, remains the center the 
world picture—perhaps the biggest factor 
all.” this time the main test 
whether not lasting peace can won. 


KNIGHT 
University Wyoming 
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Time For Decision Sumner 
Welles. Harper Brothers, 417 pp. $3.00. 


The Time for Sumner 
Welles needs read widely America. 
should required reading for every 
person who still isolationist. 

This book covers the period from the 
Treaty Versailles 1944. Those years 
are many respects, labeled Mr. 
Welles, really tragic years. writes about 
them with conviction and insight. gets 
the point without delay. 

the first part the book dis- 
cusses the weaknesses the Versailles 
treaty, the Hitler menace, and the apathy 
the American people the face pre- 
war movements like those Germany and 
Italy. also tells most interesting 
fashion his interviews with Hitler, Mus- 
solini, Churchill, Daladier, Hess, Goering, 
Blum, Ribbentrop and others his mis- 
sion Europe February, 1940. Presi- 
dent Roosevelt sent him this mission 
ascertain there was anything the 
United States could yet avert further 
spread the war. Many people that time 
wished, doubt, that they could know 
what Mr. Welles found out. Here the 
whole story told most graphic and 
personal way. shows how our policy 
shifted after his European visit from de- 
fensive offensive one. Such topics 
lend lease, our attitude toward the Vichy 
government, the diplomatic moves preced- 
ing the North African invasion, the Kurusu 
mission, Pearl Harbor, and many others 
are mentioned, 
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have heard much recent years 
about the Good Neighbor Policy. one 
the major accomplishments the Roose- 
velt administration. Historians have had 
much say about the Balkans being the 
“trouble spot” Europe. Part Mr. 
Welles deals with the Good Neighbor issue 
and with the Balkan Nations. men- 
tions the “area discord” constituting 
Eastern Europe and the Near East. 
speaks how the “sick man Europe” 
became, after World War II, the new 
dynamic Turkey. The Palestine question 
considered along with the British 
Iraq and Egypt and the French Syria. 
this section have also thorough 
treatment the Japanese threat any 
peaceful settlement the Asiatic problem. 
The part Section dealing with Soviet 
Russia Part also deals with 
plan end the German menace. Whether 
one agrees with this view not, will 
find the suggestions are thought provoking. 

The third part this excellent book 
deals with World Organization and the 
part America must play. Those who 
admired President Wilson must admit that 
made number blunders his work 
member the peace conference 
1919. Mr. Welles has high regard for 
President Wilson, but frankly discusses his 
work does all the other issues this 
book. This indeed time for decision, 
and for that reason this book “must” 
your reading list. 
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Brief Browsings Books 


The Fiske Plan for Free Enterprise and 
Post-War Employment, original dis- 
cussion important economic problem 
which will arise after the war: viz., how 
can small business rejuvenated? plan 
proposed consisting system guilds, 
privately conducted but regulated the 
government, for maintaining the ninety 
percent all business firms which are 
designated small business. The book writ- 
ten Lieutenant Edward Fiske, 
U.S.N.R., and published the Chris- 
topher Publishing Company (Boston). 
sells for $2.25. 

Knew the Voice Experience Car- 
roll Atkinson remarkable story 
ex-convict who later became superintendent 
schools his own state, and who, during 
the 1930’s, became national figure the 
first radio artist who grossed over million 
affairs, “love expert,” though could 
not solve his own marital difficulties. The 
Voice, Marion Taylor, painted his 
biographer (once his close associate prin- 
cipal his high school mystic, super- 
salesman, skilled orator, friendly coun- 
selor, humanitarian with heart gold, 
passionate lover, falsifier, destroyer 
well builder homes, “‘sob sister” 
the air. The author who knew this 
modern Dr, Jekyll and Mr. Hyde very well 
writes him straightforward manner 
neither whitewashing his vices nor detract- 
ing from his The book, published 
the Meader Publishing Company, Bos- 
ton, Massachusetts, sells for $1.00. 

The Public Looks Education Re- 
port No. the National Opinion Re- 
search Center, University Denver. 
consists the public’s reaction school 
finance, the school curriculum 
changes which are desirable education. 
pamphlet forty pages published 
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last August and sells for twenty-five cents 
copy. Graphs and pictograms are em- 
ployed make the facts vivid. Many spe- 
cific comments are quoted from those who 
were interviewed. The Research Center 
has been very active. Eleven reports were 
issued 1943, and four have been an- 
nounced 1944. addition this one 
education they are: The Public Looks 
World Organization, The Public Looks 
Politics and Politicians, and Negroes 
Have Equal Economic Opportunities? 
Why? 

Your High School Record, Does 
Count? useful volume published the 
South Dakota Press, Pierre, South Dakota. 
consists 125 pages letters from 
business firms, rating information 
forms, cartoons, application blanks, which 
show the importance which attached 
high school education and 
sonality traits applicants when candi- 
dates are considered for appointment. Let- 
ters are included from such corporations 
the General Foods Corporation, General 
Motors Company, Hoover Company, Kro- 
ger Grocery and Baking Company, 
Macy and Company, Marshall Field and 
Company, and the Westinghouse Electric 
and Manufacturing Company. The book 
use just now when many young 
people are tempted discontinue their edu- 
the lure high wages, war 
work, and growing concern for the ma- 
terial things life. 

Post-War Problems current list 
printed publications the United States 
the General Reference and Bibliography 
Division The Library Congress. The 
list contains sixty-four typewritten pages 
and well indexed both author and 
subject. This co-operative enterprise 
twenty-four Federal Agencies 


Pan-American Union, re-issue, with 
additions, monograph which appeared 
June, 1944. Another 
planned cover the period from October 
December, 1944. 

Cartels and International Patent gree- 
ments the subject Public Affairs 
Bulletin distributed the Legislative Ref- 
erence Service the Library Congress, 
June, 1944. examination the very 
complete table contents shows that the 
pamphlet ninety-eight pages includes: 
definition and classification cartels; 
history the movement has developed 
Germany, France, Great Britain, Nor- 
way, Italy, and the United States; the 
attitudes European governments toward 
cartels; cartels instruments war 
World War and World War II; current 
efforts existing cartels continue and 
extend their and international 
cartels and patent agreements the post- 
war world. 

Bruce Humphreys, Inc. has just pub- 
lished new edition the 
Phebe Jewell Nichols 
(Mrs. Angus Lookaround). re- 
counted the story the Wisconsin Indians 
who bear the name the title. They are 
one the few tribes still living closed 
reservations, where the Indians still own 
large tracts timber, where all the expense 
running the reservation met from 
tribal income, yet where the Indians them- 
selves have voice determining their 
own affairs. this beautifully written love 
story there vivid picture tribal cus- 
toms and much authentic history the 
tribe. The price $2.75. 

The Science Clubs America have pub- 
lished Scientists Tomorrow, the essays 
the winners the Westinghouse Science 
Scholarships the Third Annual Science 
Talent Search. There also report 
the third search. The book not published 
for sale, but may consulted li- 

Sample copies Encore have come 
the editor’s desk. The magazine, Con- 
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tinuing Anthology, republishes articles 
quality, selections from books, stories, and 
poetry from important writers, old and 
new, and renews the acquaintanceship 
the reader with the best literature, 
introduces the reader who has not had the 
fortune know them their original 
publication. All materials quoted are com- 
plete, none condensed The 
publication its fourth year. twenty- 
five cents copy. 

The Negro American Life pic- 
turized record the accomplishments 
the Negro race, past and present. writ- 
ten John Becker and has introduction 
Lillian Smith, author Strange Fruit. 
The volume sponsored the Council 
Against Intolerance America. includes 
both the achievements the race and 
individuals. The list prominent Negroes 
long one and includes such names 
James Weldon Johnson, Ethel Waters, 
Marion Anderson (of whom Toscanini said 
voice like hers occurs once hundred 
years”), Paul Robeson, Dean Dixon, Jesse 
Owens, Joe Lewis, Booker Washing- 
ton, Richard Wright, Langston Hughes, 
George Washington Carver, Crispus At- 
tucks, Mary McLeod Bethune, 
though some portions the publication bear 
traces overproving their point, 
distinguished Negroes the attention 
their The book which 
sells for $1.00 published Julian Mess- 
ner, Inc., West Street, New York 18, 
New York. 

Measure for Audio-Visual Programs 
Schools Helen Hardt Seaton has been 
issued The American Council Educa- 
tion. was prepared for the Committee 
Visual Aids Education that body. 
The forty-page report includes informal 
study conditions six cities they have 
been learned conversations with teachers 
schools. part out this ex- 
perience and part from prior experiences 
audio-specialists who are now with the 
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armed forces the United States with 
the United States government, basic recom- 
mendations are drawn blueprint 
fundamental philosophy and organization 
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audio-visual education. Finally, current 
problems are considered and recommenda- 
tions are made. Published October, 1944, 
the price forty cents. 


(Continued from page 132) 


College Education, Greeley, Colorado. 
that article made diagnosis the 


current outlook for education. Now 


can Education After the War. Part 
Prescription appears which Dr. Cross 
summarizes his plan for education growing 
out his thought during long and suc- 
cessful career professor, dean and vice- 
president one our most important 
teachers colleges. Since his retirement 
Greeley has been instructor Eng- 
lish the University 

Success and Sanity, article mental 
hygiene written Laila Packman, for- 
merly the University now doing 
private psychotherapy Chicago and also 
acting psychodiagnostician Michael 
Reese Hospital, Chicago. 

The Sinners the short story for this 
issue. contributed Clora McHugh 
who won the Doubleday Doran and Com- 
pany prize for the best short story written 
summer literary conference 1942, 
with The Pomegranite which published 
our January, 1944, issue. 

Shouse, several times contributor 
member Kappa Delta Marshall 
College, has written The Teaching Prin- 

Robert Browning the University 
North Carolina writes Philosophy and 
Education. 

particularly timely when students 
are approaching their semester examinations 
and the faculty are preparing administer 
them have the article, Suggestions for 
Your Examinations. The author 
Jonathan Varty, Instructor Educa- 
tion, and Technical Advisor Final Ex- 
aminations, Brooklyn College. Dr. Varty 
member Kappa Chapter Kappa 
Delta Pi. 


The Gardener Sid: 
Clopton, Assistant Professor Education 
the University Hawaii. 

Latin, Law and Medicine shows the place 
which should held Latin sub- 
ject preparation for professional educa- 
Withers, Concord College, Athens, 
West Virginia. Dr. Withers has written for 
several former issues THE Epuca- 
TIONAL 

Albert Brinkman, now located 
California, captain the infantry 
the armed forces the United States. His 
article, and Secondary 
Education: Comparative Study par- 
ticular significance now that there much 
discussion the values which are found 
universal military training. 

Children Also Need Believe Her- 
bert Stroup, the Department Sociol- 
ogy and Anthropology Brooklyn Col- 
lege. 

Poems for the issue are the following 
authors: Winter Magic Mildred Ver 
Soy Harris; Afternoon Autumn 
Gerhard Friedrich; Carol Elizabeth 
Utterback; Should Have Been Born— 
Naylor; Quest Gladys Vondy 
Robertson; Major Key Oma Carlyle 
Anderson; Pictures You Ger- 
aldine Dilla; The Remem- 
Sonnet (On Reading Sir James Jeans) 
Ormeida Keeler. 

The issue concludes with book reviews 
and brief discussions pamphlets and books. 
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Heidelberg College, Tiffin, Ohio. 
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FALL meeting was held the 
beautiful Netherland-Plaza Hotel 
the City Cincinnati, November 11. 
All members the Executive Council 
were present. Five new chapters (includ- 
ing one installed just after the meeting) 
were reported added the chapter roll. 
They are Epsilon Rho, Rhode Island Col- 
lege Education, Providence, Rhode 
Island, May 25, 1944, William Bag- 
ley, installing officer; Epsilon Sigma, State 
Teachers College, Oneonta, New York, 
May 26, 1944, William McKinley Robin- 
son, installing officer; Epsilon Tau, State 
Teachers College, Geneseo, New York, 
May 31, 1944, Williams, 
ing officer; Epsilon Upsilon, State Teachers 
College, State Teachers College, Potsdam, 
New York, June 1944, Wil- 
liams, installing officer; Phi, Jack- 
sonville State Teachers College, Jackson- 
ville, Alabama, December 1944, in- 
Miss Katherine Vickery. 

was announced that the 1945 volume 
the Kappa Delta Lecture Series would 
written Dr. George Counts, 


November Meeting the Executive 
Council 


Teachers College, Columbia University 
the subject, Education and the Promise 
will speak the regional con- 
ference planned for next March the 
Indiana State Teachers College, Terre 
Haute, Indiana, giving the lecture con- 
tained the book abbreviated form. 
The volume, the seventeenth the series, 
will sale immediately after the lec- 
ture. 

usual there was much business 
transact the meeting. Applications 
groups for charters various institutions 
were considered and two tentative approv- 
als were voted; plans for assisting chapters 
their programs were discussed; arrange- 
ments were made for publishing the 
preliminary steps were taken connection 
with the election Laureate members; and 
the finances the Society were reviewed. 
The reports the members The Execu- 
tive Council showed that the Society 
prosperous condition despite the problems 
which have arisen incident the war. 

The editor the Kappa Delta Publi- 
cations reported the plans for publishing 
the lecture which Dr. Counts will give, 
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and the plans for THE 
Forum. stated that meeting the 
Editorial Board Educational 
Forum was held New York City 
July 13, with the following members pres- 
ent besides the editor: William Bagley, 
Philip Cox, Dorothy Canfield 
Fisher, and Isaac Kandel. Policies 
the magazine were discussed and many con- 
crete and specific suggestions were made 
which will reflected future issues. 
The Executive Council gave much time 
consideration the problem as- 


sisting local groups and discussion 
means which Kappa Delta may con- 
tinue make forceful impact upon the 
profession teaching, especially during the 
period when convocations cannot held, 
when regional conferences must held 
minimum, and when individual visits 
chapters are difficult. Much satisfaction was 
expressed the magnificent way which 
the chapters are maintaining vigorous pro- 
grams though enrollments are much de- 
creased and there are great demands upon 


the time students and faculty members. 


Regional Conference Planned for 
Terre Haute, Indiana 


the Chapters: 


Regional conferences 
been urged perhaps the most effective 
means stimulating work the chapters 
Kappa Delta Pi. the new By-Laws, 
the San Francisco Convocation, and the 
several meetings since then the Execu- 
tive Council, provisions have been made 
strengthen this phase the national 
program. The war emergency has neces- 
sitated drastic changes planning and con- 
ducting conferences. 

The Executive Council recent meet- 
ing voted hold regional conference 
during the latter part the winter. the 
evening, dinner session, Doctor George 
Counts will deliver the Kappa Delta 
Annual Lecture. Since the Annual Lecture 
last year was delivered New York City, 
mid-west location was desired for this 


meeting. Alpha Kappa chapter, Indiana 
State Teachers College, Terre Haute, has 
invited the conference its campus. 

Chapters included the region 
will invited from larger area—within 
radius approximately 400 miles—than 
customary for such conferences. Provi- 
sions for meals and lodging have been can- 
proportional reimbursement—the 
schedule announced advance—will 
allotted each chapter with delegates 
attendance the sessions, three which 
are tentatively scheduled. Chapters the 
area will contacted the general plans 
for the conference proceed. Suggestions 
how make the meetings the great- 
est possible value the individual chapters 
are solicited. 


Executive Counselor, Kappa Delta 


256d 


| 


the Chapters Kappa Delta Pi: 


The war has brought about greatly in- 
creased demands the school and other 
educational organizations. Since the home 
has failed assume its proper educational 
functions, and since many teachers have 
left the profession, those persons who have 
remained with teaching have had accept 
numerous added responsibilities. The gi- 
gantic tasks that will follow the war—the 
education increased millions who will 
attend schools and colleges; the physical, 
mental and spiritual rehabilitation these 
and other millions; the rebuilding the 
physical, economic and social resources 
society—will demand the best all mem- 
bers the social group. 

Teachers, administrators, educators 
everywhere—all members Kappa Delta 
Pi—must accept the challenge educa- 
tion, brought about this second World 
War, and start now planning for the years 
ahead, The home and the school should 
made more effective educational agencies 
for democratic living; class, race and re- 
ligious barriers America must broken; 
the conservation physical and human re- 
sources must now become world problem. 
“For blood and tears shall the 
inheritance that people who neglect 
learn and teach that the earth has 
grown smaller, that all men are 
fundamentally alike, that being need 
now lack food shelter, and that science 
has made necessary for men live 
peace they are live all.” These 
are some the problems that confront all 
educators and that should considered 
all Kadelpians. 

The purpose Kappa Delta 
encourage high professional, intellectual 
and personal standards, and assist the 
solution social problems whenever and 
wherever discovered. would seem im- 
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portant, then, plan programs that would 
reach many groups possible, includ- 
ing parents, and that would prepare Ka- 
delpians for educational leadership the 
solution the difficult postwar problems. 

During the past year counselors and pres- 
idents the various chapters Kappa 
Delta have been urged maintain high 
standards for programs, even though the 
attendance meetings might smaller 
than usual; seek increased attendance 
inviting guests and through joint programs 
with other campus organizations; con- 
tinue the initiation and pledge ceremonies 
high level; and select outstanding 
members for life membership. These im- 
portant matters will bear repetition, because 
they are important factors the main- 
tenance Kappa Delta Pi. 

time when the registration teach- 
ers colleges has reached modern low, and 
when many children are being taught 
inadequately trained teachers, programs 
and activities chapters may well 
centered the recruitment, development 
and improvement the teaching profession. 
Programs relating postwar problems— 
Rehabilitation, Minority Groups, Latin- 
American Relationships, Guidance, New 
Hope for Human Unity, Education for 
American Youth—will prove stimulating 
and valuable. 

Programs might well planned for 
special occasions—such anniversaries, 
the visit the campus some outstanding 
person—perhaps alumnus Kadelpian. 
The year 1945 will mark the 3oth, 25th, 
twenty-eight chapters. Several chapters plan 
issue and distribute directory their 
members, together with brief history 
their chapter, anniversary meeting. 
this connection, appropriate sug- 

(Continued page 256g) 
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WALTER JESSUP (1877-1944) 


GEORGE JOHNSON (1889-1944) 


Memoriam 


July 1944, press dispatches in- 
dicated that Dr. Walter Jessup, president 
the Carnegie Foundation for the Ad- 
vancement Teaching and president 
the Carnegie Corporation New York, 
had suddenly passed away. This notable 
educator had been superintendent 
schools, dean the schools education 
the University Indiana and the Uni- 
versity Iowa, and, for eighteen years, the 
president the University Iowa. 
served many boards and commissions 
such the Carnegie Institution Wash- 
ington, the Council the American As- 
sociation for Adult Education, the Council 
Policy and Guidance the Religious 
Education Association, Committee 
Educational Policy the American Mu- 
seum Natural History, and the Society 
for the Advancement Education. also 


served member survey commissions 
for the school systems Cleveland and 
Los Angeles and for Western Reserve 
University. was elected membership 
the Laureate chapter 1943. 

George Johnson, Associate Pro- 
fessor Education Catholic University 
America, passed away June 1944, 
while delivering the commencement address 
Notre Dame Auditorium Trinity 
College. Born Toledo, Ohio, re- 
ceived his A.B. degree from St. John’s 
University there, and received his Ph.D. 
degree from American Catholic University. 
the time his death was head the 
Department Education the latter in- 
stitution. For fifteen years was secretary- 
general the National Catholic Welfare 
Conference and editor the Catholic Edu- 
cational Review. was vice-president 


the American Association for Inter- 
national Office Education, and the 
Commission Motion Pictures Educa- 
tion. was also member the American 
Youth Commission, the U.S. Office 
Education Wartime Commission, and the 
President’s Advisory Commission Edu- 
cation. was elected Laureate member 
1942. 

July 29, 1944 word was received 
the death Dr. David Eugene Smith, 
professor emeritus mathematics, 
ers College, Columbia University. Inter- 
nationally known, was president the 
International Commission the Teaching 
Mathematics, member the Calcutta 
Mathematical Society, and the Deutsche 
Mathematics Verein. was decorated 
with the Gold Star the Persian Govern- 
ment. was the author more than 
score books mathematical subjects and 
two score mathematical textbooks; 
editor and extensive traveler. pro- 
duced notable metrical translation 
The Rubaiyat Omar Khayyam 
limited edition illustrated one Persia’s 
most famous artists. made eighty cross- 
ings the Atlantic his quest for rare 


DAVID EUGENE SMITH (1860-1944) 


books and manuscripts. his death his 
valuable collection rare books and manu- 
scripts was given Columbia University. 
prolific scholar and skilled teacher, 
was greatly beloved many who shared 
his generous hospitality. became mem- 
ber the Laureate chapter 1936. 


Suggestions for Program Committee 


(Continued from page 


gest that each chapter, has not already 
done so, check the list its members with 
the Recorder-Treasurer, order make 
certain that all persons are properly regis- 
tered. 

requested that list programs 
for the year, plans for special occasions, 


directories chapters, interesting pledging 
and initiation ceremonies, and any other 
ideas that might prove helpful sent 
the writer, that this material may called 
the attention other chapters. 

WRIGHT 

Executive Second Vice-President 
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letter Alpha Lambda chapter, 
Dr. Addicott wrote his greeting 
the chapter: “This will year prob- 
lems and challenge any and all en- 
gaged the work education. When the 
way seems hard, and the problems too 
many face, just remember how important 
the work you are doing preparing do, 
the welfare the nation. Let’s never 
forget, that while the army and navy 
defend democracy, the “orchard run” 
teachers who are the de- 
mocracy which fight defend.” 

Walters, former counselor the chapter 
and also former member the Executive 
Council, being sponsored Alpha 
Lambda chapter. Many have already made 
contributions the fund. The chapter 
again sponsored breakfast the Olin 
Hotel during the sessions the Colorado 
Education Association. More than seventy- 
five attended. Dr. Willey, former 
counselor the chapter now Assistant 
Superintendent Schools Denver; Dr. 
Arthur Loomis Director the School 
Education the University Denver; 
two members Kappa Delta were 
elected the Board Directors the 
University Denver. These and many 
other interesting items are from chapter 
publication. 

This fall Beta Iota chapter (Western 
Michigan College) entertained one hundred 
fifty freshman honor students 
annual “Chocolate.” the first meeting 
the year there was address Bien- 
venido Santos, public relations secretary 
the Commonwealth the Philippines, 
Washington, D.C. His subject was “Philip- 
pine Literature the English Language.” 

pledge ceremony October 27, 
twenty-two were guests Gamma 


chapter (State Teachers College, Buffalo). 


The Chapters Report 
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The twenty-two were initiated Novem- 
ber the Hotel Lenox. Dr. Oscar 
Hertzberg spoke interestingly “Educa- 
tion and Peace.” 

Delta Eta chapter (Northwestern State 
College, Alva, Oklahoma) held banquet 
October during the convention the 
Oklahoma Education Association which 
Dr. Marshburn, head the English 
Department the University Oklahoma 
spoke “Literary Art.” The November 
meeting was addressed Colonel Harold 
Richardson, the Prisoner-of-War 
camp. His timely subject was “Application 
the Geneva Conference.” the Christ- 
mas meeting Mrs. Stanley May read “Flut- 
tering Wings.” Christmas music was 
presented Miss Ruth Gennit and some 
her music students. Dr. Anna Fisher, 
president the chapter, wishes interest 
freshmen and sophomores worthy schol- 
arship, holding before them 
sibility becoming Kadelpians when they 
reach junior senior rating. Freshmen 
will receive special attention this year. 

Last summer Alpha Upsilon chapter 
(West Virginia University, Morgantown, 
West Virginia) bought three hundred dol- 
lars worth war bonds establish schol- 
arship for students the College Educa- 
tion. The chapter has recently served 
banquet and held initiation service for 
new members. Members the College 
Education and student teachers were in- 
vited the banquet. 

Beta Psi chapter (Eastern Illinois State 
Teachers College, Charleston, 
sponsored their customary annual lecture 
and reception honor honor students 
the college. The meeting was addressed 
Dr. Earl Dickenson head the Com- 
merce Department. Music was furnished 
Mr. Masten the college music faculty 
and Jane Richards and Dorothy Hay the 


student body. After the lecture cider and 
cookies were served. 

During National Education Week, Al- 
pha Epsilon chapter Kappa Delta 
(Western Illinois State Teachers College, 
Macomb, Illinois) had charge the weekly 
assembly. The theme for the assembly was 
“Visit Our Schools.” this was attempted 
show what was going the various 
fields grade school, high school, college, 
graduate course. The grade school showed 
some Red Cross work that they had been 
working The high school showed some 
their art activities. For the college part 
three members put skit which had its 
theme visit the Registrar’s Office. 
this they told what the college had offer 
the way curriculum meet the in- 
terests the various people who enroll here. 

the meeting November six students 
were pledged Alpha Epsilon chapter 
Kappa Delta Pi. this meeting the film 
“Tarawa” was shown. 

Epsilon Eta chapter (Central Michigan 
College Education, Mt. Pleasant, Michi- 
gan) entertained all campus honor stu- 
dents tea. The guests included all 
scholarship students and upper classmen 
with averages. 

The historian-reporter Delta Upsilon 
chapter (State Teachers College, Jersey 
City, New Jersey), Marjorie Schaefer, 
reported initiation banquet the chapter 
which Charles Titus, honorary mem- 
ber spoke “Scholarship the Modern 
World.” She summarizes his address 
follows: 

Mr. Charles Titus spoke the meaning 
scholarship and some the necessary qual- 
ities needed good scholar. empha- 
sized the fact that good scholarship would 
prevent from falling into error. scholar 
must sure the facts; must care- 
ful and thorough when seeking facts; 
must stop short conjecture; must 


avoid single hypothesis; and must have 
good ethical character. 

sure the facts scholar must 
know what makes fact historical. two 
independent sources agree fact 
historical, while those things upon which 
two independent sources not agree, are 
not facts. 

example this the story Poca- 
hontas and John Smith. The only source 


this Smith’s General History Vir- 


ginia. Therefore historians must reject 
fact. The same true the story about 
Washington chopping down the cherry 
tree. 

exceptions the above rule may 
accept such things the Declaration 
Independence, the Constitution the 
United States, and the Constitution New 
Jersey which are documents historical 
facts 

The scholar must careful and thor- 
ough. Mr. Titus told personal anecdote 
about some research work was doing. 
found the old spelling Pennsylvania 
“Pensilvania” but when his secretary 
was writing the report had much dif- 
ficulty persuading her spell Pennsyl- 
vania the old way. 

easy distinguish between the 
scholar and the non-scholar. The non- 
scholar fills the blanks novelist does 
make the story come out the way 
wishes to. 

Finally, the scholar must consider all 
possible explanations and weigh them care- 
fully. under great moral compulsion, 
must always give the true facts and in- 
dicate their proper place history. 

easier judge the problems this 
world war consider the points neces- 
sary good scholar. 

The Beta Phi chapter (Arizona State 
Teachers College, Tempe, Arizona), has 
really been its toes and has completed and 
planning many interesting activities. 
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the first meeting, the group decided have 
the various departments the college 
guests one meeting month. The Admin- 
istration was invited the next meeting 
which was held the form picnic. 
During the last two months, the or- 
ganization has voted in, pledged, and in- 
itiated thirteen new members. The pledg- 
ing was held immediately after the quarter 
and the members enjoyed the skits the 


pledges while relaxing after the quarter. 


November was the evening 
the initiation banquet. Bill Hobbs, president, 
acted master ceremonies, and the 
address was given Dr. Herbert Gurnee, 
member the Department Education. 

Plans are now being made for future 
meetings and future speakers. However, 
here Arizona during these war times, 
“we are sure nothing until are the 
act,” writes the reporter. 

chapter (Michigan State Normal Col- 
lege, Ypsilanti, Michigan) writes: 
February, plan invite three local 
superintendents schools meet with 
conduct practice interviews with mem- 
bers the chapter similar those which 
will encountered teachers seeking 
positions, 

are making considerable effort 
increase the amount our loan fund 
point large enough make its conversion 
into scholarship fund practical. 

Delta Rho chapter (State Teachers Col- 
lege, Newark, New Jersey) opened the 
year entertaining high ranking juniors 
gala Hallowe’en Party held the 
college Tudor Room. The party was com- 
plete with witches and chamber horrors 
the basement the college. The guest 
honor was Dr. John Dougall, Kappa 
Delta member who starting his first 
year president the college. The annual 
initiation and banquet was held Decem- 
ber 12. The members had the unusual 
pleasure that night hearing Dr. Vadakan 
Thomas Madras, India, speak 


Post-War Role.” The year’s pro- 
gram will devoted hearing speakers 
special fields, especially speakers from our 
own chapter who have something vital 
offer. 

Delta chapter (Westminster Col- 
lege, New Wilmington, Pennsylvania) 
held its initiation banquet Thursday, No- 
vember 30. The following were initiated: 
Miss Zelma Whittenberg, education and 
psychology instructor Westminster, Anna 
Johnston, Mary Shaddick, Mary Weber, 
Virginia Williams, Eleanor McMichael, 
Barbara Miller, Harriet Sarver, and Jane 
Sheppard. Miss Mary Jane Stevenson, the 
Dean Women the college, spoke. 

Miss Eleanor McMichael was awarded 
the chapter scholarship $25 the end 
last year. This award was made the 
basis outstanding work psychology and 
education and interest the education 
field. 

Delta Phi chapter, Bowling Green State 
University, Bowling Green, Ohio, held its 
first meeting the year November 15, 
which time panel discussion, “Relative 
Merits the Block Plan Student Teach- 
ing,” was given students who had par- 
ticipated such plan teaching. Chair- 
man the discussion was Virginia Keller, 
and other members the panel were Shirley 
Mantel, Donna Rech, and Helen Henkel- 
man. The conclusion reached was that this 
plan student teaching far superior 
plans where teaching interspersed with 
college classes. 

Mrs. Anthony Wetserhof, English 
professor the University, speak 
the meeting December 20. The chapter 
will hold its initiation ceremony January 
17. 

Epsilon Omicron chapter has voted 
provide scholarship equivalent one 
quarter’s fees given freshman who 
plans return sophomore Septem- 
ber 1945 based upon Kappa Delta Pi’s 


Epsilon Omicron chapter, State Teach- 
ers College, Eau Claire, Wisconsin presented 
history Kappa Delta its Novem- 
ber meeting: Miss Laura Sutherland, chap- 
ter counselor, gave the early history, while 
the later years and the Laureate chapter 


Education. The chapter participated the 
annual convocation given the Woman’s 
Club the University Kentucky. 

May, chapter, University Ala- 
bama, University, Alabama, held joint 
dinner with Alpha chapter Phi Delta 


EPSILON OMICRON CHAPTER, STATE TEACHERS COLLEGE, EAU CLAIRE, WISCONSIN, 
INITIATES NEW MEMBERS MEETING THE CAMPUS, JULY 18, 1944 


were described Miss Grace 
event interest May was anniversary 
luncheon celebrating the first year the 
chapter’s history. September the chapter 
entertained the valedictorians and saluta- 
torians the high school classes 1944 who 
were attending the college. 

Last April Alpha Gamma chapter, the 
University Kentucky, Lexington, Ken- 
tucky, planned breakfast connection 
with the Kentucky Education Association 
which President Jacobs the Univer- 
sity Louisville spoke. Earlier the year 
there was Valentine party for initiates 
and graduate students the College 


Kappa. Dr. Katherine Vickery, Executive 
First Vice-President Kappa Delta Pi’s 
Executive Council gave excellent address 
“They Also Serve Who Stay Home 
and result the chapter hopes 
that the members Kappa Delta will 
inspired continue the teaching pro- 
fession. After the address there was buffet 
supper honoring Dr. Vickery and the ini- 
tiates into the chapter. 

breakfast closing the academic year 
Delta chapter, Henderson State 
Teachers College, Arkadelphia, Arkansas, 
Mrs. Vera Deutsch Little Rock, who 

(Continued page 2560) 
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Chapter Programs 


NoTE: Except where indicated otherwise, programs are for the 
academic year, 1944-1945. 


CHAPTER 


University Alabama, University, 


Alabama 
First Semester, 1944-1945 


October 26: Initiation new members 
was held followed short social hour. 
The new members are: Katherine Chap- 
man, Betty Jane Brown, Lois Ingram, 
Dollyann Brevard, Eleanor Foreman, 
Edith Viola Nelson. 

November Kappa Delta and 
Phi Delta Kappa gave reception the 
College Education library Graves 
Hall for all students who enrolled the 
College Education either June 
September and for the faculty the Col- 
lege Education. Cello duets were played 
Miss Lillian Young and Miss Elaine 
Several numbers were sung 
trio composed Miss Virginia Powe, Miss 
Helen Lee, and Miss Johnnie Legitte. All 
the performers were students the 
College Education. Refreshments were 
served the members Kappa Delta Pi. 

December short business session 
will held followed program. Miss 
Jean Foerster will give discussion 
“The Role Education the Post-War 
Program.” This will followed 
group discussion the subject. 


ALPHA LAMBDA CHAPTER 
University Denver, Denver, Colorado 

September 21, 1944: “Health Programs 
After the War,” William Anderson, Jr., 
Chairman. 

October 20, 1944: Education 
the Public Schools,” Arthur Jackson, 
Chairman; Paul Wilkinson. 

October 27, 1944: Breakfast, 
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Olin Hotel, $1.00. Sponsored Alpha 
Lambda chapter, Mary Kircher, Chairman. 

November 18, 1944: Initiation, Dinner 
Meeting. Helen Allphin, Chairman, 

January 18, 1945: “England’s Plan for 
Post-War Education.” Wilhelmina 
Hill, Chairman, Justin Brierly. 

February 16, 1945: “Elementary 
Schools After the War.” Rex Curtis, 
Chairman, Asfahl. 

March 17, 1945: Mary Rose O’Brien, 
Chairman, 

April 19, 1945: School District’s 
Plan for the Post-War Period.” Helen 
Gumlick, Chairman, Greene. 

May 18, 1945: “The ‘GI’ Bill.” Col- 
bert Cushing, Chairman, Howard Johnson. 
Pledge Topics 

Pledges.” Helen Swedberg. 

October 20: “The Recorder-Treasurer 
and Finances.” Mary Rose O’Brien. 

November 18: “Initiation and Pledg- 
ing.” (Dinner Meeting.) 

January 18: “Organization Pledges.” 
Helen Swedberg. 

February 16: ““The Recorder-Treasurer 
and Finances.” Mary Rose O’Brien. 

March 17: “Pledging and Initiation.” 
(Refreshments. 

April 19: “Organization Pledges.” 
Helen Swedberg. 

May 18: “Pledging Initiation.” 
(Dinner Meeting.) 


ALPHA CHAPTER 
West Virginia Morgantown, 
West Virginia 


THEME: “Present and Post-War Plans 
for Teachers.” 


October 16, 1944: Business Meeting. 
Elizabeth Moore Hall. 

Sunday, November 12, 1944: Speaker— 
Mr. Straight, Superintendent 
Marion County Schools. “Guidance Pro- 
gram Used Marion County Schools.” 
Elizabeth Moore Hall. 

Sunday, December 10, 1944: Initiation 
—Elizabeth Moore Hall. Banquet—Stu- 
dent Center. 

Monday, February 1945: Business 
Meeting. Elizabeth Moore Hall. 

Monday, March 1945: Speaker—Dr. 
Forest Stemple. “Present and Post-War 
Plans for Teachers W.Va. University.” 
Woodburn Hall. 

Sunday, April 1945: Tea—Elizabeth 
Moore Hall. 

Sunday, Map 1945: Initiation—Eliz- 
abeth Moore Hall. Banquet Student 


Center. 


ALPHA CHAPTER 
Heidelberg College, Ohio 


Since our group small and war con- 
ditions are uncertain, the Alpha Psi chap- 
ter Heidelberg College planning its 
1944-1945 program from time time. 
The following schedule, however, has 
been arranged. 

Mr. Gerald Stahly, Supervisor 
Education The Boys’ Industrial School, 
Lancaster, Ohio, will speak the joint 
meeting the Alpha Psi chapter and the 
Education Club Heidelberg College 
November 29. His illustrated lecture will 
the work The Boys’ Industrial 
School. The teachers from 
schools Tiffin and surrounding locality 
will guests. 

The members the Alpha Psi chapter 
will give program the evening 
Williams, counselor the chapter. 


Tiffin, Ohio, commemoration thirty 
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years co-operation student teaching 
between Heidelberg College and the Tiffin 
Public Schools. 

Plans are being made for The Heidel- 
berg Conference which will held 
March and Tiffin, The 
tentative theme Teachers for 
Better Schools.” 


Beta CHAPTER 


Milwaukee State Teachers College 
Milwaukee, Wisconsin 
1943-1944 

Our first meeting the year, held dur- 
ing the Wisconsin Teachers’ Convention, 
was very successful. Not only Beta Omi- 
cron Kadelpians were there, but members 
the other four Wisconsin chapters were 
present the annual all-state breakfast 
Kadelpians. Miss Cecelia Werner, dean 
women Milwaukee State Teachers Col- 
lege, delighted the group with after- 
breakfast speech. 

our second meeting the Yellow 
Room MSTC made vital plans for 
getting our regular work the year under 
way. Miss Martha Fleter, vice-president, 
requested leave absence from official 
duties while recovering from illness. 
The group approved her request and ap- 
pointed Miss Fleter honorary vice-presi- 
dent. The chapter members chose Miss Ruth 
Bartelt acting vice-president. this meet- 
ing scheduled our program for the year. 
The regular meetings will the following: 

December 20: Christmas dinner and 
party. 

January 17: pot-luck dinner the 
home our adviser. 

February 11: Tea for pledges. 

February 21: Initiation. 

March 21: honor tea—This 
evening function with local Kadelpians act- 
ing hosts and hostesses college honor 
students and other honor organizations 
the campus. 
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April 18: outstanding speaker who 
making worthwhile contributions the 
field education will lead the group dis- 
cussion. 

May 27: Tea. 


June Initiation. 


Beta CHAPTER 


New York New York, 
New York 


1943-1944 

GENERAL THEME: “Education for the 
Post-War World.” 

October 2—2:00 P.M.: Speaker: Mrs. 
Rosamond Beebe Cochran Macmillan 
Company, the subject, “Books 
Weapons.” Nomination new mem- 
bers. Collection dues. Report 
Finance Committee. Report last year’s 
Membership Awards Committee, and 
pledging the winner. 

November P.M.: Speaker: 
Dr. Rudolph Kagey (Durt Steel) Assistant 
Professor Philosophy Washington 
Square College, the subject, “The Story 
Philosophy.” Election new mem- 
bers. Election counselor succeed 
Dr. Winning. Presentation keys. 

December 4—6:30 P.M.: Initiation 
ceremony. Dinner meeting Hotel 
Lafayette. Guest speaker—Mr. Claude 
Barrere National Broadcasting Company 
Radio Recording Department, the sub- 
ject, “Radio Transcription and Its Place 
the Future.” 

January 8—1:30 Luncheon the 
Faculty Club, honoring Professor-emeritus 
Herman Harrel Horne, recently elected 
membership the Laureate Chapter. Ad- 
dress Dr. Herman Harrel Horne on, 
“The Three Philosophies Education.” 
February Speaker: Mrs. Bernice 


Clark showed slides the Caribbean Area 
which were made her husband, Dr. 
Clarence Clark, now Major Clark. 
Nomination new members. Initial 
report Certificate Merit Awards 
Committee applications received. 

Initial report Membership and 
Scholarship Awards Committee progress 
date. 

March 4—2:00 P.M.: Speaker: Miss 
Amelia Munson New York Library 
and Columbia University, the subject 
“An Hour Poetry.” Report Com- 
mittee Fellowship and Membership 
Awards. Election new members, 

April 1—1:30 Spring Initiation 
and Luncheon the Faculty Club. 
Nomination officers. Guest speaker— 
Dr. Max Jordan, National Broadcasting 
Company Director Religious Education, 
the subject “Post-war Radio the Edu- 
cational and Public Interest Field.” 
Award Certificate Merit Dr. Sarah 
Fellowship and Membership Awards. 
The Reporter’s “Spring Newsletter” will 
out with the April announcement. 

May 6—2:00 P.M. Room Student 
Building. Beta Pi’s birthday party. 
Speaker—Beta Pi’s Historian, Lena 
Shaw. Report Scholarship and Mem- 
bership Awards Committee. Report 
Auditing Committee. Election and in- 
stallation officers. 


Eprror’s NoTE: Because space limi- 
tations has been necessary carry over 
considerable number chapter programs 
and chapter news items the March issue. 
The editor appreciates the generous response 
his request for news. 
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ORDER secure the participation 
the entire student body small, 
newly organized, on-campus unit 
Bundles for America, the Gamma Epsilon 
chapter the Montclair State Teachers 
College had display the central hall 
its administration building loan ex- 
hibit baby clothing, girls’ dresses, and 
men’s hospital shirts. These had been made 
the Montclair Branch Bundles for 
America, the organization whose purpose 
aid servicemen’s families and re- 
turned veterans distributing new and 
renovated old clothing the needy among 
them. 

with the Montclair 
Branch, the Gamma Epsilon chapter 
Kappa Delta has attempted carry 
the work Bundles for America, with its 
women members sewing and knitting, and 
its men taking care the collecting 
old Now Gamma Epsilon wishes 
make all-college activity under the 
sponsorship Kappa Delta Pi, and the 


recently was naturalized citizen, was 
the featured speaker. native Austria, 
Mrs. Deutsch has, since coming this 
country, been popular speaker and writer. 

Alpha Sigma chapter, San Diego State 
College, San Diego, California, held their 
first meeting the year Scripps Cottage 
October. Dr. John Carroll described the 
organization the San Diego County 
School System and explained bills which 
vote was taken November. 

Delta Lambda chapter, Wilson Teachers 
College, Washington, D.C., had unique 


Gamma Chapter Assists 
for 


The Chapters Report 


(Continued from page 256k) 


drive for participation the entire stu- 
dent body has begun earnest. 

November members Gamma 
Epsilon listened talk Mrs. Helen 
Lukens, chairman the Montclair 
Branch Bundles for America, and be- 
came better acquainted with the purpose, 
scope, activities, and systems for operating 
that organization. The two able co-chair- 
men Gamma Epsilon’s unit, Miss 
Katherine Cunningham and Miss Thema 
Trevision, devote their free noon hours 
the handing out work done and 
the receiving finished garments from 
willing and co-operative students. Even 
the chapter advisor, Dr. Henryetta 
Sperle, who many months ago got club 
members started the sewing various 
articles brought from the Montclair 
Branch, eager and ready instruct and 
advise beginning sewers. 

The project seems well under way, 
and hoped that will enjoy continued 


success, 


meeting the home Dr. Henry Olson, 
Professor Biology. Dr. Olson recog- 
nized artist. After delightful picnic supper 
showed his paintings and described his 
methods work, later meeting 
the High School,” was the 
subject. The speaker was Mrs. Helen 
O’Leary, another member the chapter. 

its November meeting Alpha Psi 
chapter, Heidelberg College, Tiffin, Ohio, 
had guest speaker Gerald Stahly, Di- 
rector Instruction the State Boys In- 
dustrial School, Lancaster, Ohio. 
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blanks must ap- 
proved chapter Guard 
officer and the Re- 
corder Treasurer 


the Society. 


PRICE LIST 


Badges 
Badge with ring top No. No.2 No.3 
Guard Pins 
SMALL MEDIUM SIZE 
Single Double 
Letter Letter 
LARGE SIZE 
Close Set Pearl ...... 5.50 8.00 
ADDITIONAL FOR WHITE GOLD GUARDS 
Close Crown Set Jeweled ............ 1.50 2.50 
COAT ARMS GUARDS 
Miniature, Yellow Gold $2.7 


OFFICIAL INSIGNIA KAPPA DELTA 


GEORGE BANTA PUBLISHING COMPANY, MENASHA, WISCONSIN 


Checks and money or- 
ders should made 
payable Burr, Pat- 
terson and Auld Com- 
pany, Detroit, Michi- 
gan. 


prices quoted must added Federal tax 
jewelry twenty per cent. addition use 
occupation tax charged some states in- 
dicated: Alabama, Colorado, 2%; Illinois, 
2%: lowa, 2%: Kansas, Michigan, 
North Dakota, 2%; Ohio, 3%: South Dakota, 
Utah, Wyoming, 2%. Since state taxes 
vary from time time, officers should make 
check taxes their own states determine 


the amount payment. 


No. 
Guard 
Charm 
TAXES 


